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INSTRACTIONAL LEADERSHIP OF PRINCIPALS IN SECONDARY
SCHOOL OF PASTORALIST WOREDAS OF BALE ZONE, OROMIA
REGIONAL STATE

ABSTRACT
The purpose of this study was to investgate instructional leadership of principals in secondary

schools of pastoralist woredas inBale zone , Oromia Regional State. In order to address the
objectives of the study descriptive servey design was employed.The guantitative data was
collected using a questionnaire from school principals, Supervisors and teachers. The
qualitative data was collected using an oneway interview from school principals and
supervisors. The sampling technique used to select teachers, principals and supervisorssample
was simple Random sampling technique.The quantitative data was collected and analyzed by
using one way ANOVA , percentages, frequency counts and means while the qualitative data
obtained from interview was analyzed using narration and description in the way it
supplement the quantitative data. The findings revealed that ,among instructional leadership
practice of principals in secondary school of pastoralist woredas in Bale zone, there is low
level of Instructional leadership activities, instructional leaders’ role in communicating
school goals are very low, low coordination and evaluation of instruction, weak monitoring of
school activities, weak protection of instructional time, less maintaining high visibility,
promoting professional developments are below to the average. Whereas, coordination of the
curriculum, providing incentive for teachers, and incentive for students were significantly low
performed. Based on findings it is concluded that, instructional leadership of principals in
Balezone pastorialworedasseems to be at very low level. On top of the findings,
recommendations are forwarded to address the challenges that hinders the principals’ faced
in their instructional leadership activities mainly focusing on empowering both principals
and schools community to foster instructional leadership practices in the secondary schools of
the Bale zone pastoralist woredas. Thus, it is advisable forWoreda education offices, Zonal
Educational Department, and Regional Education Bureau in cooperation with non-

governmental organizations facilitate the training programs for the effectiveness of principals.

Xi



1. INTRODUCTION
1.1 .Background of the Study

Education is the means by which people acquire, grow and develop knowledge, skill, attitude
and insights; and Education paves its way and foundation. It is also a vital instrument to
enhance progress towards poverty reduction, improve child health, and decrease maternal
death, and combat transmittable diseases (MOFED, 2005). It is hardly possible for a country to
achieve a sound economic, social or cultural development in a situation where its citizens do
not have and pass through a well established education system.The concern for quality
education becomes the main agenda in almost all education systems across the world, and
consequently Instructional leadership was conventional grate attention by national policy
makers as a tool for monitoring the quality of education (De Grauwe, 2001). According to
Foskett and Lumby (2003), education is valued all over the world for its ability to develop
human potential and contribute to economic growth. It is no accident that countries with
highly developed education systems are also those with successful economies and high
standards of living. As economies become more dependent on high-technology industries and
on the service sector, the desire for a well-educated and highly trained workforce becomes
imperative. Globally, educating a nation remains the most vital strategy for the development of
the society throughout the developing world (Aikaman and Unterhalter ,2005).As a

resaltalmost all countries connected to instructional leadership.

Globally, scholars agree that instructional leadership is one of the most useful tools for
creating an effective teaching and learning environment (Pustejovsky, Spillane, Heaton &
Lewis, 2009; Hallinger& Walker, 2014). In Ethiopia, for example, the Ministry of Education
(MoE ,2013) through the secondary education development programme Il document,
stipulated that, among other duties, heads of secondary schools would be responsible for
supervising the teaching programe, ensuring high quality teaching and learning, effective use
of time for the entire school day and a conducive teaching and learning environment.
Instructional leadership is an educational leadership that focuses on the core responsibility of a

school, namely teaching and learning, by defining the school vision,mission and goals,



managing the instructional programme and promoting the school climate(Hoy &Miskel,
2008).

King (2002) asserted that the role of an instructional leader differs from that of a traditional
school administrator in a number of meaningful ways: whereas the conventional head of
school spends majority of his/her time dealing strictly with administrative duties, the head of
school who is an instructional leader is charged with redefining his/her role to become the
primary learner in a community striving for excellence in education. As such, it becomes the
head of school’s responsibility to work with teachers to manage the instructional programme.
Instructional leaders know what is happening in the classrooms and develop the capacities of
their staff by building on their strengths and reducing their weaknesses (Spillane &Zuberi,
2009).

Instructional leaders go beyond the traditional role of school administrators and spend a lot
more time focusing on developing knowledge and implementation of the curriculum, as well
as instruction and assessment (Jita, 2010). The paper argues that improvement in learning is
more likely to be achieved when the leadership is instructionally focused and located closest to
the classroom. Despite the fact that IL is significant in promoting teachers’ instructional
practices and students learning, literature has shown that in Africa in particular, rarely engage
in IL (Lwaitama&Galabawa, 2008; World Bank, 2010). IL as described as overseeing
‘teaching and learning’ and ‘supervising teachers’ is not a due to the fact, the government of
Ethiopia has prepared a guide line which incorporate instructional leadership functions and
criteria for recruitment and selection of competent principals at secondary schools with higher
standard in academic readiness, well experiences in instructional activities and commitment

aspects of teachers to be school principals (MoE,2013).

