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Practices and Challenges of Distributive Leadership in Public Secondary

Schools of East Hararghe Zone, Oromia Regional State

Bayisa Ishetu

ABSTRACT

The main purpose of this study was to examine Practices and Challenges of Distributive
Leadership in Public Secondary Schools of East Hararghe Zone, Oromia Regional State. To
conduct this study, descriptive survey research design was employed. A total of 155
respondents (120 teachers, 6 principals, 6 vice principals, 12 unit leaders, 5 supervisors and 6
PTSA heads) was included in the study. The principals, vice-principals, unit leaders,
supervisors and PTSA heads were selected using availability sampling while the teachers
respondents were selected using stratified random sampling technique. The data were
gathered through questionnaire and interview. Data gathered through questionnaire were
analyzed using percentage, frequency, mean, weighted mean, standard deviation and stepwise
regression. Data obtained through interview and open-ended questionnaire were analyzed
qualitatively. Findings from the data analysis revealed that teacher’s participation, roles and
involvement in decision-making in distributive leadership practices was low. The study
showed that, respondents were disagreed regarding the issue school leaders and teachers are
familiar with their colleagues for taking leadership role and have concepts about distributive
leadership under study area. Unwillingness to work in a team, lack of smooth communication,
lack of trust among school stakeholders and reluctance of teachers to delegate were some of
the major challenges that deterred distributive leadership practices under study area. In
addition, the study showed that sharing of responsibility, creating favorable condition and
facilitating smooth communication amongst school leaders and teachers were some of the
possible strategies for the challenges in practicing distributive leadership. On the basis of
these major findings and conclusion, the following recommendations were made. ZEO, in
collaboration with WEO, should provide short and long term training regarding leadership
practices to schools leaders in the form of workshops and seminars. School leaders should
work more on empower, capacitate and create opportunity for all teachers, so that teachers
will be fully involved in leadership practices.

Key words: - challenges, distributive leadership, secondary schools, practices.
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1. INTRODUCTION

This chapter deals with the background of the study, statement of the problem, basic research
questions, objectives of the study, significance of the study, delimitation of the study,
limitation of the study and definition of key terms.

1.1. Background of the Study

Leadership is a complex phenomenon that exists in any organization where the need of
inspiring and influencing members of the given organization. Gronn (2002) states leadership
as a process whereby an individual influences a group of individuals to achieve a common
goal in the organization. Secondary schools adapt and apply different types of leadership
approach that fits the existing context to achieve their own mission and goals. However the old
way of leading people in this very flux and turbulent world become the risky job for the
secondary schools leaders. Besides, very swift global trends and local demands of education

make the size and complexity of secondary schools too big to lead.

The concept and understanding of distributive leadership vary widely. There are competing
and sometimes conflicting interpretations of what distributed leadership means (Leithwood,
Mascall, Strauss, Sacks, Memon, and Yashkina, 2007). The diverse concepts mean that
distributive leadership is frequently used to describe any form of devolved, shared or
distributed leadership practice in schools (Harris, 2008). Theoretically, the perspective of
distributive leadership acknowledges that multiple individuals are involved in the leading and
managing of schools and shifts the focus from formal leaders to a web of leaders in schools
(Gronn, 2003; Spillane, 2006; Spillane and Diamond, 2007).

Deem (2001) states that the concept of distributive leadership has been recommended as a
response to new challenges posed towards educational institutions based on the understanding
that mere hierarchical leadership practices are not well suited to global complexity. Recent
distributive leadership approach can be said to fully change even ignore the traditional

leadership and leader definitions since leadership in distributive leadership approach has a



more complex structure than leadership behaviors (Harris and Lambert, 2003; Leithwood,

Day, Sammons, Hopkins, and Harris, 2006).

According to Spillane (2006) distributive leadership is a system of practices compromise a
collection of interacting components of leaders, followers and situation. These interacting
components should be understood together because the system is more than the sum of the
component parts. Besides, distributive leadership goes beyond acknowledging that multiple
individuals are involved in leadership practice and exploring the interactions between
individuals and investigating the situation in which leadership is enacted. A distributed
perspective on leadership is not a prescription for leadership but instead a lens or tool that we

can use to examines leadership.

Distributive leadership has become a popular representation of leadership which has
encouraged a shift in focus from the attributes and behaviors of individual leaders as promoted
within traditional trait, behavioral, situational, and transformational theories of leadership to a
more systemic perspective, whereby leadership’s conceived as a collective social process

emerging through the interactions of multiple actors (Uhl-Bien, 2006).

From this point of view, Bennett, Wise, Woods, and Harvey (2003), argued that:

Distributive leadership is not something done by an individual to others, or a
set of individual actions through which people contribute to a group or organization;
it is a group of activity what works through and within relationship, rather than
individual action.

Thus, in the researcher view, distributive leadership is a result of reflecting the cognizance
organizational management regarding the view that leadership roles and positions should be
shared. That is to say, distributive leadership addresses the entirety of human resources in
organizations, especially the academic staff in educational organizations as leaders rather than
relied on individual leaders because a shared vision can be attained more efficiently through

shared responsibility.

Successful leaders have to work inside and outside the boundaries of their school context. As

there are ambiguities about the activities which may actually be considered leadership, it is



difficult to sketch the boundaries of a leaders work (Mayrowetz, 2008). Duignan (2006) stated,
many educational leaders leave themselves, isolated and alone, taking primary responsibility
for the leadership of their school which constitutes a very narrow view of leadership and
ignores the leadership talents of teachers, students and other community stakeholders. But an
educational institution in general and secondary schools in particular are expected to create
knowledge, culture of sharing of energy and commitment to respond students’ needs, and
societal expectations. These problems coupled with their unique features, such as academic
freedom; collegial relationship; specialized and qualified academic staff and its relative open
boundary to stimulate education policy makers and leaders to look in to distributive leadership

approach to disperse and share leadership among the various members.

Middlehurst (1993) states leadership should be distributed across the institution. Despite this,
the actual processes and practices by which leadership is distributed and the implications for
leadership practice and development in the secondary schools have received relatively little
attention. The researcher goal in this study is to examine the practices and challenges of

distributive leadership in public secondary schools of East Hararghe Zone.

1.2. Statement of the Problem

In educational organizations, effective leadership provides higher quality of work, more
efficient goods and services and it brings about higher level of satisfaction to both service
employees and external service recipients. Historically, the conceptions of leadership have
passed different phases that extend from the classical notion of heroic leaders to the new
leadership approach called distributive leadership (Harris, 2004). Recently, leadership
approach that best fit to the school system has emerged with the concept of distributive

leadership as opposed to traditional leadership approach (Elmor, 1999-2000).

Secondary schools have impact and are impacted by the supra environment. In order to
respond the changing environment, they are expected to involve actively in teaching-learning
and creating a culture of the schools that provides coherence, to respond student’s needs and
exercising leadership practices more than ever. On time and proportional response to the ever

changing environment requires new way of leadership approach that encompasses member of



the academic staff in decision making in various degree and size. However, despite these
continuous and progressive changes of the global aspects, the leadership style of most
secondary schools are traditional top-down approach where a decision making power
significantly in the hand of top leaders. Harris (2005) points out that ignoring the major
structural, cultural, and micro political challenges operating in schools makes distributive
forms of leadership difficult to implement. Hence, applying leadership style that fit and
outdone the unsympathetic and turbulent milieu is not a matter of option, rather it is an issue

of survival.

Spillane (2004) state that, the studies on distributed forms of leadership is still at its early
stages and the accessible empirical evidence about it is not abundant. However, the features
and application of distributive leadership in secondary schools have not been adequately
explored. Nevertheless, Hulpia and Devos (2009) explored the linkage between distributed
leadership and teacher’s organizational commitment through semi-structured interviews with
teachers. They found that teachers were no more committed to the school when school leaders
were highly accessible and encouraged their participation in decision making. In another
study, Leithwood, Mascall, and Strauss (2009) examined the relationship between distributed
leadership and teacher’s academic optimism. According to their findings, there was significant
association between planned approaches to the distribution of leadership and high levels of

academic optimism.

Regarding Ethiopia, there are some evidences that verify distributive leadership practice was
not effective. Studies by Misgana (2017) in secondary schools of Hadiya Zone related to
principal distributive leadership, studies by Dejene (2014) in Addis Abeba Unuversity, studies
by Shimelis (2018) in Secondary Schools of Aksum Town and Asrat (2017) in primary
schools of Deberk District have conducted on issues related to practice and challenges of
distributed leadership. However, most of them are different in numerous ways from the
current study. Based on their finding the above researchers identified the following problems,
namely principal performances of practicing distributive leadership is inadequate, principals
spending much of their time on administrative than academic issues and lack of collective
responsibility for the goal attainment. However, they are different from this study in different

ways. Firstly, they focused only on the role of principals on the practices of distributive



leadership but they did not say anything about the role of school leaders (vice principals, unit
leaders, supervisors) and teachers in practicing distributive leadership played by all school
stakeholders. Secondly, the researcher could not find the study conducted regarding
distributive leadership in the area under study. Finally, empirical research investigation in
relation to distributive leadership in secondary schools in Ethiopia is very rare.

Regarding the practices the researcher himself has been conducted his senior easy research
entitled on Factors Affecting Academic Achievement of students in some secondary schools
of Haramaya Woreda for the Requirement of Bachelor of Arts of Degree in Educational
Planning and Management, He faced a lot of challenges, such as, school leaders were unable
to organize the teachers and work with them collaboratively, there were weak sharing of ideas
among the school leaders and teachers, and teachers also consider classroom teaching as their
sole responsibility rather than working together collaboratively. To the best of the researcher
knowledge, no more studies were conducted in this area in relation to distributive leadership;
this by itself initiates the researcher to undertake this study in order to identify practices and
challenges of distributive leadership in public secondary schools of East Hararghe Zone,

Oromia Regional State.
1.3. Research Questions

In the process of the study, the researcher attempted to answer the following basic research

questions:

1. To what extent do secondary schools leaders and teachers participate in practicing
distributive leadership in public secondary schools of EHZ?

2. How do teachers and school leaders perceive the concepts of distributive leadership
under study area?

3. What are the major challenges in practicing distributive leadership under study area?

4. What are the possible strategies to be taken in order to practices distributive leadership

in secondary schools of EHZ?



1.4. Objectives of the Study

This section provides the objectives of the study. It compromises general objective and

specific objectives.
1.4.1. General objective

The general objective of this study is to examine practices and challenges of distributive
leadership in public secondary schools of East Hararghe Zone, Oromia Regional State.

1.4.2. Specific objectives

Specifically, the specific objective of this study was able to:-

1. Examine the extent to which secondary schools leaders and teachers participate in
practicing distributive leadership under study area.

2. Identify how teachers and school leaders perceive the concepts of distributive
leadership in public secondary schools of EHZ.

3. Identify the major challenges in practicing distributive leadership in public secondary
schools of EHZ.

4. Suggest possible strategies in practicing distributive leadership under study area.
1.5. Significance of the Study

The results of this study may help create awareness among the secondary schools teachers,
principals, vice principals, unit leaders, PTSA heads and supervisors by revealing what sort of
distributive leadership competences do they lack while they were leading, progressing
teaching-learning and sharing of experiences in their schools and how they fill these gaps in
order to bring changes in their respective secondary schools. Therefore, the researcher strongly
believes that the findings of this study report and recommendations have the following

contributions.

The results of the study may help solve practical challenges of distributive leadership in

secondary schools under study area. It may provide a clear insight into the existing practices



and pitfalls of distributive leadership for secondary schools education leadership police
makers. It may also use as career development to the researcher. It may also be used as
stepping-stone for those who want to engage further study on similar issue. The findings of the
study may benefit EHZ secondary schools staff by giving soft copies and publishing it on
international journals and it may serve as an input for different level of experts, that is, District

Education Office, Zonal Education Office and Regional Education office.

1.6. Delimitations of the Study

The study was delimited to public secondary schools of East Hararghe Zone, Oromia Regional
State. It was delimited to four selected Districts and one administrative town in the zone.
They are, Kombolcha, Haramaya, Kersa and Gela Oda meyo Districts and Awaday
administrative town. In the selected Districts, there were ten secondary schools. It was
unaffordable and unmanageable to consider all schools for the study due to the reason of
finance and time constraint. To make the study more manageable and consistent, six public
secondary schools were selected by the researcher through using simple random sampling
techniques. These schools are Adele, Kombolcha, keransa, kersa, Burga and Awaday

secondary schools.

The subject of the study were principals, vice principals, supervisors, PTSA heads, unit
leaders and teachers. Because, the researcher consider them as they have more information
about the distributive leadership practices in their school. The study merely focused on
variables such as, practices, perception, challenges and possible strategies of distributive
leadership. To make the study more manageable, frequency, percentage, mean, weighted
mean, standard deviation and stepwise regression analysis was used. Questionnaire and
interview were used as an instrument of data collection. In relation to sampling techniques,
availability sampling techniques was employed for principals, vice principals, unit leaders,
PTSA heads and supervisors whereas stratified random sampling techniques was employed for

teachers.



1.7. Limitation of the Study

This study did not come to end without drawback. Some of the limitation that faced the
researcher in conducting this study was lack of experiences, shortage of reference materials
related to the study in Ethiopia and shortage of current literature in area of distributive
leadership that could enrich the study. Another limitation was some of the teacher’s
respondents lack interest and being reluctant when they filled and returned the questionnaires.
In addition, some of the supervisors were busy and had not enough time to respond interview
and they were creating delaying tactics by giving appointment for different reasons. Due to
this condition, the researcher consumed more time than previously allocated for data

collection.
1.8. Operational Definition of key Terms

Distributive leadership is a leadership approach that emphasize on how the work of

leadership takes place among the school stakeholders in the context of schools.

Perception is a belief or an image that school leaders and teachers sees or understands

practices of distributive leadership.
Practices refer to the extent in which distributive leadership is exhibited.

Secondary school is refers to school level encompassing grades 9-10.

Challenges refer to the extent that school leaders and teachers faced while practicing

distributive leadership in schools.



2. REVIEW OF RELATED LITERATURE

The focus of this chapter is to review literatures that are relevant to the topic, distributive
leadership practices and challenges in public secondary schools of East Hararghe zone, oromia
regional state. Therefore, different type of books, journals and other related materials was
reviewed and presented in the following part.

2.1. Notion of Distributive Leadership

The term distributed leadership means different things to different people. Distributed
leadership is believed to have been used for the first time by Gibb (1954), an Australian
psychologist, who draw consideration to the dynamics of influence processes as they impact
on the work of different groups. Gibb states that leadership should not be viewed as the
domination of the individual but rather as communal functions among individuals. Harris,
Leithwood, Sammons and Hopkinson (2007) refer distributed leadership as the leadership idea
of the moment. A review of the educational administration literature suggests that the concept
of distributed leadership has been embraced with enthusiasm by educational researchers and

scholars.

The notion of distributive leadership has also been used sometimes, collective leadership
(Denis, Lamothe, and Langley,2001), collaborative leadership (Rosenthal,1998), co-leadership
(Henan and Bennis, 1999). However, one Common across all these accounts is the idea that
leadership is not the domination or responsibility of just one person, rather its collective and

systemic understanding of leadership as a social process (Barker, 2001).

Distributive leadership basically involves both vertical and lateral dimensions
of leadership practices. Distributed leadership encompasses both formal and
informal forms of leadership practices within its framing, analysis and
interpretation. It is mainly concerned with the co-performance of leadership
and the reciprocal interdependencies that shape leadership practices (Harris,
2009).

From this statement, one can conclude that distributed leadership in any organization can fit
all leadership dimensions with the intent of ensuring learning among schools leader in

particular and organizational learning in general.
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Distributive leadership is not something done by an individual to others or a set of individual
actions through which people contribute to a group or organization; it is a group activity that
works through and within relationships rather than individual action (Bennett et al., 2003).
According to Gronn (2002a) distributive leadership offered to promise a new unit of analysis
through which leadership could be understood in a holistic sense rather than simply
aggregation of individual contributions. Some authors use the term shared leadership (Pearce
and Sims, 2002 and Pearce, 2004) while others use the term distributive leadership (Gronn,
2002). At this point, there seems to be no clear conceptual differences between these

approaches and different authors employ them interchangeably (Day, Gronn, and Salas, 2004).

Besides the different terms employed, different authors depart in their conceptualizations of
distributive leadership on different grounds, including the scope of participating agents in the
leadership process. Some authors have paying attention on a single team or group of people as
their unit of analysis (Brown and Hosking Pearce, 2004), while others have taken a more
open-systems approach taking the whole organization and even constituencies beyond the
organizational boundaries as their unit of analysis (Spillane, 2004). However, regardless of
these differences, most authors agree upon two principles as a basis concept of distributive
leadership; first, leadership is a collective influence process to which several individuals
contribute and secondly, leadership arises from the interactions of diverse individuals by

which helps to form a group or a systems in which essential expertise is dispersed quality.
2.2. Theoretical Origin of Distributive Leadership

Distributive leadership is not a new concept at all (Hoy and Miskel, 2012). It is a leadership
approach used since the 50s (Gibb, 1954; and Gronn, 2002). While it is only really in the turn
of the millennium that the concept of distributive leadership has been broadly embraced by
scholars and practitioners, the origins of the concept go back quite a bit further. Oduro (2004)
suggests that distributive leadership date back 1250 BC, which is one of the most ancient
leadership concepts recommended for fulfilling organizational goals through people. In terms
of its theorization, Harris (2009) proposes that it is an idea that can be traced back as far as the

mid of twentieth and possibly earlier.
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In educational sciences, researchers have started to focus on shared leadership since 1990
(Gronn, 2002). However, distributive leadership concept and approaches still continued to be
explained under concepts such as self-leadership or super leadership or shared leadership
(Bostanci, 2012). According to Harris and Lambert (2003) conceptual and functional
discussions related to distributive leadership are still continuing in spite of organizational
learning studies for more than twenty years. Still there are no clear identifications about how
to familiarize distributive leadership positions, roles, practices and pictures in schools
(Spillane, Halverson, and Diamond, 2001).

The inexistence task of distribution by the leader is myth in distributed leadership (Harris and
Lambert, 2003). Since distributing tasks and duties as well as delegating positions is the most
important power element in the leadership process. The most important and striking element
that separate distributive leadership form the other leadership concepts is the fact that
distributive leadership includes many elements related to education and is almost fed by
educational environments. In this sense, Halverson and Clifford (2013) calls distributive
leadership as distributed instructional leadership and define the concepts as generation of an

effective leaning climate by the leaders for teachers and others.
2.3. Features of Distributive Leadership

In reviewing related literature, the following distinctive features of distributive Leadership can
be discerned (Gronn, 2000; Macbeath, and Timperley, 2005; Spillane, 2006).

2.3.1. Form of collective leadership

In a feature of distributive leadership, Silins and Mulford (2002) describe as a sharing learning
through teams of staff working together to argument the range of knowledge and skills
available for the organization to change and participating future developments. The notion of
distributive leadership is characterized as a form of collective leadership in which staff
develops expertise by working collaboratively which incorporates the activities of various
individuals in the organization who work together in the process of organizational change. A

distributive outlook of leadership recognizes that leading organization engages multiple school
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leaders who share responsibilities and operate for a common goal. The basic perspective
distributive leadership moves outlined by Yukl (2002) as follow:

An alternative perspective to the heroic single leader, that is slowly gaining more
adherents is to define leadership as a shared process of enhancing the individual and
collective capacity of people to accomplish their work effectively instead of a heroic
leader who can perform all essential leadership functions, the functions are
distributed among different members of the team or organization (Yukl, 2002).

2.3.2. Recognizing other people’s expertise

Distributive leadership highlights leadership as an emergent property of a group or system of
interacting individuals (Gronn, 2002). He identified the notion of distributive leadership as an
emergent property of a group or network of individuals in which group members pool their
expertise. It is not something done by an individual to others or a set of individual actions
through which people contribute to a group or organization. When people work together in
such a way; they pull together their abilities and expertise. The result is greater than the sum of
their individual actions. Distributive leadership perspectives focuses on how leaders encourage
and sustain conditions for successful schooling in interaction with others, rather than on what
structures are necessary for success (Spillane, 2004). Generally, distributive leadership is
about more than accounting for all leaders in an organization and adding up their actions to
arrive at more wide-ranging account of leadership (Spillane, 2006). Therefore, by distributing
responsibilities among staff, it is believed that every member of the organization has the

capability to work as a leader (Lambert, 1998).

2.3.3. Openness of the boundaries

Distributive leadership suggests openness of the boundaries of leadership. This idea suggests
that leadership should be accessible to organizational members who demonstrate their
expertise in different aspects with leadership delivered to them (Woods, 2004). Leadership is
not restricted to a traditional definition that espouses only one person in charge of the
organization (Spillane, 2004). Moreover, distributive leadership supports the idea that varieties
of expertise are distributed across many ways. Various perspectives and capabilities found in
individuals through the organization can concentrate a dynamic which represents more than

the sum of the individual contributors. It is possible that people other than those experts will
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then adopt, adapt and improve them within a mutually trusting and supportive culture that

expertise are distributed throughout the organization.
2.3.4. Interactions among leaders, followers and situations

A distributive leadership perception focuses on interactions among leaders, followers and their
situations. Many scholars agreed that distributive leadership is not the same as dividing tasks
among personnel who perform, defined and separate organizational roles; they believe that
distributive leadership consists of dynamic interactions between multiple leaders, followers
and situations (Timperley, 2005). Distributive perspective in schools frames leadership
practice as a product of interaction among leaders, followers and the situations (Spillane
2006). It tries to find out the interrelations of people and their situation through a wider lens
where the individual knowledge and skill is measured as a matter of practice.

2.4. Approaches of Distributive Leadership

Distributive leadership approaches address leadership along with teams, groups and organizati
onal characteristics. As a result, distributive leadership approach claims that leadership at
schools is a complex process (Deal and Peterson, 1994) and includes many elements (Hoy and
Miskel, 2012). In this context, tasks and duties at schools are courses of duties that are too

multi-dimensional and complex to be handled by a single person or school principal.
2.4.1. Top down approach

A number of studies summarized by Bennett et al., (2003) which stated that, an important
starting point towards the development of distributive leadership may be found in top down
initiative from a strong leadership model where senior and formal leaders demonstrate
significant influence on the school’s culture. Many staff do not wish to be given leadership
roles or have taken on responsibility beyond their own class teaching (NCSL, 2004). To
distribute leadership, a strong leader is required to provide guidance and direction to make
people feel confident (Elmore, 2000; and NCSL, 2004).
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Formal leaders need to avoid overly controlling behavior and actively encourage and value
innovative ideas from all members of the school. This means providing time, space and
opportunities and knowing when to step back, enable staff members, to contribute and
participate in decision making and establish concerted action. Distributive leadership does not
mean that everybody leads, but that everybody has the potential to lead at some time. The
degree to which informal leaders are involved in the process of distributive leadership may
vary. A top down initiative may acknowledge and incorporate the existing informal power of
leadership relationships into more formal leadership structures in ways seen as appropriate by
the senior staffs that are creating the distributive structure or culture.

2.4.2. Bottom up approach

The initiative can also come from the bottom instead of top down. A bottom up approach is
more likely to derive from individuals or groups within the organization who already are seen
by colleagues as having a leadership role or when there is a lack of strong leadership (Bennett
et al., 2003). According to NCSL (2004) opportunistic and cultural distribution can be more
characterized as bottom up forms of distribution. In opportunistic distribution, leadership is
taken rather than given or planned. The success of such a bottom up approach may depend
upon an attempt to bring into line formal and informal leaders within the organization.
Cultural distribution is a form of distribution where leadership is not formally nor explicitly
delegated, but a reflection of the entire school culture. This type of leadership is more
intuitive, organic and spontaneous and is expressed in activities rather than in roles (NCSL,
2004).

2.5. Aspects of Distributive Leadership

According to Spillane and Diamond (2007) distributive leadership perception involves two

aspects- the leader plus aspect and the practice aspect.
2.5.1. Leader plus aspect

Distributive perspective acknowledges that the work of leading and managing schools

involves multiple individuals. Leadership and management work involves more than what
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individuals in formal leadership positions do. People in formally designated leadership and
management positions and those without any such designations can and do take responsibility
for leading and managing the schools (Spillane and Diamond, 2007). The leader-plus aspect
recognizes that leading and running an organization involves multiple leaders. Leader-plus
aspect alone is vital but not sufficient for explaining the complexity of leadership. The
conceptual framework of distributed leadership developed by Spillane (2006) moves beyond
the leader-plus aspect. Distributive leadership means more than shared leadership. As
leadership moves away from a command and control model to a more cultivate and coordinate

model, the way that leadership is taught must change too.
2.5.2. Practice aspect

The leadership practice aspect moves the focus from traditional leadership beyond an
individual’s actions to the interactions among leaders, followers and their situations (Spillane,
2006). A distributive leadership perception frames the practice aspect in a particular way; it
frames as a product of school leaders interactions, followers and aspect of their situations. This
distributive view of leadership shifts focus from leaders and other formal and informal leaders
to the web of leaders, followers, and their situations that gives leadership practice (Spillane
and Diamond, 2007).

2.6. Practices of Distributive Leadership in Schools

To study leadership practices, one has study the interplay between leaders, followers and
situations. Ultimately, when distributive leadership becomes a part of the schools operating
practices, school leaders have a clear understanding of which tasks should be distributed, who
should be participate in distribution and the use of artifacts will guide the schools instructional

program (Fullan, 2003).

Leadership practices takes shape in the interactions of people and their situations, rather than
from the actions of an individual leader (Spillane, 2005). A network of leaders should be
created in order to create successful change (Watson and Scribners, 2007). They contend the
leaders are both formal and informal in their roles, and they perform a variety of functions that

are spread across the organization. With such a network, all members offer a unique
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perspective and serve as experts in their own rights. According to Gronn (2000), Distributive
leadership theory suggests the leaders should build leadership throughout the organization to
include individuals and teams. Leaders set the tone to foster practices within the school that
collaboration is paramount. With distributive leadership, the leadership is no longer central
and supports the notion that everyone can demonstrate leadership with the organization
(Gronn, 2003).

Leithwood (2006) determined that a school leader who actually uses the distributive leadership
approaches engage staff in behaviors such things as: setting the school direction, establishing
professional development initiatives, redesigning the organization, and managing instruction.
Such leadership functions are an important part of the success of the school. In addition,
Moller and Eggen (2005) reported that the local and historical contexts of the schools
influenced the methods and tools of distributed leadership that leaders employed. A few core
practices that were used by school leaders who used distributed leadership included setting
direction, developing people, and redesigning the organization to strengthen culture and build

collaborative processes that facilitated distributive leadership.
2.7. Distributive Leadership in Secondary Schools

Secondary schools are subjected to a growing list of demands and expectations, which have an
active interest in education for globalized work and informed citizenship. The key consumers
in schools are students who are becoming more diverse and demanding in terms of their
requirements and demands for services which fit their circumstances. These diverse needs and
expectations of the society need sound leadership approaches that comply with these changes
and expectations. According to Simkins (2005) the role of leadership in secondary schools
claims that the idea of leadership as being context-related and dispersed among people

represents a more constructive framework to understand such organizations.
2.8. Major Challenges of Distributed Leadership Practices

Contemporary literature points some difficulties, barriers, challenges and obstacles associated
with distributive leadership in schools. Most researchers engaged with distributive leadership

were worry of its efficiency in producing effective solutions to issues of distributive leadership
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in schools, since it was not a new idea that lacked clarity (Harris, 2004; Leithwood et al.,
2009), was a risky approach when leadership were designated to unskilled teachers
(Timperley, 2009; Bell, 2007) and for some teachers, it is perceived as increased workloads

and responsibilities (Torrance, 2012).

Liljenberg (2015) also argued that the usage and application of distributive leadership in the
school context is not an easy task for school leaders to implement. Hence, practicing
distributive leadership is considered as the major challenges for head teachers since it is a new
approach that needed much study, especially on its effectiveness and the ways in which it
constructed new leadership roles within each school. Empirically speaking, challenges and
issues of distributive leadership within the educational context can be divided according to
challenges in the school hierarchical structure, teacher competencies, the willingness to
assume leadership roles, the concept of power sharing between head teachers with teachers in

understanding of the practice of distributive leadership.

Fullan (2006) stated that an external environmental force creating many challenges for
secondary schools, these challenges require secondary schools to develop capable change
cultures, and the broad base of leaders and leadership capabilities. The problems cover the
need for greater access to educational institution, changing patterns of participation, changing
expectations of students and growing diversity and consequent pressures on maintaining

academic standards (Fullan and Scott, 2009).

Another significant challenges faced by school leaders while practicing distributed leadership
perspectives is the difficulties in finding teachers that manage to implement the relevant tasks
that were delegated. For example, a study by Abu (2011) in Bangladesh reveals that school
leaders encountering difficulties in delegating their tasks to the right teachers suitable for the
job. Apart from that, there were possibilities that teachers may take advantage of distributive
leadership to challenge and resist the dominant policy agenda. To minimize the challenges of
distributive leadership, operations were restricted to a small group of senior teachers; this led

to separation among teachers, between leaders and followers.

Furthermore, Torrance (2012) performed that some of the challenges of distributive leadership

in schools were, most teachers and school leaders did not possess the talent and personality of
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a leader, Workloads of teachers and staff and the issue of perception towards legitimate
appointments confuses the issue of leadership among their colleagues. In addition to this,
some of the challenges of distributive leadership in schools were lack of communication, team
work, and shared responsibilities, poor leadership ability, lack of commitment, lack of

motivational skills and task overload is another major challenge.
2.9. The Role of School Leaders in Practicing Distributive Leadership

The role of the school leaders has been evolving during the last twenty years. In the late 1980s
school leaders were expected to be the head instructional leaders in the buildings as well as be
good managers by attending to all the details and completing paperwork on time, good
supervisors of teachers and instructional staff and good bosses who kept the school faculty
motivated, compliant, and cooperative (Kratzenmerer and Moller, 2001). The emergence of
shared decision making resulted in the 1990s and school leaders who were open to sharing this
responsibility were able to empower teachers. Currently there is a shift toward school
administration focusing on developing a shared vision, improving school culture, increasing
teacher leadership, transforming schools, and creating professional learning communities

(Kratzenmeyer and Moller, 2001).

The role of school leaders is crucial in practicing distributive leadership, building leadership
capacity and sharing leadership in the school. In schools were school leaders encourage
traditional practices, emerging teacher leaders are snuffed out because of the positional
challenges between teachers and administrators. In order for the school leaders to be an
effective leader, school leaders must be first grounded in his values and then must share these
with others (Lambert, 2003). For leadership to be distributed among many leaders, school

leaders must build leadership capacity in teachers and provide support.

Blase and Blase (2001) stated that, to empower teachers, school leaders must be model, build,
and support a trusting environment, structure the school to allow for collaboration, use
professional development and resources to support shared decision making, focus on teaching
and learning, model professional behavior, praise teachers, and set up effective ways of

communication.
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2.10. Possible Strategies in Practicing Distributive Leadership

Because of dynamic environment, the vision, mission and core values of many secondary
schools are under continuous challenges. Therefore, today school leaders must be skilled not
only in motivating change, but also powerfully articulating for a diverse audience. Mulatu
(2015) in his study recommended that school leaders should have to build trust among school
teachers and other stakeholders, primarily focus on developing people through empowering

and encouraging them.

Some of the possible strategies to enhance the challenges of distributive leadership were
promote and facilitate collaboration, by which school leaders should have a responsibility to
structure the school day and teachers’ schedules so that teachers have time to collaborate,
sharing and expressing their ideas, creating favorable condition to create team leadership,
initiating individuals or groups to make decisions on issues important for schools success in
practicing distributive leadership strategies, develop lesson plans together, and determine
curricular goals (Knapp, Copland, Plecki, and Portin, 2006). Thus, in the researcher view
encouraging other school stakeholders including teachers in their professional network, that
helps to improve distributive leadership practices, develop collegial relationship, gain and

share new ideas were some of the possible strategies in practicing of distributive leadership.