With regard to Bale zone, a large expansion of secondary education took place under ESDP II
& Ill. However, instructional leadership practice of principals in the zone is yet requiring
much to be done. Thus, to improve this, school principals need to be well competent and
effective in performing instructional leadership activities. Consequently, the preceding
attempts would indicate that the conditions of secondary schools invite for appropriate
instructional leadership which in turn calls for scientific study to identify the status of

instructional leadership practice of principals. Regarding Instructional leadership practices of



principals, MoE (2005) argues that principals unsuccessful to play their key roles. This is the
reason why the researcher intended to study in the area and find out factorts that hinders

principals success.

Therefore, the study attempts to asses instructional leadership practices related to the
instructional leadership described byHallinger and Murphy model’s of instructional
leadership:defining the mission, managing instructional program, and promoting school
climate; and functions within dimension;framing and communicating school goals,
supervising and evaluating instruction, coordinating curriculum, monitoring student progress,
protecting instructional time, promoting professional development, maintaining high visibility,
providing incentive for teachers, and providing incentive for students. Therefore, the purpose
of the study is to assess instructional leadership practice of principals in secondary schools of
Pastoralist Woredas of Bale Zone,Oromia regional state .

1.2. Statement of the Problem

Instructional leadership has a particular importance in educational administration because of
its far reaching effects on the accomplishment of school programs, objectives, and educational
goals. Also it focuses on teachers’ professional growth to enhance the instructional practice in
schools and to bring about the desired change of learning achievement for the students. In line
with this,(United Nation Education Scientific and Cultural Organization (United Nation
Education Scientific and Cultural Organization (UNESCO),2008) indicated that instructional
leadership practices are significant for Principal and teachers’ professional development,
school improvement, and satisfaction of public demands. To this end, instructional leadership
practice was planned and organized to accommodate the central interest of teachers, students

and the society.

However, in implementing the instructional leadership to bringing changes in the school
systems as effective as possible, school principals may face many challenges; the divergent
challenges and needs that evolved from discontinuous environmental changes including
globalization introduce new trends of instruction in schools. This in turn, will create

challenging burden upon the effectiveness of school leaders, teachers, and students. Similarly,



McEwan (2003) also described five challenges affecting the effectiveness of instructional
leadership. These are: lack of skill and training for principals, lack of teachers’ cooperation,
lack of time to perform instructional activities, lack of support from higher officials, and lack

of vision, will or courage from principals toward instructional activities.

Research findings related to the past instructional leadership in schools indicated that there
were some problems with its practice. To list some; opportunities that help to improve
teaching and learning process were in adequate, training programs were not relevant to real
professional development of teacher, no sharing of practice among teachers , principals there
was no systematic follow up and support systems were not designed properly (Oromia
Regional Education Bureau,2007;Chanyalew,2005;MinistryofEducation,2002
;Getachew,2001).In Ethiopia, were trained in subject area, they have not been trained in
professional disciplines that make principals in secondary schools face many challenges in
performing instructional leadership activities as expected of them. For example, pressure from
their higher officials’ to meet the goals of the organization on the one hand and from the

teachers to meet their personal need on the other (UNESCO, 2006).

Similarly, another local research indicated that most of secondary school principals did not
have the required qualification for secondary school principal ship and they did not get
educational leadership training which make them suitable in instructional leadership practice
(Feseha, 2005). Further, Fekadu (2009), in his study indicated that principals were challenged
by internal challenges such as lack of cooperation of teachers, shortage of instructional
resources, lack of principals experiences in principal ship, and heavy work load, and external
challenges like interference in principals’ decision making process by higher officials, and
lack of technical support from the higher officials in performing instructional leadership

practices.

Hence, Bale zone Pastoralist district is one of the zones in Ethiopia is not free from lack of
effective and efficient instructional leadership practice of principals in secondary schools. This
is found to be weakness in instructional leadership practice of principals.Though, from the

above concept one may describe that the existing situation could affect the instructional



leadership practices of principals in secondary schools, until now there are not enough studies
that can show the status of instructional leadership practices of principals in Bale zone
pastoralist district. Therefore, this study attempts to make an assessment on instructional
leadership practice of principals in secondary schools of Bale Zone, Pastoralist district

1.3. Research Questions

Therefore, this study intended to answer the following basic research questions:

1. What are the perceptions of principals about that the instructional leadership of
principal in secondary schools of pastoralist woredas in bale zone?