2.11. Conceptual Framework

The conceptual framework is referred to as a set of broad ideas and principles taken from
relevant fields of enquiry and used to structure a subsequent presentation (Kombo, and Tromp,
2008). It is used to clarify variables, concepts and to propose relationships among the concepts
in this study. Distributive leadership practices might be affected by several challenges in
schools such as challenges related with school leaders, teachers and both teachers and school
leaders, absences of good practices and perception of teachers and school leaders on issues of
distributive leadership. If the preceding factors are not adequately attended to, they can lead
to unrealistic future plans which could result into too many consequences to the practices of
distributive leadership such as lack of interaction among school leaders, followers and
situations. These factors happened in the public secondary schools of East Hararghe Zone still

a challenge as the findings in my studies.
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Figure 1: Conceptual Frame work of the study developed by the researcher

2.12. Summary of Review of Related Literature

In the review of related literature, notion of distributive leadership, theoretical origin of

distributive leadership, features of distributive leadership, approaches of distributive

leadership, aspects of distributive leadership, practices of distributive leadership in schools,

distributive leadership in secondary schools, challenges in practicing distributive leadership,

the role of school leaders in practicing distributive leadership and possible strategies to

overcoming in practicing distributive leadership were discussed.



21

3. RESEARCH DESIGN AND METHODOLOGY

This section of study deals with description of the study area, research design and method,
sources of data, population, samples size and sampling technique, data collection instruments,
data collection procedures, methods of data analysis and Ethical consideration.

3.1. Description of the Study Area

This study was conducted in East Hararghe zone, Oromia Regional State, which is
geographically located in eastern part of Ethiopia and it is one of the 19 zones in the Oromia
Regional State. In the zone, there are twenty Districts and four administrative towns. Out of
them four Districts and one administrative town was selected for the study; Kombolcha,
Haramaya, Gola Oda and kersa Districts and Awaday administrative town. It lies between 8°
29' to 59.99" north latitudes and 40° 39" to 59.99" east longitudes. It shares boundaries to the
southwest by Shebelle River which separates from Bale, to the West by West Hararghe, to the
North by Dire Dawa and to the North and East by Somali region. Harari Regional State is
entirely surrounded by East Hararghe zone. The zone capital is Harar, which is 526 km far
away from the Ethiopian capital, Addis Abeba (CSA, 2007).
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Figure 2: Map of study area
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Based on the census conducted by the central statistical agency of Ethiopia 2007 (CSA), East
Hararghe zone has a total population of 2,723,850, of whom 1,383,198 are men and 1,340,652
women with an area of 17,935.40km?. In the zone there were three largest ethnic groups,
Oromo (93.69%), Amhara (4.16%), and Somali (1.84%); all other ethnic groups made up
0.31% of the population. Afan Oromo was spoken as a first language by 92.57%, 4.02% spoke
Amharic, and 3.05% spoke Somali; the remaining 0.36% spoke all other primary languages.
The majority of the inhabitants were Muslim, with 95.28% of the population, while 4.51%
professed Ethiopian Orthodox Christianity. In terms of weather conditions, the zone contains
three agro-ecological zones, Dega (highlands—elevations above 2,300m), woina Dega

(midlands — elevations between 1,500 and 2,300m) and kolla (lowlands — below 1,500m).

According to a May 24, 2004 World Bank memorandum, concerning education 53% of all
eligible children are enrolled in primary school and only 10% of children were enrolled in
secondary schools in east hararghe zone. In terms of their major crops grown in the area were
sorghum, maize, ground nut, potato, onion, Khat and other vegetable crops. Livestock are
important components of the farming system for consumption and source of income. The
livestock rearing is mostly not greater than four herd per household because of shortage of
grazing land, the Animal feeding method is most commonly have experienced cut and carry
system (CSA, 2007).

3.2. Research Design

The descriptive survey research design was employed in this study, because the intention of
the study was to examine the existing situation and describe opinions that are held on practices
and challenges of distributive leadership under study area. According to Best and Kahn (2006)
descriptive research design helps describe and interpret the existing condition. In addition,
Mouton (2001) states that a descriptive survey is used to collect and describe data at a large.
By using this type of research design, the researcher attempted to describe the insight,

practice, challenges and possible strategies of distributive leadership under the study area.

For this study, mixed method (with both quantitative and qualitative approach) was employed,

because, both quantitative and qualitative approach is suitable for social and behavioral
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sciences as a distinct research which is used to cover a basic deficiencies and discrepancies of
the study (Creswell, 2009). In addition, this approach considered as a tool to triangulate the
result of single approach through multiple methods (Johnston, 2010). Quantitative approach is
selected because it is viewed as an effective to gather large data and comprehensive issues at a
specified period of time (Ngwenya, 2010). While the qualitative approach is selected based on
the assumption that it enables the researcher generate meanings and phenomena within the real
context of the research participants and to fill the gap left by the quantitative one (Kothari,
2004). Therefore, both quantitative and qualitative approaches were employed for this study in

order to make the study more reliable.
3.3. Sources of Data

In this study both primary and secondary sources of data were employed to get valid and
reliable information about the practices and challenges of distributive leadership in public
secondary schools of East Hararghe Zone, Oromia Regional State.

3.3.1. Primary sources

A primary source was used to get first-hand information concerning the practices and
challenges of distributive leadership in the study area. Accordingly, the primary data were
collected from schools leaders (principals, vice-principals, PTSA heads, supervisors and unit

leaders) and teachers.
3.3.2. Secondary sources

The secondary sources of data was used to strengthen the primary sources, which is obtained
from written minutes that show what leadership decision made, discussed documents, and

annual reports available in schools.
3.4. Population, Sample Size and Sampling Techniques

According to East Hararghe Zone Education Departments first quarter report of 2018, there
were twenty Districts, four Administrative Town and fifty eight secondary schools in the Zone.

Since the scope of the research and number of the population is wide and large in numbers.
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Therefore, the researcher selected four Districts and one administrative town by using simple
random sampling techniques. Accordingly, the selected districts and administrative town were,
Gola Oda, Kombolcha, Kersa and Haramaya districts and Awaday Administrative Town. In
the selected districts and administrative town, there were ten secondary schools of which six
schools were selected using simple random sampling techniques, because the area of the study
is very wide and number of population is large. Therefore, Adele, Kombolcha, keransa, kersa,
Burga and Awaday secondary schools were selected. In the selected schools, there are 224

teachers, 5 supervisors, 6 principals, 6 vice-principals, 12 unit leaders and 6 PTSA heads.

In order to decide upon sample size of respective subjects, Yamane (1967) formula of sample

size was used. Accordingly,

N
1+N(e)?

Where N=population n=sample size, e* < (.05)%. Accordingly, sample size for teachers was

decided as;
No= N 224
T 1+Ne? T 1+224(.05)2
224 224 224
n= — 22 = n= 24 144

14224 (.0025) 140.56 1.56

n= 144 teachers

In this way, the respondents were selected from respective schools through different sampling
methods. Accordingly, data was collected from six categories of respondents including five
supervisors, six principals, six vice-principals, twelve unit leaders, six PTSA heads and one
hundred forty four teachers. As a result, availability sampling technique was employed for
supervisors, principals, vice principals, PTSA heads and unit leaders from the sampled schools
due to their being few in number and their direct involvement in the practices of school
leadership. In addition, a stratified random sampling technique was used to select teachers
from each school on the basis of their experiences in their school. This is because; teachers are

very close to the overall instructional activities of schools.
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Table 1: Distribution of Populations, Sample Size and Sampling Techniques

Principals Vice principals  Supervisors Unit leaders PTSA Teachers
2 .
§
z S S S S S S
E g Eg 22 E g E & B 2
g s s Z 5 5 - - -
n a u X a »u X a o 3 a »u X a »u X a o X
1 Adele 1 1 100 1 1 100 1 1 100 2 2 100 1 1 100 29 19 o4
2 Kombolcha 1 1 100 1 1 100 1 1 100 2 2 100 1 1 100 60 38 64
3 Keransa 1 1 100 1 1 100 - - - 2 2 100 1 1 100 31 20 64
4, Kersa 1 1 100 1 1 100 1 1 100 2 2 100 1 1 100 29 19 o4
5 Burga 1 1 100 1 1 100 1 1 100 2 2 100 1 1 100 23 15 64
6 Awaday 1 1 100 1 1 100 1 1 100 2 2 100 1 1 100 52 33 64
Total 6 6 100 6 6 100 5 5 100 12 12 100 6 6 100 224 144 64
sampling SRS Availability Availability Availability Availability Availability Stratified random
samplin
sampling sampling sampling sampling sampling Ping

SRS= Simple Random Sampling, %= Percentage
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3.5. Data Collection Instruments

To obtain the data, which answers the stated research questions and achieve the objective of
the study, questionnaires and interview was used by the researcher as an instrument of data
collection. So, using different types of instruments, the researcher was get reliable and suitable

data to minimize error.

3.5.1. Questionnaire

Questionnaires is a valuable tool for gathering data which helps save time, encourage
objectivity, provide rapid analysis, obtain information about certain conditions, practice
inquiry in to opinion and attitude of individuals, groups and feedback to the researcher (Best
and Kahn, 2004). The questionnaire has contained two parts that designed to address the basic
question of the study. The first part was background of the respondents which includes, sex,
age, work experiences, academic qualification and their position in school; part two
encompasses a closed-ended and open-ended question which contains 39 items regarding
distributive leadership practices, perception, major challenges and possible strategies for

effective practices of distributive leadership under study area.

In order to get relevant information about the practices and challenges of distributive
leadership under study area, the researcher used both open-ended and closed-ended
questionnaires for 144(64%) teachers and 30 (100%) school leaders (principals, vice
principals, PTSA heads and unit leaders) of the sampled schools. This closed-ended
questionnaire were in five point likert scale ranging from strongly disagree to strongly agree
and very low to very high while open ended questionnaire was designed for respondents to
gather valuable additional information about the research problem. Kumar (2006) suggested
that, using open-ended and closed-ended questionnaire minimizes the risk instead of using one

of them depending up on the type of question items.

Pilot study was conducted for all data collection instruments to test their validity and
reliability before the real field work is undertaken. It was conducted on 30 teachers in the

water secondary school which were selected purposively out of the sample schools. The
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reliability was checked by using Cronbach Alpha. A reliability coefficient (alpha) of 0.70 and
above is considered acceptable reliability. Therefore, the Cronbach’s alpha reliability
coefficient was obtained to check for internal consistency for all items. Accordingly, the
calculated Cronbach’s Alpha coefficient for this study was 0.74, 0.78, 0.76 and 0.75 for the
first; second, third and fourth sections of the questionnaire (see appendix IV). In addition to
this, face, content and language validity was checked by major advisor and co-advisor. As a
result of pilot study minor modification was made in terms of language, format or style and

content.
3.5.2. Interview guide

The other instrument to be used for the collection of primary data for the study is an interview.
It is helpful to supplement the information gathered through other instruments, as well as for
the clarification of some unforeseen information. It is also being used to cross-check the
responses obtained through questionnaire and it let the interviewee to express his or her

feeling freely and knowledge of people in a program in depth (Best and Kahn, 2003).

In order to obtain deeper information related to the practices and challenges of distributive
leadership, Semi-structured interview was prepared and employed to 5(100%) supervisors to
collect factual and detail information from study area. From each sampled schools one
supervisor was selected. Thus, a total of five supervisors were involved in the interview at
different times and places. Seven interview questions were prepared for all participants of the
sample schools. Regarding the process of interview, it was conducted by Afan Oromo
language in order to make the interview questions easy to understand for the respondents and
to obtain more reliable and valid information regarding the study and supported by Audio
(tape recorders). For each interviewee, 30 minutes was given. The recorded data was

categorized based on similarities of responses and then transcribed into English language.

3.6. Data Collection Procedures

In order to get better picture of the study, first, the researcher visited the zonal education office
to discuss the purpose of research and showing the letter of cooperation from Haramaya

University and asked the zonal education office to write a letter to the study area. Then the



28

researcher visited the school principal and vice-principal to discuss the purpose of the research
with them via showing the letter of permission from the university and the zonal education
office. Then, in order to make sure the suitability of the instruments, pilot test was conducted
for instructors in the study area who were not included in the sample of the study. Second,
after improving the data gathering instruments on the basis of the results of the pilot test, the

final questionnaires was administered to sample teachers in the selected schools.

The participants were allowed to give their own answers to each item independently and the
data collectors was closely assist and supervise them to solve any confusion regarding to the
instrument. Finally, the questionnaire was collected and data analysis was made by the

researcher.
3.7. Methods of Data Analysis

The data was analyzed both quantitatively and qualitatively. The analysis of data was based on
the responses collected through closed-ended questionnaires, interview and open-ended
questionnaire. The data collected through closed-ended questionnaire were organized,
tabulated, tallied, and filled in to SPSS version 20 to assess the practices and challenges of
distributive leadership. Both descriptive and inferential statistics were used to analyze the data.
From descriptive statistics, frequency count and percentages were employed to analyze the
demographic characteristics of the respondents whereas the mean scores, weighted mean and
standard deviation were computed for quantitative variables against each item score so as to
describe dispersion or variability and to identify the extent of school leaders and teachers in
practicing distributive leadership. In addition, Regression analysis was conducted to know by

how much the independent variable explains the dependent variable.

The stepwise regression analysis is an analysis of association in which the effects of two or
more independent variables on a single interval scaled dependent variable are investigated
simultaneously (Zikmund et al., 2010). The result of this analysis indicates how well a set of
variables is able to predict the dependent variable. Furthermore, it shows how much unique
variance in the dependent variable is explained by each of independent variables (Pallant,
2010).
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The interpretation is made for all five point scale measurements based on the following mean
score results: [1.00-1.50) as strongly disagree/very low, [1.50-2.50) as Disagree/ low, [2.50-
3.50) as undecided/ medium, [3.50-4.50) as Agree / high and [4.50-5.00] as strongly agree/
very high (Rosemay, 2003). In addition to the above methods of data analysis, data obtained
through interview and open-ended questionnaire was analyzed and interpreted qualitatively by
narrating the ideas provided by the respondents based on ideas raised and the result were
triangulated with quantitative findings. Finally, the findings were summarized; concluded and

suggested recommendations were forwarded.

3.8. Ethical Considerations

To make the research process professional, ethical consideration was made. The researcher
informed the respondents about the purpose of the study i.e. purely for academic; the purpose
of the study were also introduced in the introduction part of the questionnaire and interview
guide to the respondents and confirm that subject’s confidentiality was protected. In addition
to this, the anonymity of the participants of the study is protected and was inform that their
participation in the study is based on their consent. From very beginning the researcher was
inform the respondent about the purpose of the study via considering research ethics in data
collection, analysis and recommendations. Furthermore, all the materials used for this research
have been acknowledged. Finally, a copy of the final report could be given to the organization

if necessary.
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4. RESULTS AND DISCUSSIONS

This chapter attempts to present the analysis and interpretation of data collected from sample
population, East Hararghe Zone public secondary schools through questionnaires and
interviews. It consists of two major parts. The first part indicates general characteristics of the
respondents in relation to their age, sex, qualification and work experience were tabulated and
analyzed as indicated under table 2 through frequency and percentage and the second part
deals with the presentation, analysis and interpretation of data through mean score, weighted
mean, standard deviation and stepwise regression analysis. The quantitative as well as
qualitative data were integrated in this chapter. The qualitative data were used as
complementary to the quantitative data. Therefore, the qualitative data includes the data
collected through interviews and open-ended questions whereas, the quantitative data includes
the data which were collected through closed- ended questionnaires.

Questionnaires were prepared and administered for 30 school leaders (6 school principals, 6
vice principals, 6 PTSA heads and 12 unit leaders) and 144 teachers. Therefore, the total
number of questionnaires distributed to school leaders and teachers were 35 closed ended and
4 open ended questions. Out 144 sample teachers and 30 school leaders, 120(83.3%) of
teachers and 30 (100%) of school leaders were filled and returned the questionnaires to the
researcher. In addition, to supplement the information gathered through questionnaire,

interviews were held with 5(100%) supervisors.