2. To what level the school principals practice instructional leadership in public
secondary schools of pastoralist woredas in bale zone?

3. What are the major challenge that hinders principals to practice instructional leadership

in public secondary schools of pastoralist woredas in bale zone?

1.4. Objectives of the Study

1.4.1. General Objective

The general objective of the study was to asses the instructional leadership of principals in
secondary schools of bale zone pastoralist woredas. It also, intended to show strategies used by

principals to improve instructional leadership practice of principal at secondary school level.

1.4.2. Specific Objectives

Exactly the research was proposed to:

1. Explor the perception of principals about instructional leadership of principals in secondary

schools of pastoralist wored as in bale zone Oromia regional State.

2. ldentify the extent instructional leadership of principals in secondary school of pastoralist

woredas in bale zone Oromia regional State.



3. Find out the major problems that hinder instructional leadership of principals of pastoralist

woredas in bale zone Oromia regional State.

1.5. Significance of the Study

The purpose of this study was to assess instructional leadership of principal in secondary
school of Bale zone pastoral district .The findings of the study was provide clear in sight in
to the existing instructional leadership of principal in theschool. It may provide relevant
information for education officials at Regional, Zonal,andWoreda level on the instructional
leadership practice of principal in school and help them to discharge their responsibilities to
overcome schools from their problems.The findings of this research was also help thoseare
dealing with the designand development of training manuals to empower school principals

those experience challenges while instructional leadership practice of principal in school .

The finding of this study possibly encourage the establishment of necessary environment,
structures as well as support mechanisms for risinggenuine participation and involvement in
the instructional leadership practice of principal in public school .The finding of the research
hope to establish opportunities for principals to know their status , To review their
instructional leadership practice strategies in school leadership processes .In addition to
above,it might be also serving as steppingstone for other researchers to conduct research on

the similar research title area.

1.6. Delimitations of the Study

In order to make the research more manageable and feasible geographically this study was
delimited to examine the instructional leadership of principal in secondary schools Bale
Zone pastoralist woreda, Oromia Regional State. Bale Zone was organized from 18 woredas
and two city administrations. The Zone is characterized by pastoralist and agro pastorals
woredas. The researcher were worked in Pastoralist area as a teacher and principal for the
last twelve years .This helped the researcher to get rich, relevant and in depth data from the
participant easily to supplement the study.In Bale Zone pastoralist district have 27 secondary

school.Conducting research forallsecondary schools would be advantageous in order to have



a complete picture about instructional leadership practice of principal. However ,due to time,
geographic areas and finance constraints the study was delimited to seven public secondary
schools namely; Mena, kachen, Legahida , Guradamole ,Dawesarar ,Hawo and Walabu
which is found in different woredas. The study was also delimited conceptually instructional
leadership practice of principal in public secondary schools of pastoralist woredas in Bale

Zone Oromia regional State.

1.7. Limitation of the Study

It is understandable that research work cannot be totally free from limitations. To this end,
some limitations were also observed in this study. One apparent limitation was that most of
secondary school principals, teachers and supervisors were busy and had no enough time to
respond to interviewed. Some of them who have enough time were also reluctant to intervied
as per the required time.Despite all these challenges, the researchers have tried to

criticallyanalyze the available data to answer the questions raised in the study

1.8 .Organization of the Study
This research was organized into five chapters. The first chapter dealt with background of the

study, statement of the problem,general and specific objectives of the study, significance of
the study, delimitation of the study, limitation of the study,definition of key terms and
organization of the study. Thesecondchapter providesreviewoftheliterature
relatedtotheconceptsoftheproblem area. The thirdchapter presentsresearch designand
methodology whichincludedresearch design and method, population, sample and sampling
techniques, sources of data, tools of data collection and procedures ofdatacollection,anddata
analysis.Chapter four includespresentation, analysis and interpretation of data. Thelast

chapterpresentssummaryofmajorfindings,conclusionsandrecommendations.
1.9. Definitions of Key Terms

Instructional leaders refers to in this context school personnel who are responsible for the

schoolgovernance.



Instructional Leadership: All efforts made to improve student learning ,satisfying working

environment for teachers as well as desirable learning conditions and outcomes for children.

Perceived experiance:refers to the experience that prencipals gained through applying

instractional leadership in school.

Perception:In this study this termrefers to feailing and understanding of prencipals about

instractional leadership

Practices: In this study this termrefers to all activeties of principals to achieve school goals.

Principal is a person or a leader who is in charge of school activities and occupies of the
position of school leading and perceived as the significant figure in initiating and realizing of

the innovations that takes place in the secondary school.

School Leadership refers to all about organizing the school to achieve shared goals.
Promoting the school’s mission, establishing parameters and goals for the school’s

instructional program.

Secondary School refers to schools which are under financial and administrative control of
the Ministry of National and Regional Education in Ethiopia and nongovernmental

Organization.
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2. REVIEW OF RELATED LITERATURE

The literature surveyed indicated that IL is a significant factor in facilitating, improving and
promoting teachers’ classroom instructional practices and the academic progress of students
(Spillane, Camburn&Pareja, 2007; Pustejovsky, Spillane, Heaton &Lewis, 2009 ) . In order to
get understanding the problem to examine the nature of instructional leadership, the
researchers was made and try to review the literature related for the study. This chapter gives
the following major topics related to instructional leadership practice of principals, meaning of
instructional leadership practice of principals ,function of instructional leadership practice of
principals , the role and techniques of instructional leadership practice of principals , nature
and characteristics of modern instructional leadership practice of principals and their duties in
school based program, challenges in school-based and the role of principal in instructional

leadership practice in improving quality of education.

2.1. Leadership

There are multiple definitions about leadership that researchers have been formulating.
Basically leadership formulates the same thing — leadership is about someone who is getting
other people to do something. Then, it proceeds to identify who is the leader and who is/are
the follower/s. It emphasizes on how to influence. Leadership is an influence relationship
between leaders and followers who are aiming at making changes that indicate their mutual
purposes. It also involves the ability to lead for the leaders to encourage obedience, respect,
loyalty and cooperation from the followers. (Kort, 2008). In his book,Northouse successfully
provides knowledge about leadership.

According to(Northouse , (2004) the following components can be distinguished as the key
points of leadership. Leadership is a process, leadership involves influences, leadership occurs
within a group context and leadership involves goal achievement. Based on those components,
he formulates leadership as “a process whereby an individual influences a group of individuals
to achieve a common goal” according to Northouse. Leadership is a process defined as a
transactional and an interactive event that appears between the leader and followers and

becomes available for everyone, not only the formally assigned leader in the group.
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Leadership relates to influence on how the leaders affects the followers significantly,
therefore, there is a mutual cooperation among the leader and followers. Leadership occurs in
groups either small or big groups that make impacts on each individual who has a common
purpose. Moreover, leadership also involves the group’s goal achievement where the leaders

guide their followers to achieve their common goals together according to Northouse’s.

Moreover, applying the theory about leadership, we can relate the education context where the
school is an organization; the principal acts as the leader and the followers are the teachers and
the stakeholders. The principal has an important role in school. He/she is obliged to direct the
teachers and stakeholders in order to reach their common goals together. It is very important
for them to understand each other in order to avoid any contradictive issues that can lead to
disunity of the organization. Moreover, the principal can be a symbol of the mutual
cooperation among the teachers and stakeholders, the principal needs to accommodate their

aspiration to develop the school programs.

Also, the principal needs to act definitelyuntil now in order to address some negative issues at
schools. Leadership plays a critical role in creating and sustaining a school. Among other
things, leadership focuses on learning. It emphasizes the essential of learning, not only for the
students but also teachers and staff. There are three areas integrated into the means of
leadership; first is vision, how the leaders facilitate some actions to improve the students’
outcomes and nurture commitments. Second is governance, how the leaders manage and
control their staff and encourage their participation. Third is resource allocation, how the

leaders place resources to support teaching and learning. (Hallinger& Hack, 2010b)

2.2. School Leadership

Leadership has very important impacts on the quality of the school organization and on
students’ outcome. This is applicable with the meaning of leadership since leadership is all
about organizational advancement. Particularly, it is all about organizing the organization
(school) to achieve shared goals. The goal of school leadership is school improvement. Indeed,
school leadership is an essential part for school effectiveness in order to prepare students to

reach their future success. (Leithwood and Mascall, 2008)
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According to Leithwood( 2008) in order to improve the school and students’ outcomes, the
leader, in this case, the school’s principal needs to involve and engage all school elements.
The schools elements consist of teachers and school stakeholders. School principals need to be
able to motivate and improve the conditions of all school elements. To be successful,
principals to have cognitive and emotive qualities, strategies and skills. Decision-making and
job achievements are important elements of leadership. By understanding decision-making

styles will encourage principals to perform well in making a decision.

As a result, effective decision making by principals will effectively assist teachers to meet
their job satisfaction. Moreover,(Fullan , 2006) found out the evidence of school
improvements since 1990s. The school improvement involves principals who are (1)
accommodative, (2) focus on student learning, (3) productive and (4) both pressure and
support. Principals are expected to work together with parents, teachers and school
stakeholders to stimulate action. Fullan(2006) Theoretically, instructional leadership is an
important principle for the dynamic establishment of broader school leadership. This concept
is determined by understanding the educational leaders who highly contribute on improving

the students’ learning outcomes.