Finally, in analyzing the data, different statistical techniques and procedures were used.
Initially, the data collected through questionnaire were coded and inserted in to SPSS for
analysis. Then the means for the two groups of respondents (teachers and school leaders) were
identified and analysis was done using mean, weighted mean and standard deviation of the

two groups of respondents.
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Under this sub topic, sex, age, academic qualification and work experiences of the respondents

were presented. The following table 2 shows the distribution of respondents’ characteristics to

be discussed in details.

Table 2: Respondents Backgrounds

No  Variables Principals Vice Supervisors Unit PTSA Teachers
principals leaders
F % F % F % F % F % F %
1. M 6 100 6 100 5 100 12 100 6 100 103 85.83
sex | 17 1417
Total 6 100 6 100 5 100 12 100 6 100 120 100
2 <25 1 167 1 84 12 10
25-30 1 16.7 3 60 4 333 36 30
Age 30-35 3 50 4  66.6 1 20 4 333 3 50 53 44.16
35-40 2 33.3 1 20 3 25 2 333 13 10.84
40 above 1 16.7 1 167 6 5
Total 6 100 6 100 5 100 12 100 6 100 120 100
s .
= Diploma 6 100
2 Degree 2 33.3 5 833 4 80 12 100 108 90
=
& Masters 4 66.7 1 167 1 20 12 10
“  Total 6 100 6 100 5 100 12 100 6 100 120 100
<5 1 167 1 167 100 17 14
g 5-10 2 33.3 4  66.6 2 40 2 167 44 36.7
(5]
g 10-15 3 50 1 167 2 40 5 416 26 217
x
~ 15-20 2 167 21 175
o
i Above 20 1 20 3 25 12 10
Total 6 100 6 100 5 100 12 100 6 100 120 100

As presented on the above table 2 item 1, 6(100%) of principals, 6(100%) of vice principals,
5(100%) of supervisors, 12(100%) of unit leaders and 6(100%) of PTSA were male



32

respondents. Regarding teachers respondents, 103 (85.83%) and 17 (14.17%) of teacher
respondents were males and females respectively. From this, one can realize that the number
of females in the teaching profession is much lower than males in the sampled schools and the
leadership position and supervisory position of secondary schools were controlled by males in

the sampled schools.

As can been seen in table 2 item 2, which shows the age distribution of principals, vice
principals, supervisors, unit leaders, PTSA heads and teachers. As the data indicates the
majority of principal respondents 3(50%) were in the age range of 30-35 and 2(33.3%) were in
the age range of 35-40 and 1(16.7%) were in the age range of 25-30 and there were no
principal respondents in the age range of less than 25 and above 40 years in the sample
schools under study area. Regarding vice principal respondents, the distribution of age range is
1(16.7%), 4 (66.6%) and 1 (16.7%), is between the age range of less than 25, 30-35 and above
40 years respectively. And there were no vice principal’s respondents in the age range of 25-
30 and 35-40. In relation to supervisors, the age range 25-30 is the highest which is 3(60%)
and followed by the age range 30-35 and 35-40 that is 1(20%) and 1(20%) respectively and
there were no supervisors in the age range of less than 25 and above 40 years in the sample
schools. In relation to unit leaders respondents the distribution of age range is 1(8.4%),
4(33.3%), 4(33.3 %) and 3(25%) is between the age range of less than 25, 25-30, 30-35 and
35-40 respectively. Regarding PTSA heads the highest age respondents were between the age
range of 30-35, 35-40 and above 40, which is 3(50%), 2(33.3%) and 1(16.7%) respectively.
Regarding the teachers respondents 12 (10%), 36 (30%), 53 (44.16 %), 13(10.84%) and 6(5%)
of the teacher respondents were found to be between the age ranges of less than 25, 25-30, 30-
35, 35-40 and above 40 respectively. Thus, there would no barriers that the age differences

might have challenges in practicing distributive leadership.

As indicated in table 2 item 3, which shows the academic qualification of respondents, about
2(33.3%) of principals, 5(83.3%) of vice principals, 4(80%) of supervisors, 12(100%) of unit
leaders and 108(90%) of teachers were first degree holders respectively, while the rest
relatively 4(66.7%) of principals, 1(16.7%) of vice principals, 1(20%) of supervisors and
12(10%) of teachers were have masters holders respectively in the sampled schools. In relation
to PTSA heads, 6(100%) of respondents were has diploma holders. This indicates that there
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was much variation in qualification between teachers and school leaders under study area.
According to guidelines of MoE (2009) the requirement criteria to be secondary schools
principals, vice principals and supervisors they required to have second degree holders in the
required field study like educational administration, educational management and leadership.

As can been from table 2 item 4, which shows work experiences of respondents, 1(16.7%) of
principals, 1(16.7%) of vice principals, 6(100%) of PTSA heads and 17(14%) of teachers were
ranged in the service year of less than 5 year and there were no supervisors and unit leaders in
the age range of less than 5 year services. In the same table of the above, 2(33.3%) of
principals, 4(66.6%) of vice principals, 2(40%) of supervisors, 2(16.7%) of unit leaders and
44(36.7%) of teachers were in the age range of 5-10 year of experiences and in this year
services there were no PTSA heads respondents. In addition to this, in the year services of 10-
15, there were 3(50%) of principals, 1(16.7%) of vice principals, 2(40%) of supervisors,
5(41.6%) of unit leaders and 26(21.7%) of teachers were there. Relatively few of the
respondents 2(16.7%) of unit leaders and 21(17.5%) of teachers were in the average year
services of 15-20 and there were no principal, vice principals, supervisors and PTSA heads in
the age range of 15-20. Lastly 1(20%) of supervisors, 3(25%) of unit leaders and 12(10%)
teachers were in the age year services of above 20. Similarly, there were no principals, vice
principals and PTSA heads above the year services of 20 in the sample schools under study
area. From this one can conclude that, most of the respondents were young and some of them
were elders. So, in researcher’s view, most of the respondents were in the active age ranges

and have the ability to participate in practicing distributive leadership.
4.2. Extent of Practicing of Distributive Leadership

Teachers and school leaders were asked to rate their extent of practicing distributive

leadership in their respective schools.
4.2.1. Extent of DL practices regarding its openness of the boundaries

For the respondents questionnaire which had five rating scale and stepwise regression analysis

was analyzed and the result was summarized and discussed in the following table 3 and 4.
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Table 3: Distributive Leadership Practices in Relation to its Openness of the Boundaries

No Items Teachers School leader Total
N =120 N =30 N= 150

M SDy M SD; WM

1. Teachers are significantly involved in deci
sion that affects best practice of distributiv
e leadership in school freely.

1.59 0.69 2.30 1.36 1.73

2. Teachers have a chance to participate
in decision making activities in their respe  2.18  0.60 226 058 2.19
ctive school to exercise best practices free
ly without any restriction.

3. Teachers play a major role to practice 1.90 0.73 2.83 0.74 2.08
distributive leadership in their school
freely.

Key: N= number of respondents, M= mean score, SD= standard deviation, WM= weighted
mean, sd;= standard deviation for teachers, sd,=standard deviation for school leaders.

As indicated in table 3 item 1, the mean score (1.59) for teachers and (2.30) for school leaders
were identified that there were at low level on the issue of teachers are significantly involved
in decisions that affect best practices of distributive leadership in school freely. Generally, the
weighted mean score (1.73) indicated that both teachers and school leaders were at low level
on the issue of teachers are significantly involved in decisions that affect best practices of
distributive leadership in school freely. In addition to this, the standard deviation (sd;=0.69
and sd,=1.36) for teachers and school leaders indicated that there were little variability among
respondents on their reply. This implies that teacher’s involvement in decision making

activities regarding distributive leadership practices was low.

As expressed in table 3 item 2, the mean score (2.18 and 2.26) for teachers and school leaders
were identified that, there were at low level regarding the issues of teachers have a chance to
participate in decision making activities in their respective schools to exercise best practices
freely without any restriction. Generally, with the weighted mean scores (2.19) implies that
both teachers and school leaders respondents were score low on the area of teachers have a
chance to participate in decision making activities in their respective schools to exercise best
practices freely without any restriction. Besides to this, the standard deviation (sd,= 0.60 and

sd,=0.58) for teachers and school leaders indicated that there were no variability among
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respondents in their reply. This expresses that teachers in the schools have less opportunity to
participate in decision making activities in their respective schools in relation to distributive
leadership best practices beyond their own class room under study area.

As can be seen from table 3 item 3, the mean score (1.90) and (2.83) for teachers and school
leaders were at low and medium level on the issues of teachers play a major role in practicing
distributive leadership in their schools freely. Generally, the weighted mean score (2.08) for
both group of respondents were recognized at low level regarding the issue stated that,
teachers play a major role in practicing distributive leadership in their schools freely. In
addition to this, the standard deviation (sd;=0.73 and sd,=0.74) for teachers and school
leaders indicated that, there were no variability among the respondents regarding the issues of
teachers play a major role to practice distributive leadership in their schools. Therefore, one
can understand that, the roles of teachers in school were progressing teaching and learning
process rather practicing distributive leadership under study area. In contradicts to this ideas,
The days of the school leaders as the only actors to practices different activities in the schools
are over, everyone in the school has the right, responsibility and ability to be a leader and
practices and influence every activities (Lambert, 2002). With regard to the above descriptive

analysis, the stepwise regression analysis was discussed as follows.

Table 4: Regression Analysis (ni=150, P< 0.05) on DL Practices Regarding its Openness of
the Boundaries

Coefficients
Model R R2 uscC SC
0.49 0.24 B SE Beta

1. Constant 0.56 0.18

o ) 0.60 0.09 0.39
Teachers have a chance to participate in
decision making activities in their respective
school to exercise best practices freely without
any restriction.
Teachers play a major role to practice 0.54 0.08 0.49

distributive leadership in their schools freely.

Dependent Variable : Distributive Leadership

Key: R= coefficient of correlation, R°= coefficient of determination, USC= unstandardized
coefficient, SC=standardized coefficient, SE=standardized error, ni= sample seize,B=slope
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As per table 4 reveals, the regression analysis on the extent of distributive leadership practices
regarding its openness of the boundaries in providing teachers chance to participate in decision
making activities in their respective schools to exercise best practices freely without any
restriction and Teachers play a major role to practice distributive leadership in their schools
freely measured by regression coefficient (0.56) was contributing 24% to deteriorating
distributive leadership practices as measured by the stepwise regression analysis coefficient
(R?*100. The result means that 24% of the variation on the dependent variable is accounted
for the variation in the independent variable whereas the rest unexplained variable (1- R2)*100
were contributing 76% to deteriorating to distributive leadership practices. This means the rest
of variation 76% is unexplained. The accompanying computer printout shows a regression
equation that predicts the extent to which teachers have a chance to participate in decision
making activities in their respective schools to exercise best practices freely without any
restriction(x;) and Teachers play a major role to practice distributive leadership in their
schools freely(x,) that affect distributive leadership practices were expressed by
statistically significant independent variables were Y= 0.56 + 0.60x; + 0.54x, where 0.56 is
constant. The positive slopes of the two variable respectively were (0.60 and 0.54) which used
to indicate that as per a unit increase of the independent variable would tends to increase

distributive leadership practices.

Similarly, in supporting the above finding an interview was conducted with schools
supervisors. During the interview session, the researcher asked the secondary schools
supervisors how the teachers are engaged in decision-making activities beyond their own
class-room activities in their school. Some of respondents’ responses were similar. One of the

interviewee supervisors said:

Teachers in schools are involved in decision making activities at department level,
specially when there is problem between teachers and students during class room
teaching and learning process and sometimes when there is discussion of the
departments on the common issue.

Another interviewee supervisor stated,;
Participation of teachers in decision making activities beyond their own class room

was low. Because school leaders consider making decision and practicing each and
every activity of the schools as his or her own responsibility and sometimes teachers
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in schools have no interest to participate in decision making activities. To me school

leaders should open the boundaries to teachers and initiate them to participate in

different schools activities.
From the interview conducted with supervisors, the researcher summarized that, teachers’
interest to participate in decision making activities was low. This is due to the absences of
significant and well-built support among school leaders, absences of great concern for team
work and creating sense of oneness among teachers in the schools under study area. This
contradicts with the research by (Harris and Muijs, 2005) stated, distributed leadership results
are widely shared decision-making process viewed as the responsibilities of group rather than

the individual.

4.2.2. Extent of DL practices regarding its form of collective leadership

For the respondents questionnaire which had five rating scale and stepwise regression analysis

were discussed and the result was summarized in the following table 5 and 6.

Table 5: Distributive Leadership Practices in Relation to its Form of Collective Leadership

No Items Teachers School leader Total
N =120 N =30 N= 150

M SD; M SD, WM
1. Teachers help one another in their re
spective school to practice distributi 250  0.68 270 059 2.54

ve leadership.

Teachers are provided with enough

time to work together with school ~ 200 073 250 090 210
leaders on the work related to their

school.

3. Teachers in the school have commo 208 0.68 2.40 0.85 2.14

n sense to exercises best practices.

As per table 5 item 1, indicated that, the mean scores (2.50 and 2.70) for teachers and school
leaders were identified that there were at low and medium level regarding the issue of teachers
help one another in their respective schools to practices distributive leadership. Generally, the
weighted mean score (2.54) shows that there were at medium level regarding the issue of

teachers help one another in their respective schools to practices distributive leadership. In
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relation to this, the standard deviation (sd;=0.68 and sd,=0.59) for teachers and school leaders
indicated that, there were little variability among respondents on the area of teachers help one
another in their respective schools in relation to distributive leadership practices. From this
one can conclude that, teachers in schools are help one another on the issues of practicing
distributive leadership to some extent.

As expressed in the same table item 2, the mean score for teachers and school leaders were
(2.00 and 2.50) with the weighted mean score of (2.10) were identified that there were at low
level about the issues of teachers are provided with enough time to work together with school
leaders on the work related to their schools. The standard deviation (sd;=0.73 and sd,= 0.90)
for teachers and school leaders respondents also shows that there is a little variability among
the respondents. From this one can understand that, teachers provided with enough time to

work with school leaders were low.

As depicted in table 5 item 3, the mean score for teachers and school leaders respondents were
(2.08 and 2.40) were indicated there were at low level on the issues of teachers in the schools
have common sense to exercises best practices. Generally, the weighted mean (2.14) indicated
that there were at low level on the issues of teachers in the schools are common sense to
exercises best practices. Besides to this, the standard deviation (sd;= 0.68 and sd,= 0.93) for
teachers and school leaders also shows that there were little variability among respondents on
the issues of teachers in the school are a common sense to exercises distributive leadership
best practices. From this one can understand that a teacher’s common understanding to
exercise distributive leadership best practices was low. In addition to the above descriptive

analysis, the stepwise regression analysis was discussed as follows.

Table 6: Regression Analysis (ni=150, P< 0.05) on DL Practices Regarding its Form of Collec
tive Leadership

Coefficients
Model R R2 usc SC
0.36 0.13 B SE Beta
1. Constant 1.29 0.19
0.38 0 .08 0.36

Teachers in the school have a common
Sense to exercises best practices.

Dependent Variable: Distributive Leadership
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As per table 6 reveals, the regression analysis on the extent of distributive leadership practices
regarding its form of collective leadership in providing teachers common sense to exercises
best practices in their respective schools measured by regression correlation coefficient (1.29)
was contributing 13% to deteriorating to distributive leadership practices as measured by the
stepwise regression analysis coefficient (R2)*100. The result means that 13% of the variation
on the dependent variable is accounted for the variation in the independent variable whereas
the rest unexplained variable (1-R2)*100 were contributing 87% to deteriorating to distributive
leadership practices. This means the rest of variation 87% is unexplained. The accompanying
computer printout shows a regression equation that predicts on the areas teachers in the
schools are a common sense to exercises best practices (xi) that affect distributive leadership
practices were expressed by statistically significant independent variables were Y=
1.29+0.38x; where 1.29 is constant. The positive slopes of a variable were 0.38 which used to
indicate that as per a unit increase of the independent variable would tends to increase
distributive leadership practices.

4.2.3. Extent of DL practice in relation to recognizing other people’s expertise
For the respondents questionnaire which had five rating scale and stepwise regression analysis

were discussed and the result was summarized in the following table 7 and 8.