2.3. Instructional Leadership

A strong instructional leader is important for a school to be successful. There have been a lot
of new various development programs and trainings for principals in order to bring success to
the schools. The development trainings and programs are designed to build the characters of
instructional leadership as a strategy to increase students’ performances (Hallinger, 2005) . A
review of the literature by Hallinger and Heck (2010) found that instructional leadership was

the most frequently studied model of school leadership over the past twenty-five years.

The research on instructional leadership has been extensive and global in scope. Important
contributions have been made by researchers in the North America, Europe, and Asia. Since
the mid-1980s, scholars have taken advantage of these tools to produce an unprecedented
number of empirical studies of principal instructional leadership. How do we describe the best

image of a school’s principal? Such principal is often described as in metaphoric terms; ‘runs a
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tight ship’, ‘sure keeps the parents at a bay’, ‘knows the district inside and out’ or ‘keeps the

building ship shape’ according to Hallinger and Heck.

However, the images terms seems definite when we describe the principal as a strong
instructional leader. (Smith and Andrews, 2001) Accordingly, principals are faced with an
academic mission. They must adhere to standards set for student achievement, and be held
accountable for results. On the other hand Leithwood andMascall,(2008) describes the role of
principal as chiefly, being a problem-solver because building administrators are continually
required to solve problems.

In fact, it is hard work, because, to perform instructional leadership well, a principal must be
competent, skillful with statistical data, be able in connecting and communicating with
teachers both on formal and informal levels and knowing about and be able to carry out the
specific methods and strategies that are most effective for enhancing student achievement
(Purinton, 2013) .Therefore, they proposed one of the latest in the list of designer-leadership
style; in order to create learning as something to focus on and valuable for every member,
leadership is a part of activities of whole education communities and must be distributed
(Fulmer, 2006).

In short, despite instructional leadership and management involved in various numbers of
activities and processes and also distinguished by its character, instructional leadership is a
fundamental to successful school leadership. Therefore, it became important for researchers to
focus on the theory and to describe what it looks like in practice (Southworth, 2002).
Moreover, Smith and Andrews (2001) emphasize the essential of implementing principal’s
instructional leadership in order to improve the quality of school. To improve quality of
schools, the government needs to improve the professional practice of school principals by
understanding the meaning of instructional leadership, develop some programs designated to
select and educate the principals, assist school districts to develop the principal’s selection

process, implement supervisors to monitor the principals’ performances.

To sum up, as an instructional leader, the role of the principal is very crucial within the school
while the principal affects the quality of the school, the standard of individual teacher
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instruction, the performance of student achievement, and the level of efficiency in school
functioning. However, although the essential of instructional leadership of the principals have
been acknowledged, in reality, good instructional leadership skills are rarely practiced. Some
of the factors of this phenomenon are the lack of education, training, and the time for the

instructional leadership role and of the increasing volume of paper work.

2.4. The Characters of Principal’s in Instructional Leadership

According to Findley,( 1992) "If a school is to be an effective one, it will be because of the
instructional leadership of the principal”. The approach to conceptualizing instructional
leadership has been reviewed by researchers to identify the characteristics of principals from
effective schools. For example, the items that can describe the characteristics are, the attempts
of school principal to define mission, to manage curriculum and instruction, to promote school
climates, to establish school goals and standards and to facilitate teachers and staff (Duke,
1986). Moreover, instructional leaders are characterized as strong, directive leaders who have
successfully transformed their schools effectively. Instructional leaders are also perceived as
culture builders who can nurture high expectations and standards for their teachers and
students. As goal-oriented figures, instructional leaders were able to set some goals for the
schools and direct the teachers and stakeholders to reach the goals together.

The goals were clearly stated in school’s mission and vision.((Hallinger, 2005) , Smith and
Andrews (2001) propose ten characters of principal who demonstrates strong instructional
leadership. The principal’s characters include; Framing clear school goals ,Communicating
clear school goals ,Managing the instructional program ,Supervising and evaluating instruction
,Coordinating curriculum ,Monitoring student progress ,Creating a positive school climate
,Protecting instructional time ,Promoting professional development ,Maintaining high

visibility ,Providing incentives for teachers ,Providing incentives for learning.

Those ten principal characters show that a principal who demonstrates strong instructional
leadership does not only acknowledge and commit to the school’s goals, but also needs to be
able to strongly encourage the teachers and school stakeholders to reach the goals. Moreover,
there is an urgent need for the principal to be able to cooperate with them and to maximize the
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school’s resources such as time, materials and even ideas. The principal also needs to be active
and open-minded while facing some constructive analysis from the teachers and school

stakeholders in order to make some changes at school (Smith and Andrews, 2001) .