Table 7: Distributive Leadership Practices in Relation to Recognizing other People Expertise

No Items Teachers School leader Total
N =120 N =30 N=150

M SD; M SD, WM

1. School leaders shares their experience to 205 075 316 083 227

others to exercises best practices.

2. School leaders encourage teachers to engage
in professional development related to whole
school issues (e.g. school development planni
ng, special needs, health and safety care etc).

2.07 0.74 3.00 0.78 2.25

3. School leaders encourage teachers to participa
te in leading activities in their school in additi
on to teaching and learning process.

218 0.78 3.06 094 2.35

4. School leaders’ review others polices and new
ideas to practice distributive leadership in 203 087 290 080 220
their school.
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As indicated in table 7 item 1, the mean score (2.05 and 3.16) for teachers and school leaders
were identified that, there were at low and medium level on the issues of school leaders shares
their experiences to others to exercise distributive leadership best practices. Generally, the
weighted mean score (2.27) indicated that, there were low score on the issues of school leaders
share his or her experiences has from others to exercise best practices. Besides to this, the
standard deviation (sd;=0.75 and sd,=0.83) for teachers and school leaders shows, there is
little variability among respondents on the areas of school leaders share his or her experiences
has from others to exercise best practices. From this one can concluded that, the extent that
school leaders share his or her experiences has from others to exercise distributive leadership

best practices was low.

As revealed in table 7 item 2, the mean score (2.07 and 3.00) for teachers and school leaders
indicated there were at low and medium level on the issues stated that, school leaders
encourage teachers to engage in professional development related to the whole school issue
like school development planning, special needs, health and safety care. Generally, the
weighted mean score (2.25) indicated as low score regarding the issues of school leaders
encourage teachers to engage in professional development related to the whole school issue
like school development planning, special needs, health and safety care. Besides to this, the
standard deviation (sd;=0.74 and sd,=0.78) for teachers and school leaders shows there is a
little variability among respondents on similar issues. This implies that teacher encouragement
in different activities like school development planning, special needs and others were low. In
contradicts to this idea, Leithwood (2006) determined that school leaders who actually uses
the distributive leadership approach engage staff in behaviors such things as; setting the school
direction, establishing professional development planning, redesigning the organization, and

managing instruction.

With regard to table 7 item 3, the mean score (2.18 and 3.06) for teachers and school leaders
were indicated that there were at low and medium level on the idea of school leaders
encourage teachers to participate in leading activities in their schools in addition to teaching
learning process. Generally, the weighted mean score of the respondents were at low level.
i.e., (2.35). In addition to this, the standard deviation (sd;=0.78 and sd,=0.94) for teachers and

school leaders indicates there were little variability among respondents on the issues of school
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leaders encourage teachers to participate in leading activities in their schools in addition to
teaching learning process. From this one can realize that, the extent that school leaders
encourage teachers to participate in leading activities in addition to teaching and learning
process was low. In contradicts this idea, Visionary school leaders should encourage others to
appeal to their higher and sometimes unrealistic ideals-translate their dreams into reality by
articulating the vision, explaining the vision to others and developing the vision to others to
achieve the desired goals (Ward, 2002).

According to table 7 item 4, the mean score (2.03 and 2.90) for teachers and school leaders
were indicated that there were at low and medium level regarding the idea stated that, school
leaders review other practices, polices and generate new ideas to practices distributive
leadership in their school. Generally, the weighted mean score of the respondents was (2.20)
i.e., low score on similar issue. In addition, the standard deviation, (sd;=0.87 and sd,=0.80) for
teachers and school leaders also shows there were little variability among the respondents on
the issues provided in the above table. From this one can understand that, the extent that
school leader review other practices, polices and generate new ideas in order to practices
distributive leadership under study area was low. In addition to the above descriptive analysis,

the stepwise regression analysis was discussed as follows.

Table 8: Regression Analysis (ni= 150, P< 0.05) on DL Practices in Relation to Recognizing o
ther People Expertise

Coefficients
Model R R2 usc sC
1 Constant 0.56 0.32 B SE Beta
0.93 0.17
School leaders encourage teachers to engage in pr 056 0.07 0.56
ofessional development related to whole school is
sues (e.g. school development planning, special
needs, health and safety care.
School leaders encourage teachers to participate 0.23 0.07 0.23
in leading activities in their school in addition to
teaching and learning process.
School leaders’ review others polices and new 0.16 0.07 0.17
ideas to practice distributive leadership in their
school.

Dependent Variable: Distributive Leadership
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As per table 8 reveals, the regression analysis on the extent of distributive leadership practices
in relation to recognizing other people expertise measured by regression correlation coefficient
(0.93) was contributing 32% to deteriorating the distributive leadership practices as measured

by the stepwise regression analysis coefficient (R?)*100. The result means that 32% of the
variation on the dependent variable is accounted for the variation in the independent variable
whereas the rest unexplained variables (1- R?)*100 were contributing 68% to deteriorating to
distributive leadership practices. This means the rest of variation 68% is unexplained. The
accompanying computer printout shows a regression equation that predicts School leaders
encourage teachers to engage in professional development related to whole school issues (e.g.
school development planning, special needs, health and safety care (x;), school leaders
encourage teachers to participate in leading activities in their schools in addition to teaching
and learning process (x2) and School leaders’ review others polices and new ideas to practice
distributive leadership in their school(xs) that affect distributive leadership practices were
expressed by statistically significant independent vairables were Y=0.93+0.56x;+0.23x,+0.16

x3 where 0.93 is constant. The positive slopes of three variables respectively 0.56, 0.23 and
0.16 which used to indicate that as per a unit increase of the independent variables would

tends to increases distributive leadership practices.

With regard to this an open ended question were asked both school leaders and teachers
respondents how they participating in practicing distributive leadership in their school. All
most all of the teachers and school leaders’ response similar ideas but one of the teacher

respondents stated that,

Distributive leadership is practiced by sharing of responsibility in managing
student’s behavior, class-room management, monitoring teaching-learning process,
per-supervision and keeping school safety and etc. but there is no any participation
regarding practices of distributive leadership in my school. In addition to this, both
school leaders and teachers were unable to identify his or her area of participation
regarding leadership practices.

The interview was conducted with schools supervisors that says is there any practice of
distributive leadership in your schools so far? If yes, what it looks like? If no, what are the

reasons for the absences? One of the interviewee supervisor response no answer, he said that,
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The reason why i answer no is, in my school there were no practices regarding the
issue of leadership, its impotence’s and how they practice. This is due to lack of
awareness about the concepts of distributive leadership. However, some of the
teachers were believed that practicing distributive leadership is only the role and
responsibility of school leaders while the teachers’ role is only class-room teaching.
Another interviewee supervisor also says that, one of the reasons why the distributive

leadership is not practiced in my schools so far is:

The school principal considered him or herself as the only actor of the schools to
make important decision that affect the performance of school. Other supervisor also
added that even if an attempt was made to empower stakeholders participating in
schooling activities, still their role become minimal in making important decision that
will improve learning outcome. Thus, still they are dominating with traditional
leadership perspectives in which only those individuals formally appointed to
leadership position empowered to leadership practices.
From the interview conducted with supervisors about the practices of distributive leadership,
the researcher concluded that, some of the teachers in the sampled schools believe that,
practicing distributive leadership is the role and responsibility of school leaders and school
leaders are also unable to encourage teachers and recognize them in order to work with them
collaboratively under study area. On contrary to this idea, Distributed leadership does not
mean that no one besides the school leaders is responsible for the overall performance of the
organization. All individuals are responsible and accountable for their contributions to the

collective result (EImore, 2000).

4.3. Perception of School Leaders and Teachers towards DL

Teachers and school leaders were asked to rate the perception of distributive leadership
practices. For the respondent’s questionnaire which had five rating scale and stepwise
regression analysis were dispatched and the result was summarized and to be discussed in

details in the following table 9 and 10.
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Table 9: Responses of Respondents about the Perceptions of Distributive Leadership Practices

No Items Teachers School leader Total
N =120 N =30 N= 150

M SD, M SD, WM

1. The school leader considers him or he
r self as knowledgeable about distribu
tive leadership practice

383 1.23 2.03 0.96 3.47

2. School leaders have knowledge about 211 084 343 104 2.37

distributed leadership concepts

3. School leaders and teachers consider 370 094 220  0.76 3.40
themselves as a decision maker in yo
ur school

4,  School leaders and teachers are famili 193 0.76 333 0.80 2.21

ar with their colleagues for taking lea

dership roles in the school

5. School leaders are sharing their 193 090 313 086 217
experiences with others in schools

As expressed in table 9 item 1, on the issues of the school leader considers him or herself as
knowledgeable about distributive leadership practices, the mean score (3.83) for teachers and
(2.03) for school leaders were identified that there were between agree and disagree score.
Generally, the weighted mean score (3.47) were indicated undecided score regarding the
issues of the school leader considers him or herself as knowledgeable about distributive
leadership practices. The standard deviation (sd;=1.23 and sd,=0.96) for teachers and school
leaders expressed there were a little variability among respondents regarding the issues of the
school leader considers him or herself as a knowledgeable about distributive leadership
practices. From this one can conclude that respondents were not sure with knowledge that

school leaders have in relation to distributive leadership practices under study area.

As indicated in table 9 item 2, with regard to the issues of school leaders have knowledge
about distributive leadership concepts, the mean score for teachers and school leaders were
between disagree and undecided score i.e.(2.11and 3.43) respectively. Generally, the
weighted mean score (2.37) indicated that both teachers and school leaders respondents were

disagree score on the area of school leaders have knowledge about distributive leadership
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concepts. The standard deviation (sd;=0.84, and sd>=1.04) for teachers and school leaders also
shows there were a little variability among respondents on the area of school leaders have
knowledge about distributive leadership concepts.

As it can be seen from table 9 item 3, the mean score (3.70 and 2.20) for teachers and school
leaders were at agree and disagree score regarding the issues of school leaders and teachers
consider themselves as a decision maker in their schools. Generally, the weighted mean score
(3.40) identified that there were undecided score regarding the issues of the school leaders and
teachers consider themselves as a decision maker in their school. In addition to this, the
standard deviation (sd;=0.94 and sd,=0.76) for teachers and school leaders also shows there is
little variability among respondents on the area of school leaders and teachers are taken into

consideration themselves as decision maker in their school.

As revealed in table 9 item 4, regarding the issue of school leaders and teachers are familiar
with their colleagues for taking leadership role in the school, the mean score for teachers and
school leaders were (1.93 and 3.33) were felled under disagree and undecided score
respectively. Generally, the weighted mean score (2.21) for teachers and school leaders were
disagree score in the area of school leaders and teachers are familiar with their colleagues for
taking leadership role in the school. In addition, The standard deviation (sd;=0.76, sd,=0.80)
for teachers and school leaders shows that, there were little variability among respondents
regarding the issue of school leaders and teachers are familiar with their colleagues for taking
leadership role in their school. From this one can conclude that, both teachers and school
leaders were not familiar with their colleagues for taking leadership role with others in their

school.

As reveled in table 9 item 5, in the area of school leaders sharing their experiences with others
in schools, the mean score (1.93) and (3.13) for teachers and school leaders were identified
disagree and undecided score. Generally, the weighted mean score (2.17) indicated that both
teachers and school leader respondents were at disagree score regarding the issues of school
leaders sharing his or her experiences with others in school. In addition, the standard deviation
(sd;=0.90, sd,=0.86) for teachers and school leaders shows that, there is little variability

among respondents regarding the issue of school leaders share his or her
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experiences with others in school. In addition to the above descriptive analysis, the stepwise re

gression analysis was discussed as follows.

Table 10: Regression Analysis (ni= 150, P< 0.05) Teachers and School Leaders Perception on
DL practices

Coefficients
Model R R2 usc SC
0.52 0.28 B SE Beta
1. Constant 247 0.46
School leaders and teachers are taken into 053 0.09 0.42
consideration themselves as a decision
maker in your school
School leaders are sharing his or her -0.37 0.10 -0.27

experiences with others in school

Dependent variable: Distributive Leadership

As indicates in table 10, the regression analysis in the area of teachers and school leaders
perception on practicing distributive leadership measured by regression correlation coefficient
(2.47) was contributing 28% to deteriorating distributive leadership practices as measured by
the stepwise regression analysis correlation coefficient (R2)*100. The result means that 28% of
the variation on the dependent variable is accounted for the variation in the independent
variable whereas the rest unexplained variables (1-R2)*100 were contributing 72% to
deteriorating to distributive leadership practices. This means the rest of variation 72% is
unexplained. The accompanying computer printout shows a regression equation that predicts
school leaders and teachers are taken into consideration themselves as a decision maker in
your school (x;) and school leaders are sharing his or her experiences with others in school(x>)
that affect the teachers and school leaders perception in practicing distributive leadership were
expressed by statistically significant independent variables were Y=2.47+ 0.53x;-0.37x, where
2.47 is constant. The positive slope of the first variables and the negative slope of the second
variable respectively 0.53 and -0.37 are used to indicate that as per a unit increase of the first
independent variable would tends to decrease and as per a unit decrease of the second

variables would tends increases distributive leadership practices.

Similarly, in open ended question which says what is distributive leadership to you in your
schools? How do you define? And what is the importance of practicing distributive leadership

in your school?
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One of the teacher respondents says that:

To me distributive leadership is sharing of the organizations responsibilities and
decisions with the whole staffs willingly to achieve the common goal and its importan
ce’s is employee empowerment, sharing of responsibility, develop self-confidence,
commitment and create awareness among schools staffs.
In relation to this, an interview was conducted with supervisors to supports the above findings,
which says, what does distributive leadership mean for you? One of the interviewee superviso

rs uttered:

...to me distributive leadership is about sharing or distribution of activities or tasks
among each other’s equal to achieve common goal without discriminating others
while task distribution.

Supporting to the above interview, Harris and Spillane (2008) and Spillane (2005) point out

that leadership is no longer viewed solely on the principal’s skill and knowledge, but it is

viewed as the interactions between people and their situations.
4.4. Major Challenges in Practicing Distributive Leadership

Teachers and school leaders were asked to rate the major challenges in practicing distributive
leadership. For the respondent’s questionnaires which had five rating scale and stepwise
regression analysis was dispatched and the result was summarized and to be discussed in

details in the following table.

4.4.1. Major challenges of distributive leadership practices related with school leaders

For the respondents questionnaire which had five rating scale and stepwise regression analysis

were discussed and the result was summarized in the following table 11 and 12.
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Table 11: Challenges in Practicing Distributive Leadership related with School Leaders

No Items Teachers School leader Total
N =120 N =30 N=150
M SD; M SD, WM

1. School leaders feel that practicing
distributive leadership is the responsibil
ity of principals not the responsibility
of teachers.

5. School leaders have knowledge on 210 0.82 310 080 2.30
what kinds of tasks to be distributed to
teachers in their school

3.  School leaders have the ability to
influence teachers to follow the desired
direction

3.59 115 1.86  0.93 3.24

215 0.82 3.13 1.13 2.34

As revealed in table 11 item 1, the mean score (3.59) and (1.86) for teachers and school
leaders were identified that there were agree and disagree score on the issues of school leaders
fell that practicing distributive leadership is the responsibility of principal rather responsibility
of teachers. Generally, the weighted mean score (3.24) indicated that, both school leaders and
teachers respondents were rate undecided score in the area of school leaders fell that practicing
distributive leadership is the responsibility of principal rather responsibility of teachers. In
addition, the standard deviation (sd;=1.15 and sd,=0.93) for teachers and school leaders
expressed that there were little variability among respondents regarding the area of practicing
distributive leadership is responsibility of principals rather than the responsibility of teachers.
This shows both school leaders and teachers respondents were not sure whether school leader
fell practicing distributive leadership is the responsibility of principals or not. Supporting this
idea, Torrance (2012) performed that some of the challenges of distributed leadership in
schools were, school leaders did not possess the talent and personality of teachers, Workloads
of teachers and the issue of perception towards legitimate appointments confuses the issue of

leadership among their colleagues.

In the above table 11 item 2, it was analyzed response about the issues of school leaders have
knowledge on what kinds of tasks to be distributed to teachers in their schools. Accordingly
the mean score (2.10 and 3.10) for teachers and school leaders were rate disagree and
undecided score with the weighted mean score of (2.30), i.e. disagree score on the issues of

School leaders have knowledge on what kinds of tasks to be distributed to teachers in their
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school. In addition, the standard deviation (sd;= 0.82 and sd,=0.80) for teachers and school
leaders also expresses, there were no variability among respondents on the issues of school
leaders have knowledge on what kind of tasks to be distributed to teachers in their schools.
This implies that, lack of ability to distribute tasks to teachers on the area of leadership
activities was one of the challenges in practicing distributive leadership under study area.

As it can be seen from table 11 item 3, the mean score (2.15 and 3.13) for teachers and school
leaders were indicated disagree and undecided score about the areas of school leaders have
ability to influence teachers to follow the desired direction. Generally, the weighted mean
score (2.34) also shows there were disagree score among the respondents on the issues of
school leaders have ability to influence teachers to follow the desired direction. Besides to this,
the standard deviation (sd1=0.82, and sd,=1.13) for teachers and school leaders shows there is
little variability among respondents on similar issue. This indicates that lack of ability to
influence teachers to follow the desired direction is one of the challenges in practicing
distributive leadership. Supporting this ideas, Another significant challenges faced by school
leaders while implementing distributive leadership is the difficulties in finding teachers that
manage to implement the relevant tasks that were delegated. For example, a study by Abu
(2011) in Bangladesh reveals that school leaders encountering difficulties in delegating their
tasks to the right teachers suitable for the job. In addition to the above descriptive analysis, the

stepwise regression analysis was discussed as follows.

Tablel2: Regression Analysis (ni= 150, P< 0.05) on the Major Challenges in Practicing DL
related with school leaders

Coefficients
Model R R2 uscC SC
1. Constant 042 017 B SE Beta
0.77 0.24
School leaders have knowledge on what 038 008 0.35
kinds of tasks to be distributed to teachers in
their school
0.22 0.08 0.21

School leaders have the ability to influence
teachers to follow the desired direction

Dependent Variable: Distributive Leadership
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As table 12 reveals, the regression analysis in the area of the major challenges in practicing
distributive leadership related with school leaders measured by regression correlation
coefficient (0.77) was contributing 17% deteriorating to distributive leadership practices as
measured by the stepwise regression analysis coefficient (R?)*100. The result means that 17 %
of the variation on the dependent variable is accounted for the variation in the independent
variable whereas the rest unexplained variables (1-R?)*100 were contributing 83% to
deteriorating to distributive leadership practices. This means the rest of variation 83% is
unexplained. The accompanying computer printout shows a regression equation that predicts
school leaders have knowledge on what kinds of tasks to be distributed to teachers in their
school (x;) and school leaders have the ability to influence teachers to follow the desired
direction (xz) that affects distributive leadership practices were expressed by statistically
significant independent variables were Y=0.77+0.38x;+0.22x, where 0.77 is constant. The
positive slopes of two independent variables respectively were 0.38 and 0.22 which used to
indicate that as per a unit increase of independent variables would tends to increase

distributive leadership practices.

4.4.2. Major challenges of distributive leadership practices related with teachers

For the respondents questionnaire which had five rating scale and stepwise regression analysis

were discussed and the result was summarized in the following table 13 and 14.

Table 13: Challenges in Practicing Distributive Leadership related with Teachers

No Items Teachers School leader Total
N =120 N =30 N= 150
M SD, M SD, WM

1. Teachers have interest to participate 254  1.01 253 0.50 2.53

in distributive leadership activities
in their school

2. Teachers are willing to work ina 251 092 250  0.68 2.50
team in their school

3. There is shared responsibility amon 2921 0.73 260 0.77 2.28
g school teachers
4.  Teachers are willing to assume lead ~ 234 0.87 263 071 2.39

ership role
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As indicated in table 13 item 1, the mean score for teachers and school leaders were (2.54 and
2.53) indicated that there were undecided score regarding the issue of teachers have interest to
participate in distributive leadership activities in their school. Generally, the weighted mean
scores (2.53) for both respondents reveals undecided score about the issue of teachers have
interest to participate in distributive leadership activities in their school. The standard
deviation (sd;=1.01and sd»=0.50) for teachers and school leaders indicated that, there is a
variability among respondents in the area of teachers have interest to participate in distributive
leadership activities. Therefore, one can understand that teachers in the schools may or may
not have interest to participate in distributive leadership activities under study area.

As it can be seen from table 13 item 2, the mean score for teachers and school leaders were
(2.51 and 2.50) i.e. undecided and disagree score with the weighted mean score of (2.50) i.e.
disagree score about the issue of teachers are willing to work in a team in their school. In
addition to this, the standard deviation (sd;=0.92 and sd,=0.68) for teachers and school leaders
expresses there were a little variability among respondents regarding the issue of teachers are
willing to work in a team in their schools. From this one can concluded that lack of team work
among teachers in school were one of the major challenges that hinder the practices of

distributive leadership under study area.

In the above table 13 item 3, it was analyzed the response about the issues of shared
responsibility among school teachers. Accordingly, the mean scores (2.21 and 2.60) for
teachers and school leaders were at disagree and undecided score. Generally, the weighted
mean score (2.28) indicated that both teachers and school leaders were at disagree score in
relation to the issues of shared responsibility among school teachers. The standard deviation of
the item is also expresses (sd1=0.73 and sd,=0.77) for teachers and school leaders were
indicated that there were no variability among respondents. From this one can easily conclude
that, lack of shared responsibility amongst teachers in schools was the major challenges that
hinder the practice of distributed leadership under study area, because one of the major aspects

of distributive leadership practice is shared responsibility.

As shown in table 13 item 4, the mean score (2.34 and 2.63) for teachers and school leaders

were indicated that, there were disagree and undecided score on the issues of teachers are
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willing to assume leadership role. Generally, the weighted mean score (2.39) indicated that
both teachers and school leaders were at disagree score on the issues of teachers are willing to
assume leadership role. In addition to this, the standard deviation (sd;=0.87 and sd,=0.71) for
teachers and school leaders also shows there is little variability among respondents. From this
one can easily concludes, lack of willingness to assume leadership role amongst teachers in
schools was the major challenges that hinder the practice of distributed leadership under study
area. With regard to descriptive analysis, stepwise regression analysis was discussed as
follows.

Table 14: Regression Analysis (ni= 150, P< 0.05) on the Major Challenges in Practicing DL
related with Teachers

Coefficients
Model R R UsC sC
0.46 0.21 B SE Beta
1. Constant 131 0.21

Teachers are willing to work in a team in 049 0.08 046

their school

Dependent variable: Distributive Leadership

As indicated in table 14, the regression analysis in the area of the major challenges in
practicing distributive leadership related with teachers in providing teachers unwillingness to
work in a team in their school measured by regression correlation coefficient (1.31) was
contributing 21% to deteriorating distributive leadership practices as measured by the stepwise
regression analysis coefficient (R2*100. The result means that 21% of the variation on the
dependent variable is accounted for the variation in the independent variable whereas the rest
unexplained variable (1-R2)*100 were contributing 79% to deteriorating to distributive
leadership practices. This means the rest of variation 79% is unexplained. The accompanying
computer printout shows a regression equation that predicts teachers willingness to work in a
team in their school(x;) that affects distributive leadership practices were expressed by
statistically significant independent variables were Y= 1.31+ 0.49x; where 1.31 is constant.
The positive slope of a variable 0.49 which used to indicate that as per a unit increase of

independent variable would tends to increase distributive leadership practices.
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4.4.3. Major challenges of distributive leadership related to school leaders and teachers

For the respondents questionnaire which had five rating scale and stepwise regression analysis
were discussed and the result was summarized in the following table 15 and 16.

Table 15: Challenges in Practicing Distributive Leadership related with School Leaders and
Teachers

No Items Teachers School leader Total
N =120 N =30 N =150
M SD; M SD, WM

1. There is collegial relationship between ~ 201 0.76 206 092 220
school leaders and teachers in setting
school direction

2. There is smooth communication betwe
1.95 0.79
en school leader and teachers

3. There is trust between teachers and 180 070 296 0.88 2.03
school leaders in school

3.03 071 2.16

In the above table 15 item 1, it was analyzed response about the issues of collegial relationship
between school leaders and teachers in setting school direction. Accordingly, the mean score
(2.01) for teachers and (2.96) for school leaders shows there were disagree and undecided
score among the respondent. Generally, the weighted mean score (2.20) shows disagree score.
In addition the standard deviation (sd;=0.76 and sd,=0.92) for teachers and school leaders
shows there was little variability among respondents on the issues of collegial relationship
between school leaders and teachers in setting school direction. This indicates that, absences
of collegial relationship among school leaders and teachers were one of the major challenges

in practicing distributive leadership under study area.

As depicted in table 15 item 2, the mean score (1.95) and (3.03) for teachers and school
leaders shows there were disagree and undecided score in relation to the issues of there is
smooth communication between school leaders and teachers. Generally, the weighted mean
score (2.16) also shows there were disagree score regarding the issues of smooth
communication between school leaders and teachers. The standard deviation (sd;=0.79 and
sd,=0.71) for teachers and school leaders reveals there were little variability among

respondents on similar issue. This implies that, absences of smoothly communication between
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school leaders and teachers were one of the major challenges of distributive leadership

practices under study area.

As the data shows in table 15 item 3, the mean score for teachers and school leaders were
(1.80 and 2.96), and this mean score were ranged at disagree and undecided score regarding
the issues of there is trust between teachers and school leaders in school. Generally, the
weighted mean score (2.03) indicated disagree score on the issues of there is trust between
teachers and school leaders in school. In addition to this, the standard deviation (sd,=0.70 and
sd,=0.88) for teachers and school leaders shows there were little variability among
respondents on the issues of there is trust between teachers and school leaders. From this one
can realize that, lack of trust between teachers and school leaders were one of the major
challenges of distributive leadership practices under study area. With regard to the above

descriptive analysis, the stepwise regression analysis was discussed as follows.

Table 16: Regression Analysis (ni= 150, P< 0.05) on the Major Challenges in Practicing DL
related with School Leaders and Teachers

Coefficients
Model R R2 uscC SC
1 Constant 0.47 0.23 B SE Beta
0.99 0.18
There is smooth communication between 0.34 0.08 0.35
school leader and teachers
There is trust between teachers and school 0.23 0.09 0.23

leaders in school

Dependent variable: Distributive Leadership

As indicated in table 16, the regression analysis in the area of the major challenges in
practicing distributive leadership related with school leaders and teachers in providing there is
smooth communication and trust between school leaders and teachers measured by regression

correlation coefficient (0.99) was contributing 23% to deteriorating distributive leadership pra

ctices as measured by the stepwise regression analysis coefficient (R2*100. The result means
that 23% of the variation on the dependent variable is accounted for the variation in the
independent variable whereas the rest unexplained variable (1-R2)*100 were contributing 77%
to deteriorating to distributive leadership practices. This means the rest of variation 77% is

unexplained. The accompanying computer printout shows a regression equation that predicts
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there is smooth communication between school leader and teachers(x;) and there is trust
between teachers and school leaders in school(xy) that affects distributive leadership practices
were expressed by statistically significant independent variables were Y=0.99+0.34x;+0.23x;
where 0.99 is constant. The positive slopes of two independent variables respectively 0.34 and
0.23 which used to indicate that as per a unit increase of independent variables would tends to
increase distributive leadership practices in schools.

The open ended question dispatched to teachers and school leaders to identify the challenges
in practicing distributive leadership. The substance of their responses and comments were
organized as follows. They said that, Some of the challenges of distributive leadership is
reluctance of teachers to delegate, saying it is not concerned me, lack of finance, shortage of
materials, fear of burden or work load, lack of ability and self-confidence, lack of experiences
and deep understanding.

In addition, an interview was also conducted with supervisors, with regard to some of major

challenges that they observed in their school during practicing distributive leadership.

One of the interviewee supervisor said that;

There are many challenges that hinder distributive leadership practices in my school,
some of them are; lack of collaboration between teachers and school leaders in
practicing best trends, absences of sharing each and every activities and work within,
lack of commitment, lack of motivational skills and time were some of the major
challenges.

Similar the other interviewee supervisor stated that;

As | think distributive leadership is a new concepts which should be practiced in
every organization, special in educational institutions, but there are many challenges
that hinders the practices of distributive leadership, those are; absences of supportive
school structure, lack of trust in working environment on behalf of stakeholders to
address significant issue, lack of support from ZEO and WEO, lack of confidence as
well as necessary awareness regarding the area of leadership practices were some
of the major challenges.

Supporting the above interview, Harris (2004) suggested that structural, cultural and political

challenges operating in the schools that make distributive form of leadership difficult to



56

implement. In relation to this, Spillane and Danielson (2006) also viewed that distributive

leadership failed to practices in the schools due to time limitation on the parts of stakeholders.

4.5. Possible Strategies to overcoming the Challenges in Practicing DL

For the respondents questionnaire which had five rating scale and stepwise regression analysis

were discussed and result was summarized in table 17 and 18.

Table 17: Possible Strategies to overcoming the Challenges in Practicing Distributive

Leadership
No Items Teachers School leader  Total
N =120 N =30 N =150
M SD, M SD, WM

1. Creating favorable condition to facilitate team ~ 395 (.20 323 0093 381
leadership in their school.

2. Sharing of knowledge, experiences with one 422 0.50 376 085 4.12
another.

3. Working together collaboratively in schools. 425 0.66 373 101 414

4. Being accountable to once own tasks in the 423 049 380 066 414
school

5. Maintaining atmosphere of trust and mutual 396 0.18 350 0.68 3.86
respect within the school setting

6. Facilitating smooth communication amongte ~ 3.94 0.43 356 0.72 3.86
achers and all school members

7. Initiating others to make decisions on issues 3.94 0.43 336 109 382
important for school success.

8. Encouraging formal, informal groups to 395 0.33 3.76  0.77 3.91
contribute for the achievement of schools'
objectives.

9. Encouraging staff to feel secure in taking risk ~ 3.91 0.27 356  0.62 3.84
s to innovative best ideas that contribute to th
e school's development.

10 Establishing supportive feeling in which teach 395 0.20 3.63 0.49 3.88

ers are encouraged to work as a team member

As it can be seen from table 17 item 1, the mean score (3.95 and 3.23) for teachers and school

leaders were agree and undecided score in the area of creating favorable condition to facilitate
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team leadership in their school. Generally, the weighted mean score (3.81) indicated that there
were agree score regarding the issues of creating favorable condition to facilitate team
leadership in their school. The standard deviation (sd;=0.20 and sd,=0.93) for teachers and
school leaders also shows there were little variability among respondents. This indicates,
creating favorable condition to facilitate team leadership in their school is one of the possible
strategies for the challenges in practicing distributive leadership.

As indicated in the above table 17 item 2, the mean score (4.22 and 3.76) for teachers and
school leaders identified that there were agree score regarding the area of
Sharing of knowledge, experiences with one another. Generally, the weighted mean scores
(4.12) for teachers and school leaders shows, there were agree score with the issues of
Sharing of knowledge, experiences with one another. The standard deviation (sd;=0.50 and
sd,=0.85) for teachers and school leaders shows there is little variability among respondents
on similar issue. This implies that, Sharing of knowledge and experiences with one another
among the school stakeholders is one of the possible strategies in practicing distributive

leadership under study area.

As depicted in table 17 item 3, the mean score (4.25) and (3.73) for teachers and school
leaders shows there were agree score in the area of working together collaboratively in
schools. Generally, the weighted mean score (4.14) for teachers and school leaders shows
there were agree score in relation to the issues of working together collaboratively in schools.
In addition, the standard deviation (sd1=0.66 and sd,=1.01) for teachers and school leaders
reveals there were little variability among respondents. This implies that, collaboratively
working together among school leaders and teachers on the activities of schools were one of

the possible strategies for the challenges in practicing distributive leadership.

As indicated in table 17 items 4, both respondents had rated almost similar. The mean score
of teachers was (4.23) and that of school leaders was (3.80) with the weighted mean score of
(4.14). Both the mean scores and weighted mean scores of respondents felled under the agree
score regarding the issues of being accountable to once own tasks in the school. Besides to
this, the standard deviation (sd;=0.49 and sd,=0.66) for teachers and school leaders was

revealed there were a little variability among respondents on the issues of being accountable to
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once own tasks in the school. This indicates that, being accountable to his or her task is one of

the possible strategies to solve the major challenges in practicing distributive leadership.