In addition, in order to understand the characters of the principal’s instructional leadership,
Hallinger and Lee (2012) suggests three dimensions for the role of instructional leadership
principals; defining the school’s mission, managing the instructional program and creating a
positive school climate. (Hallinger,PandLee,L. , 2012) Hallinger has developed these ideas by
reviewing previous researchers describing the relationship between principal leadership and
students’ achievement. Instructional leadership was described as occurring along multiple

dimensions and organizing a number of practices.

2.4.1. Defining the school’s mission

In order to understand the characters of the principal’s instructional leadership, Hallinger
(2005) suggests three dimensions for the role of instructional leadership principals; defining
the school’s mission, managing the instructional program and creating a positive school
climate (Hallinger, 2005) .There are two functions that include the first dimension; framing the
school’s goals and communicating the school’s goals. This dimension focuses on the
principal’s role in establishing the main purpose of the school. The school’s goals can be
determined by the principal or in cooperation with the school staff. This dimension
concentrates on the principal’s role working with the school staff to make sure that the school

has clear, measurable, time-based goals focused on the academic progress of students.

The principal is also responsible to declare and spread the goals through the whole school
stakeholders so that they will support and integrate the goals into their daily practice. In this
dimension according toHallinger (2005), there are several characteristics of the instructional
leader’s role in defining a clear mission. Firs, the mission needs to be stated :defining the
school mission ,framing clear school goals ,communicating clear school goals ,managing the
instructional program ,supervising and evaluating instruction ,coordinating curriculum
,monitoring student progress ,creating a positive school climate ,protecting instructional time

,promoting professional development ,maintaining high visibility ,providing incentives for
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teachers ,providing incentives for learning, clearly and it needs to be widely known. for
example, the principal can put the mission statement on the banner or on notice board at

school. Second, the goal needs to be focused on the academic progress.

Third, the mission has to prioritize teachers’ works. Fourth, the goal needs to be known and
acknowledged by teachers throughout the school. Fifth, the mission needs to be clearly
declared, actively assisted, and modeled by the principal. (Hollinger,2012) managing the
Instructional Program this dimension integrates three leadership functions; supervising and

evaluating instruction, coordinating the curriculum, and monitoring student progress.

Basically, the second dimension aims at the integration and control of instruction and
curriculum. The principal is required to have proficiency in teaching and learning at school
and also to have commitment in developing the school. The principal needs to be highly
involved in encouraging, directing, and observing teaching and learning at school, said
Hollinger. Promoting a positive working climate this dimension has wider range and goals

than the other two dimensions.

The third dimension consists of following functions; protecting instructional time, promoting
professional development, maintaining high visibility, providing incentives for teachers,
developing high expectations and standards, and providing incentives for learning. Ideally,
effective schools establish an “academic press” by thriving the students’ and teachers’ high

standards and expectations.

Eventually, the principal should set and pose values that create a climate and supports the
teaching and learning enhancement continuously. Hollinger’s viewing that abovementioned is
three dimensions; instructional leadership is likely to be more effective when the principals
develop the abovementioned dimensions continuously with purposes and practices. The
principals require practices that create a positive atmosphere and support the continuous

development of teaching and learning atschool ( Hollinger, 2005) .
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2.4.2.Principal’s collaborative cooperation with teachers

The term instructional leader is defined as actions leaders who improve teaching and learning
(King, 2002). Although principals have ideas about the way they lead their schools, their
success as leaders also depends on teachers’ support and how they perceive their principals. If
teachers perceive principals in a negative way, then principals will have problems performing
their duties, because such negative perceptions can be perceived as lack of confidence in the

principals’ leadership style.

Therefore, it is essential for principals to reveal how teachers perceive them as instructional
leaders. Moreover, Hollinger and Heck (2001) proposed a theory that leaders obtain their goals
mainly through teachers. Leadership practices contribute the outcomes desired by schools but
the contribution is always mediated by other people, events and organizational factors such as
teacher commitment, instructional practices or school culture. This conceptualization is
consistent with the preposition that leaders achieve their results primarily through other people
according to Hallinger and Heck(2001).

In previous research, it has been found out that teachers’ trust towards the principal has
improved the school. The researchers authenticated strong evidence regarding the connection
between the teachers’ trust towards their principals, the leadership practices that develop the
trust and their impact towards the teachers’ attitudes, school organization and students’
learning progress .The way teachers perceive their principals’ roles is important, because
positive perceptions of the roles of principals among teachers can provide principals the
confidence and the mandate needed to run their schools Helstad& Molle(2013).