As expressed in table 17 item 5, the mean score (3.96) and (3.50) for teachers and school
leaders were identified there were agree and undecided score regarding the issue of
Maintaining atmosphere of trust and mutual respect within the school setting. Generally, the
weighted mean score (3.86) for teachers and school leaders respondents indicated that there
were agree score in the area of Maintaining atmosphere of trust and mutual respect within the
school setting. Besides, the standard deviation (sd;=0.18 and sd,=0.68) for teachers and school
leaders shows there were little variability among respondents. From this one concluded that,
one of the possible strategies used in practicing distributive leadership were maintaining
atmosphere of trust and mutual respect within the school setting.

As indicated in table 17 item 6, the mean score (3.94) and (3.56) for teachers and school
leaders were identified agree score in the area of facilitating smooth communication among
teachers and all school members. Generally, the weighted mean score (3.86) also shows there
were agree score regarding the issues facilitating smooth communication among teachers and
all school members. In addition, the standard deviation (sd1=0.43 and sd,= 0.72) for teachers
and school leaders expresses there is a little variability among respondents on similar issues.
From this one concluded that one of the possible strategies used in practicing distributive

leadership were facilitating smooth communication among teachers and all school members.

As depicted in table 17 items 7, both groups of respondents had rated almost similar answer
regarding the issues of initiating others to make decisions on issues important for school
success. Accordingly, the mean score of teachers and school leaders were (3.94 and 3.36) were
felled under agree and undecided score. Generally, the weighted mean scores (3.82) were
felled under agree score regarding the issue of Initiating others to make decisions on issues
important for school success. The standard deviation (sd;=0.43 and sd,=1.09) for teachers and
school leaders revealed that, there were little variability among respondents on similar issues.
From this one concluded that one of the possible strategies used in practicing distributive
leadership were initiating others to make decisions on the issues essentially for the success of

school.
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As depicted in table 17 item 8, the mean score (3.95 and 3.76) for teachers and school leaders
with the weighted mean score of (3.91) were agree score with regard to encouraging formal,
informal groups to contribute for the achievement of school objectives. The standard deviation
(sd1=0.33 and sd,=0.77) for teachers and school leaders implies there was little variability

among respondents on similar issues.

As shown in table 17 item 9, regarding the issues of encouraging staff to feel secure in taking
risks to innovate best ideas that contribute to the school development, teachers and school
leaders were respond agree score i.e. ( 3.91 and 3.56 ) with the weighted mean score of (3.84).
Besides to this, the standard deviation (sd;=0.27 and sd,=0.62) for teachers and school leaders
were also shows, there was little variability among respondents on similar issue. This implies
that, encouraging school stakeholders to innovate best ideas is one of the possible strategies in
practicing distributive leadership.

As per table 17 item 10, the mean score of teachers and school leaders were (3.95 and 3.63)
with the weighted mean score of (3.88) i.e. agree score regarding the issues of establishing
supportive felling in which teachers are encouraged to work as a team members. The standard
deviation (sd;=0.20 and sd,=0.49) for teachers and school leaders identified that, there is little
variability among respondents. This implies that, establishing supportive felling and
encouraging teachers to work as a team members in school setting were one of the possible
strategies used to solve challenges in practicing distributive leadership. In addition to the

above descriptive analysis, the stepwise regression analysis was discussed as follows.
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Table 18: Regression Analysis ( ni= 150, P< 0.05) on the Possible Strategies to overcoming
the Challenges in Practicing Distributive Leadership

Coefficients
Model R R2 uscC SC
1 Constant 0.64 041 B SE Beta
-0.99 0.35
Sharing of knowledge, experiences  with  one 0.39 0.0 0.46
another.
Facilitating smooth communication among teache 035  0.06 0.34
rs and school member.
Encouraging staff to feel secure taking risks to inn 0.19 008 0.14
ovative best ideas that contribute to school’s deve
lopment.
Encouraging formal, informal groups to contribut 036 007 031
e for the achievement of schools' objectives.
Establishing supportive feeling in which teachers
are encouraged to work as a team member. 055 011 0.32
Working together collaboratively in schools. 009  0.04 0.14

Dependent variable: distributive leadership

As depicted in table 18, the regression analysis in the area of the possible strategies for the
challenges in practicing distributive leadership measured by regression correlation coefficient
(-0.99 was contributing 41% to deteriorating distributive leadership practices as measured by
the stepwise regression analysis coefficient (R2)*100. The result means that 41% of the
variation on the dependent variable is accounted for the variation in the independent variable
whereas the rest unexplained variable (1- R2)*100 were contributing 59 % to deteriorating to
distributive leadership practices. This means the rest of variation 59% is unexplained. The
accompanying computer printout shows a regression equation that predicts, sharing and
expressing of knowledge and experiences with one another (x;), facilitating smooth
communication among teachers and all school members (x,), encouraging staff to feel secure
in taking risks to innovative best ideas that contribute to the schools development(xs),
encouraging formal and informal groups to contribute for the achievement of schools'
objectives(x,), establishing supportive feeling in which teachers are encouraged to work as a
team member(xs) and working together collaboratively in schools(xs) that affects distributive

leadership practices were expressed by statistically significant independent variables were Y=
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-0.99+0.39x;+0.35%2+0.19%5-0.36X4+0.55%5+0.09xs  where -0.99 is constant. The positive
slope of the first, second, third variables and the negative slope of the forth variable and the
positive slope of the fifth and six variable respectively (0.39, 0.35, 0.19 and -0.36 and 0.55 and
0.09) which used to indicate that as per a unit increase of the first second, third, fifth and six
independent variables would tends to decrease and as per a unit decrease of the fourth

variables would tends increases distributive leadership practices.

An open-ended question were dispatched to teachers and school leaders to know other
possible strategies for the challenges of distributive leadership practices in their school that are
not specified under closed ended questionnaire. The substance of their response and comments
were organized as following. They said that, creating awareness among school teachers and
leaders, sharing of experiences with other schools and staffs, developing common
understanding about distributive leadership, preparing long and short term training, allocating
resources for different training regarding practices of distributive leadership were some of the
possible strategies for the challenges of distributive leadership practices.

In supporting this finding, the interview was also conducted with school supervisors with
regard to some possible strategies for effective practices of distributive leadership in their
schools. One of the supervisor’s respondents stated that, some of the possible strategies in

practicing distributive leadership were,

School leaders must be committed to distributing activities among many individuals,
working together toward the same vision and goals of the schools, collaborative
culture must be in place in order for distributive leadership to occur and practices of
distributive leadership must be embedded in to school.
Supporting the above idea, EImore, 2000; 2004 stated that, distributive leadership practices is
effective, when school leaders need to understand how individuals vary, how the particular
knowledge and skill of one person can be made to complement that of another, and how the

competences of someone can be shared with others.
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5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter deals with summary, conclusions and recommendations. In this section first, a
summary of the study and the major findings were made. Second, depending on the findings
conclusions were drawn. Lastly recommendations were made on the basis of the findings of

the study.
5.1. Summary

The purpose of this study was to examine practices and challenges of distributive leadership in
public secondary schools of East Hararghe Zone, Oromia Regional State and to come up with
remedial solutions in order to bring the best practices. In order to solve these challenges, the
following basic questions were raised in the study.
1. To what extent do secondary schools leaders and teachers participate in practicing
distributive leadership in public secondary schools of EHZ?
2. How do teachers and school leaders perceive the concepts of distributive leadership
under study area?
3. What are the major challenges in practicing distributive leadership under study area?
4. What are the possible strategies to be taken, in order to practices distributive leadership

in secondary schools of EHZ?

In order to answer research question, related literature was reviewed. The study was carried
out in 5 secondary schools of 4 Woredas and 1 secondary schools of 1 administrative town
that were selected by simple random sampling techniques to the study from 58 secondary

schools of 20 Woredas and 4 administrative town in East Hararghe Zone.

In this study descriptive survey research design with (quantitative and qualitative) approaches
was employed. Data that are essential for the study was collected by using questionnaire and
interview. The subject of the study were 6 schools principals, 6 vice-principals, 12 unit
leaders, 5 supervisors, 6 PTSA heads and 120 teachers. The researcher was used stratified
random sampling technique to select teachers from each school and available sampling
technique for selecting principals, vice principals, unit leaders, supervisors and PTSA heads.

Both open ended and closed ended questionnaire was used for teachers respondents and school
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leaders (principals, vice principals, PTSA heads and unit leaders) while interview was used for

SUpervisors.

In analyses of data, both quantitative and qualitative approaches were employed and the
collected data were analyzed using SPSS software version 20. Specifically, different statistical
tools such as frequency, percentage, mean, standard deviation and weighted mean were used
as descriptive statistical tools whereas, inferential statistics such as stepwise regression
analysis were used to analyze the collected data. The analyses of the data secured from those

instruments have revealed the following findings.
5.1.1. Respondents background

The study showed that the numbers of male respondents were much greater than that of female
respondents and the teaching-learning process, supervisor and leadership position were
dominated by males in the secondary schools under the study. Regarding the ages of the
respondents, the majority of them were between the age ranges of 25-30, 30-35 and 35-40 as

the study showed.

It was found from the response that, the majority of vice-principals, supervisors, unit leaders
and teachers in the secondary schools was degree holders under study area. While some of the
principals and all of the PTSA heads were master and diploma holders respectively. Regarding
the respondents year of services, the majority of them were between the age range of 5-10 and
10-15.

5.1.2. Extent of practicing distributive leadership

The extent of practicing distributive leadership was seen from three angles, these were, extent
in relation to its openness of the boundaries, form of collective leadership and recognize other

people’s expertise.

With respect to the area of practicing distributive leadership in relation to it is openness of the
boundaries, most of the respondents shows their agreement as low score. i.e.1.73, 2.19 and
2.08 weighted mean score on the issues of practicing distributive leadership. Besides to this,

the interview made with supervisors indicated that, teacher’s participation in decision making
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activities beyond their own class-room was low. Because, school leaders consider making
decision and practicing each and every activities of the school as his or her responsibility and
sometimes teachers in schools have no interest to participate in decision making activities.
They further indicated that school leaders should open the boundaries to teachers and initiate

them to participate in different schools activities.

With regard to the area of practicing distributive leadership in relation to it is form of
collective leadership, some of the respondent’s shows their agreement low score. i.e. 2.10 and
2.14 weighted mean score and some of the respondents were shows their agreement as

medium level. i.e. 2.54 weighted mean score.

Regarding the area of practicing distributive leadership in relation to recognizing other people
expertise all most all respondents shows their agreement as low level score. i.e. 2.27, 2.25,
2.35 and 2.20 weighted mean score.

5.1.3. Responses of respondents on the perceptions of distributive leadership

With regard to the practices of distributive leadership in the area related with perception, some
of the teachers and school leaders respondents indicated undecided score with the weighted
mean score of (3.47 and 3.40) while most of the respondents identified disagree score with the
weighted mean score of (2.37, 2.21 and 2.17) on the issues of teachers and school leaders

perception towards distributive leadership practices.

5.1.4. Challenges in practicing distributive leadership.

The major challenges of distributive leadership practices was seen from three angels, these are

challenges related with school leaders, teachers and both teachers and school leaders.

With regard to the major challenges of distributive leadership practices in relation to school
leaders, most of the respondents showed that, school leaders and teachers found to be disagree
score. i.e. 2.30 and 2.34 weighted mean score. While some of the respondents were indicated

undecided score. i.e. 3.24.
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With respect to the major challenges of distributive leadership practices in relation to teachers,
most of the respondents depicted disagree scores. i.e., 2.50, 2.28 and 2.39 weighted mean
score. This reveals that, unwillingness to work in team, lack of shared responsibility and lack
of willingness to assume leadership role amongst teachers in schools were some of the

challenges that hinder the practice of distributed leadership under study area.

Regarding challenges related with school leaders and teachers, most of the respondents reply
disagree score. i.e., 2.20, 2.16 and 2.03 weighted mean score respectively. This indicates that
absences of collegial relationship, lack of smoothly communication and trust between teachers
and schools leaders were some of the major challenges of distributive leadership practices

under study area.

5. 1. 5. Possible strategies for the challenges of distributive leadership practices

Regarding the possible strategies for the challenges of distributive leadership practices, the
majority of respondents reveal that, creating favorable condition to create team leadership,
sharing of knowledge and experiences, being accountable to once own task, maintaining
atmosphere of trust and mutual respect, facilitate smooth communication and involving
teachers in decision making activities, among school stakeholders were some of the possible

strategies for the challenges in practicing distributive leadership.

5.2. Conclusions

Based on the summary of the major findings, the following major conclusions are derived in

relation to basic question of the study.

The extent of practicing distributive leadership was seen from three angles, these were, extent
in relation to its openness of the boundaries, form of collective leadership and recognize other
people expertise that affect distributive leadership practices was measured by regression
correlation coefficient was contributing 24%, 13% and 32% to deteriorating distributive
leadership practices respectively and the rest of variables were unexplained variables. This

needs more attention to scale up the areas of teachers participation, roles, willingness,
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common understanding and involvement in decision making activities in their respective

schools in relation to distributive leadership best practices beyond their own class room.

Towards the perception of teachers and school leaders on distributive leadership practices,
measured by regression correlation coefficient was contributing 28% to deteriorating
distributive leadership practices and the rest of variables were unexplained variables. This
needs more attention to solve the multi faced challenges as well as to realize the vision, and
goals of the schools.

With regard to the major challenges of distributive leadership practices under study area, it
was seen from three angels, these are challenges related with school leaders, teachers and both
school leaders and teachers that affect distributive leadership practices measured by regression
correlation coefficient was contributing 17%, 21% and 23% were deteriorating distributive
leadership practices respectively, the rest of variables were unexplained variables. So, it was
concluded that some of the challenges of distributive leadership practices were lack of
knowledge on what kinds of tasks to be distributed to teachers, lack of interest to participate in
practicing distributive leadership and Lack of collegial relationship among school leaders and
teachers in setting school direction. Therefore, without addressing these challenges, it is so

difficult to implement distributive leadership practices in schools.

Regarding the possible strategies to overcoming the challenges in practicing distributive
leadership were measured by regression correlation was contributing 41% were deteriorating
distributive leadership practices and the rest of variables were unexplained. From this one can
conclude that, ensure well-built relation among school teachers and leaders, persuade team
work, shared responsibility and creating favorable condition to facilitate team leadership in the
school were some of the possible strategies in practicing distributive leadership. Therefore, a
distributive leadership practice is effectively improved by applying the remedies forwarded by

the respondents.

5.3. Recommendations

Based on the findings and conclusions of the study, the following recommendations were

forwarded.



67

Zonal Education Office in collaboration with Woreda Education Beruea should Provide short
and long term training to schools leaders and teachers regarding the area of leadership
practices in the form of workshops and seminars, so as school leaders and teachers in schools
become competent, skillful and knowledgeable about distributive leadership practices, how to
practices and make the schools efficient and effective in achieving the objectives of the

schools.

School leaders should establish collaborative relationship among school teachers in which
they can share their experiences, ideas and learn from each other’s concerning their profession

to bring best practices of distributive leadership.

As shown in the finding of the study, teachers’ involvement, willingness and chances to
participate in decision in the areas of distributive leadership practices was low, so, school
leaders should open the door to all teachers and work with them collaboratively to bring
desired changes.

The study revealed that lack of team work, trust among school leaders and teachers, reluctance
of teachers to delegate and habit of shared leadership is some of the major challenges in
practicing distributive leadership. So, school leader in collaboration with zonal and woreda
education Beruea should design possible strategies through preparing different training like;

seminars and workshops for the implantations of effective distributive leadership.

It is known that, one of the challenges of schools is to implement the inclusive leadership
practices approach. So as to enhance and foster sustainable leadership success, the researcher
recommended that, playing the leadership role should not be tied to school leaders’ position,
but should be distributed among school teachers. Generally, in order to utilize teacher’s
unexploited potential, school leaders should view teachers as a partner in educational

leadership process by stretching leadership roles across all teachers.

Finally, this study focused on limited variables in relation to practices and challenges of
distributive leadership, so it recommended that future research investigation should focus on
practicing distributive leadership challenges and its impacts on students’ academic

achievement.
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APPENDICES

APPENDIX |
HARAMAYA UNIVERSITY
POSTGRADUATE PROGRAM DIRECTORATE
College of Education and Behavioral Sciences

Department of Educational Planning and Management
Questionnaire to be filled by School Teachers

Dear Respondent!

This is an MA research project. The purpose of this questionnaire is to collect data for the
study entitled Practices and Challenges of Distributive Leadership in Public Secondary
Schools of East Hararghe Zone, Oromia Regional State. The objective of this research is
only for academic and information gathered through this questionnaire is only for academic
purpose. Your careful and honest response to the questionnaire determines the success of the
study. Thus, you are kindly requested to complete the questionnaire carefully and honestly.
Your response was kept confidential. Please read the directions given in each of the items in
the questionnaire carefully before you respond to it. If you want to change any of your

response, make sure that you have cancelled the unwanted ones.
Thank you in advance for your kind cooperation!
Directions: please, read and try to understand the following guidelines to fill the questionnaire

» No need to write your name on the paper.
P Read the instructions of the questionnaire very carefully.
B Discussion on the given questionnaire is strictly forbidden as it is an individual work.

» To give your own answer, put a tick mark (\) on the space provided under the column.
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PART I: PERSONAL INFORMATION

Instruction: please answer the questions below by putting a tick mark where necessary.

1. Name of your school District

2. Sex: A) Male B) Female

3. Age in years A) 20-25 B) 25-30 C) 30-35 D)35-40 E)40o0r
above.

4. Work experience inyears A)1-5 B)5-10 C) 10-15 D) 15-20 E) 20 or above

5. Academic qualification ~ A) Diploma B) Degree  C) Masters D) if any other, kindly
specify

6. What is your position in schools?  A. Principal B. Vice- Principal’s  C. Unit Leader
D. Supervisor’s E.PTSA Heads F. Teachers

PART TWO: Closed-ended Questionnaire
1. Items Related With the Practices of Distributive Leadership

The following items are some of the practices of distributive leadership in which teachers and
school leaders are expected to participate in the school. Indicate your answer by putting an
“\» mark in the box corresponding to your choice as regards to the frequency to which you

perform in the following tasks.
Note. Very Low (VL) =1, Low (L) = 2, Medium (M) =3, High (H) =4 and Very High (VH) =5

Variables Rating scale
No Items VL|L|M|H |VH
1 123 |4 |5
1 Openness of the Boundaries
1.1. Teachers are significantly involved in decision that affects best
practice of distributive leadership in school freely.
1.2. Teachers have a chance to participate in decision making activi

ties in their respective school to exercise best practices freely
without any restriction.

1.3. Teachers play a major role to practice distributive leadership in
their school freely

1.4. Form of Collective Leadership

1.4.1. | Teachers help one another in their respective school to practice
distributive leadership.
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1.4.2. | Teachers are provided with enough time to work together with
school leaders on the work related to their school.

1.4.3. | Teachers in the school have common sense to exercises best
practices.

1.5. Recognizing other People’s Expertise

1.5.1. | School leaders shares their experience to others to exercises
best practices.

1.5.2. School leaders encourage teachers to engage in professional de
velopment related to whole school issues (e.g. school develop
ment planning, special needs, health and safety care etc).

1.5.3. School leaders encourage teachers to participate in leading acti
vities in their school in addition to teaching and learning
process.

1.5.4. | School leaders’ review others polices and new ideas to practice

distributive leadership in their school.

1. How do school leaders and teachers are participating in your
distributive leadership?

school in practicing

2. Questionnaires Related to Distributive Leadership Perception

Indicate your response about the perception of distributive leadership practices by putting an

“\» mark in the box corresponding to your choice as regards the frequency to which you

perform the following tasks.

Note. Strongly disagree (SD) =1, Disagree (DA)=2, undecided (UD)=3, Agree (A)=4, stron
gly agree (SA) =5

Variables Rating scale
No | Items SD |DA |UD |A|SA
1 12 3 4|5
2.1. | The school leader considers him or her self as knowledgeabl
e about distributive leadership practice.
2.2. | School leaders have knowledge about distributed leadership
concepts.
2.3. | School leaders and teachers consider themselves as a decisio
n maker in your school.
2.4. | School leaders and teachers are familiar with their colleagues
for taking leadership roles in the school.
2.5. | School leaders are sharing their experiences with others in

schools.
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2. What is distributive leadership mean to you in your school? How do you define? And what

is the importance’s of practicing distributive leadership in your school?

3. Items related with Major Challenges in Practicing Distributive Leadership

The following items are some of the challenges in practicing distributive leadership in which
school leaders and teachers are expected to be practice. Please indicate the extent of your
position individually in your school. Indicate your answer by putting a tick “¥” under the
given scale.

Note. Strongly disagree (SD) =1, Disagree (DA) =2, undecided (UD) =3, Agree (A) =4,
strongly agree (SA) = 5.

Variables Rating scale
No Items SD|DA |UD |A |SA
3 Challenges related with School Leaders 1 |2 3 4 |5
3.1. School leaders feel that practicing distributive leadershi

p is the responsibility of principals not the responsibility

of teachers.
3.2. School leaders have knowledge on what kinds of tasks

to be distributed to teachers in their school.
3.3. School leaders have the ability to influence teachers to

follow the desired direction.
3.4. Challenges related with School Teachers

3.4.1. | Teachers have interest to participate in distributive
leadership activities in their school.

3.4.2. | Teachers are willing to work in a team in their school.

3.4.3. | There is shared responsibility among school teachers.

3.4.4. | Teachers are willing to assume leadership role.

3.5. Challenges related with School leaders and Teachers

3.5.1. | There is collegial relationship between school leaders
and teachers in setting school direction.

3.5.2. | There is smooth communication between school leader
and teachers.

3.5.3. | There is trust between teachers and school leaders in
school.
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3. Please mention major challenges in practicing distributed leadership in your school (if any)

that are not specified in closed ended questionnaire?

4. Items Related with Possible Strategies to overcome for the Challenges in Practicing
Distributive Leadership.

Please indicate the possible strategies used in practicing distributive leadership in your
schools.

Note. Strongly disagree (SD) =1, Disagree (DA) =2, undecided (UD) =3, Agree (A) =4,
strongly agree (SA) =5

Variables Rating scale
No Items SD | DA | UD SA
1 ]2 3 5
4.1. | Creating favorable condition to facilitate team leadership in
their school.
4.2. | Sharing of knowledge, experiences with one another.
4.3. | Working together collaboratively in schools.
4.4. Being accountable to once own tasks in the school.
4.5. Maintaining atmosphere of trust and mutual respect within the
school setting.
4.6. Facilitating smooth communication among teachers and all sch
ool members.
4.7. | Initiating others to make decisions on issues important for
school success.
4.8. Encouraging formal, informal groups to contribute for the ach
ievement of schools' objectives.
4.9. | Encouraging staff to feel secure in taking risks to innovative b
est ideas that contribute to the school's development.
4.10. | Establishing supportive feeling in which teachers are encoura

ged to work as a team member.

4. Please mention other major possible strategies for the challenges in practicing distributive

leadership in your school (if any) that are not specified in closed-ended questionnaire?
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APPENDIX I
HARAMAYA UNIVERSITY

POSTGRADUATE PROGRAM DIRECTORATE
College of Education and Behavioral Sciences
Department of Educational Planning and Management

Questionnaire to be filled by Schools school leaders (principals, vice principals, PTSA
heads and unit leaders)

Dear Respondent!

This is an MA research project. The purpose of this questionnaire is to collect data for the
study entitled Practices and Challenges of Distributive Leadership in Public Secondary
Schools of East Hararghe Zone, Oromia Regional State. The objective of this research is
only for academic and information gathered through this questionnaire is only for academic
purpose. Your careful and honest response to the questionnaire determines the success of the
study. Thus, you are kindly requested to complete the questionnaire carefully and honestly.
Your response was kept confidential. Please read the directions given in each of the items in
the questionnaire carefully before you respond to it. If you want to change any of your

response, make sure that you have cancelled the unwanted ones.
Thank you in advance for your kind cooperation!

Directions: please, read and try to understand the following guidelines to fill the questionnaire
» No need to write your name on the paper.
P Read the instructions of the questionnaire very carefully.
B Discussion on the given questionnaire is strictly forbidden as it is an individual work.

» To give your own answer, put a tick mark (V) on the space provided under the column.
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PART I: PERSONAL INFORMATION

Instruction: please answer the questions below by putting a tick mark where necessary.

1. Name of your school District
2. Sex: A) Male B) Female
3. Age in years A) 20-25 B) 25-30 C) 30-35 D) 35-40 E) 40 or above.

4. Work experience inyears A)1-5 B)5-10 C) 10-15 D) 15-20 E) 20 or above

5. Academic qualification ~ A) Diploma B) Degree  C) Masters D) if any other, kindly
specify

6. What is your position in schools? A. Principal B. Vice- Principal’s C. Unit Leader
D. PTSA heads

PART TWO: Closed-ended Questionnaire
1. Items Related With the Practices of Distributive Leadership
The following items are some of the practices of distributive leadership in which teachers and

school leaders are expected to participate in the schools. Indicate your answer by putting an
“\» mark in the box corresponding to your choice as regards to the frequency to which you
perform in the following tasks.

Note. Very Low (VL) =1, Low (L) = 2, Medium (M) =3, High (H) =4 and Very High (VH) =5

Variables Rating scale
No Items VL|L|M|H |VH
1 123 |4 |5
1 Openness of the Boundaries
1.1. Teachers are significantly involved in decision that affects best
practice of distributive leadership in school freely.
1.2. Teachers have a chance to participate in decision making activi

ties in their respective school to exercise best practices freely
without any restriction.

1.3. Teachers play a major role to practice distributive leadership in
their school freely

1.4. Form of Collective Leadership

1.4.1. | Teachers help one another in their respective school to practice
distributive leadership.

1.4.2. | Teachers are provided with enough time to work together with
school leaders on the work related to their school.
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1.4.3.

Teachers in the school have common sense to exercises best
practices.

1.5. Recognizing other People’s Expertise

1.5.1. | School leaders shares their experience to others to exercises
best practices.

1.5.2. School leaders encourage teachers to engage in professional de
velopment related to whole school issues (e.g. school develop
ment planning, special needs, health and safety care etc).

1.5.3. School leaders encourage teachers to participate in leading acti
vities in their school in addition to teaching and learning
process.

1.5.4. | School leaders’ review others polices and new ideas to practice

distributive leadership in their school.

1. How do school leaders and teachers are participating in your
distributive leadership?

school in practicing

2. Questionnaires Related to Distributive Leadership Perception

Indicate your response about the perception of distributive leadership practices by putting an

“\» mark in the box corresponding to your choice as regards the frequency to which you

perform the following tasks.

Note. Strongly disagree (SD) =1, Disagree (DA)=2, undecided (UD)=3, Agree (A)=4, stron

gly agree (SA) =5
Variables Rating scale
No | Items SD |[DA |UD |A|SA
1 |2 3 415
2.1. | The school leader considers him or her self as knowledgeabl
e about distributive leadership practice.
2.2. | School leaders have knowledge about distributed leadership
concepts.
2.3. | School leaders and teachers consider themselves as a decisio
n maker in your school.
2.4. | School leaders and teachers are familiar with their colleagues
for taking leadership roles in the school.
2.5. | School leaders are sharing their experiences with others in

schools.

2. What is distributive leadership to you in your school? How do you define? And what is the

importance’s of practicing distributive leadership in your school?
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3. Items related with Major Challenges in Practicing Distributive Leadership

The following items are some of the challenges in practicing distributive leadership in which

school leaders and teachers are expected to be practice. Please indicate the extent of your

position individually in your school. Indicate your answer by putting a tick “¥” under the

given scale.

Note. Strongly disagree (SD) =1, Disagree (DA) =2, undecided (UD) =3, Agree (A) =4,
strongly agree (SA) =5.

Variables Rating scale
No Items SD | DA | UD SA
3 Challenges related with School Leaders 1 ]2 3 5
3.1. School leaders feel that practicing distributive leadershi
p is the responsibility of principals not the responsibility
of teachers.
3.2. School leaders have knowledge on what kinds of tasks
to be distributed to teachers in their school.
3.3. School leaders have the ability to influence teachers to
follow the desired direction.
3.4. Challenges related with School Teachers
3.4.1. | Teachers have interest to participate in distributive
leadership activities in their school.
3.4.2. | Teachers are willing to work in a team in their school.
3.4.3. | There is shared responsibility among school teachers.
3.4.4. | Teachers are willing to assume leadership role.
3.5. Challenges related with School leaders and Teachers
3.5.1. | There is collegial relationship between school leaders
and teachers in setting school direction.
3.5.2. | There is smooth communication between school leader
and teachers.
3.5.3. | There is trust between teachers and school leaders in

school.

3. Please mention major challenges in practicing distributed leadership in your school (if any)

that are not specified in closed ended questionnaire?
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4. Items Related with Possible Strategies for the Challenges in Practicing Distributive
Leadership.

Please indicate the possible strategies used in practicing distributive leadership in your
schools.

Note. Strongly disagree (SD) =1, Disagree (DA) =2, undecided (UD) =3, Agree (A) =4,
strongly agree (SA) =5

Variables Rating scale
No Items SD | DA | UD SA
1 ]2 3 5
4.1. | Creating favorable condition to facilitate team leadership in
their school.
4.2. | Sharing of knowledge, experiences with one another.
4.3. | Working together collaboratively in schools.
4.4. | Being accountable to once own tasks in the school.
4.5. | Maintaining atmosphere of trust and mutual respect within the
school setting.
4.6. | Facilitating smooth communication among teachers and all sch
ool members.
4.7. | Initiating others to make decisions on issues important for
school success.
4.8. | Encouraging formal, informal groups to contribute for the ach
ievement of schools' objectives.
4.9. | Encouraging staff to feel secure in taking risks to innovative b
est ideas that contribute to the school's development.
4.10. | Establishing supportive feeling in which teachers are encoura

ged to work as a team member.

4. Please mention other major possible strategies for the challenges in practicing distributive

leadership in your school (if any) that are not specified in closed-ended questionnaire?
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APPENDIX 1
HARAMAYA UNIVERSITY
POSTGRADUATE PROGRAM DIRECTORATE
College of Education and Behavioral Sciences
Department of Educational Planning and Management

Interview to be filled by supervisors
Dear respondents!

The purpose of this interview is to gather primary information about Practices and
Challenges of Distributive Leadership in Public Secondary Schools of East Hararghe
Zone, Oromia Regional State. These interview questions were prepared for secondary
schools supervisors selected from sampled schools of East Hararghe Zone. So your responses

for all parts of the directions would be kept confidential.
PART |I: PERSONAL INFORMATION

DIRECTION: Indicate your response by encircling the letter of your choice or providing

answer where blanks are given.

1. Name of your school District

2. Sex: A) Male B) Female

3. Age in years A) 20-25 B) 25-30 C) 30-35 D) 35-40 E) 40 or
above.

4. Work experience inyears A)1-5 B)5-10 C)10-15 D)15-20 E) 20or above

5. Academic qualification A) Diploma B) Degree C) Masters D) if any other, kindly
specify
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Is there any practice of distributive leadership in your school so far? If yes, what it looks like?
If no, what are the reasons for the absences?

Do you think that teachers are engage in decision-making responsibilities beyond their own
classroom teaching- learning process in your school? If yes, in what area they participate? If
no, why?

. What does distributive leadership mean for you?

Can you list the major challenges that you observed in your school during practicing
distributive leadership in your school?

Can you mention some possible strategies for effective practices of distributive leadership in

your school?



Appendix IV

Reliability Statistics

practicing distributive leadership

No | Variables No of items  |Alpha result
1 [Practices of distributive leadership 10 0.74
2 | Perception of distributive leadership 5 0.78
3 | Challenges in practicing distributive leadership 10 0.76
A possible strategies to overcoming the challenges in 10 075
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