The culture of cooperation aims at teachers’ development through some strategies included
teacher mentoring, coaching and school-based professional development .School principals are
expected to be the leaders who are capable in creating such culture in schools because it
demands openness, trust and security where teachers feel confident to become learners. Thus,

instructional leadership is about leading teachers’ learning professionally(Sothworth, 2002)
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2.4.3. Principal’s instructional leadership behavior involved with teachers

Blasé and Blasé (2004) in their research about principal instructional leadership and teacher
development, reveal that principal’s instructional leadership behavior has a strong impact on
teachers. They suggest the principals to use instructional leadership strategies include (a)
talking with teachers to promote reflection and (b) promoting professional development.
Those strategies have powerful increasing impacts on teachers emotionally, cognitively and
behaviorally (Blasé and Blasé, 2004).

Talking with teachers to promote reflection includes principal strategies of making
suggestions, creating feedback, modeling, using inquiry and asking advice and opinions from
the teachers and praising them. Strategies linked with promoting professional growth included
significance on the study of teaching and learning, support for cooperation, development of
instructing relationships, support for program reorganizing, teacher development programs,
and use of action research (Blasé &Blasé,2004). In later research, (South worth,2002)
propounds three interrelated aspects to effective instructional leadership behavior which
involved teachers: talking with teachers, promoting teachers’ professional progress and

nurturing teacher reflection.

Those three aspects are connected to three other principal’s behaviors that can impact to either
positive or negative effects; being visible —versus interrupting and abandoning, complimenting
results —versus criticizing and expanding autonomy —versus keeping control. (South worth,
2002) Positive effects are related to the use of visibility, praise and autonomy, while
ineffective principals used abandoning, criticism and control. Such principals believed that
most teachers enhance their teaching progress only with intentional support and

cooperation(Southworth, 2002).

From previous researches, some principals thought that when they had given minimal
information and support, most teachers would be able to analyze their own teaching and
develop their pedagogic goals. However, this concept was overly optimistic and most teachers
could not develop such goals. (South worth, 2002) Conferencing was described as involving

knowledge and skill in following areas; classroom observation, teaching methods,
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understanding the relationship between teaching and learning, knowing how to make the
conference reflective and non-threatening, developing communication skills and building

awareness of the development stage, career state and commitment.

2.4.4. The barriers of principal’s instructional leadership

The role of principal in providing good quality of education has been acknowledged as an
essential organizational characteristic of schools. However, the appropriate methods how the
principals should fulfill their roles have been a a variety of subject .Fullan, (2006) states that,
"The role of the principal has become dramatically more complex, overloaded, and unclear
over the past decade” (Fullan, 2007). Because the principal’s role is changing from that of
building manager or administrator to instructional leader, the principal requires ongoing,
substantive staff development and support to refine, extend, and evaluate his supervisory skills
.Because of the changing role, the principals often deal with some barriers that prevent them to
maximize their potential, such as, lack of time for monitoring the instruction. This happens
because they do not have any sufficient support by the staff or secretarial assistance to manage
their daily tasks. Sometimes, the principal also has the feeling of instability in the distribution
of authority and responsibility between the central office of the school district and the
individual buildings.

The managerial shortcomings can prevent schools to become effective ones likewise, it is hard
for them to accommodate comprehensive hands on mentoring on instruction and curriculum
(Honig, 2012) In addition, based on some studies on instructional leadership, Honig and M.I.
(2012) conclude that the model of traditional instructional leadership does not seem to fit the
reality of many of today’s schools. Despite of the necessity of principals’ instructional
leadership who are characterized as ‘“hands-on” leaders, involve with curriculum and
instruction issues, feel confident to work with teachers directly and present in the classroom
often, in reality, it is difficult to be applied, especially in larger schools. It is not easy to find
appropriate time to regularly observe all of the teachers or accommodate comprehensive hands

on mentoring on instruction and curriculum according to Honig and M.1(2012) .
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2.4.5. Possible solutions for the barriers

Some of previous studies establish that teachers’ capacities could be further advanced if
principals were to foster more strategic methods to development. Based on their studies, they
found out that by constructing the teachers’ capabilities to learn, to teach and lead well was an
essential leadership strategy .There are many applicable strategies in developing teachers’
qualities such as sending them to various trainings provided by the government or private
institutions, giving support and motivating them to be more creative in giving lessons and
appreciating teachers for their good work. These strategies had following impacts on student
learning and performances. Thus, school leaders need to build these capacities vigorously. In
addition, based on their work, Honig and M., (2012) suggest an innovative idea to overcome

the managerial shortcomings: organizational management for instructional improvement.

This leadership emphasizes organizational management for instructional progress rather than
day-to-day teaching and learning. Organizational management for instructional improvement
means fulfilling a school with high quality teachers and providing them the support and

motivation and also resources to be successful in the classroom (Horng& Loeb, 2011).

Strong organizational managers are effective in hiring and supporting staff, allocating budgets
and resources and sustaining positive working climate and learning environments. Schools
which are led by such principals are likely able to demonstrate students’ academic
improvement. However, in daily practice, in average, only one fifth of the principals’ time is
dedicated to organizational management activities. Most principals spent almost a third of
their time doing administrative tasks such as disciplining students, fulfilling observance
paperwork-that does not relate to the school’s outcome development according to Honig and
M.1.(2012) .

2.5. Characteristics and practices of instructional leadership

Over the years numerous scholars have attempted to characteristics of instructional leadership.
They are viewed as culture builders who create an academic precedence which fosters the high

standards and expectations of students and teachers (Barth 2002). Instructional leadership not
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only provides clear and effective instruction but they also model high expectations (Hallenger,
2009; Leithwood 2004; Shaharbi 2010).

In recent years, Jenkins ,(2009) characteristics of instructional leadership as being instructional
resource providers, who possess current knowledge of practices of instruction, curriculum and
assessment. Horng and Loeb (2010) define practice of instructional leaders as those who
construct opportunities for teacher improvement. Muijs (2010), maintains that instructional
leadership are those who take a hands on approach to the teaching and learning process, the
school principal acts as the leader in such a process. According to Grobler (2014), the ‘hands
on approach’ calls for school principal’s to monitor teaching tasks to ensure adequate
curriculum coverage. The characteristics of instructional leadership are vital to the practice of
instructional leadership. As a result characteristics are the facets that inform the practice of
instructional leadership as they shape the principal’s activity in terms of their instructional
role. It is for this reason one has to explore characteristics of instructional leadership in
conjunction to principals’ practices.

The characteristics and practice of instructional leadership presented above denote that the
core function of the principal as an instructional leader is to deliver leadership and
management in schools which enables the foundation of supportive environments under which
quality teaching and learning prevails (Bush, Joubert, Kiggundu& Van Rooyen 2010;
McNeish& Scott, 2012). Scholars assert that successful leaders have successful schools (Bush,
2010). The prominence of school principals as instructional leaders, ‘culture builders’,
resource providers, a continuum of knowledge, the model of high expectations and the leader
of effective teaching and learning is believed to contribute to learner achievement ( ufiaurre,
2014).

The measure to effect positive instructional leadership is for school principals to collect on the
characteristics of instructional leadership in informing practice. Alternatively, it is for school
principals to expose themselves and teachers to professional development (DeMatthews,
2014). However, research reveals that some principals were unsuccessful in doing this (Ross
& Gray, 2006;Berkhout, 2007 & Sims 2011). Bush and Joubert(2010) assert that many
African principals do not consider themselves instructional leaders and do not understand what

their instructional leadership roles entails.



22

2.6.Chapter summary

This chapter highlighted the views of various authors concerning instructional leadership
practice of principlas. It provides insight into how principal’s instructional leadership
contributes to learner improvement and school success. It explored relevant issues multiple
instructional leadership such as the instructional leadership practice of principals, the need for
, the characteristics of an instructional leader, the challenges and possibilities of instructional
leadership. It also places the theory into an instructional leadership framework. From the
exposition of relevant literature one may conclude that instructional leadership practice of
principals is aimed at attaining high learner performance and high standards of quality
education for inprovment of instractional leadership practice of principals . It’s also apparent
that teaching and learning are reinforced by various factors. Key to the understanding and
addressing these factors for maximum performance levels at schools rests on good
instructional leadership practice of principals . The next chapter focuses on the research

methodology
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3. RESEARCH DESIGN AND METHDOLOGY

3.1. Description of the Study Area

This study took place in Bale zone of Oromia Regional State located in the southeastern part
of Ethiopia. It is the second largest zone in the Oromia region with an area of 67,329.6 km?
that extends from 5022°- 8008’N latitudes and 38041’- 40044 E longitudes. Robe is the zonal
capital located 430 km south of Addis Ababa. Administratively, Bale Zone is divided in 18
district and two-sub city. These administrative districts are further divided into 2 atmospheric
areas. These are pastoralist and Agro pastoral woredas. In Bale zone Pastoralist woredas are
nine .This are HarenaBuluk ,Maddawalabu, Dawekachen, Legahida ,Guradamole , Dawesarar
,Rayitu , Barbare and sawenaworedas .Generallyin bale zone pastoralist woreda there are 27
secondary school ,from these 27 secondary school seven woredas Public secondary school was

chosen by simple random sampling methods(FDRE, 2012) .

3.2 Research Design
This study was tried to investigate the instructional leadership of principal in pastoralist

woredas in bale zone Oromia regional state. The research design for this research is
descriptive survey. Because, descriptive survey was fit to describe the issue and it is easy to
understand the trend of events under this study relative to large number of cases at a particular
time. There for descriptive survey is more effective in assessing the current practices in its
natural setting .Inthe same line of argument ,BestandKahn (2003) have argued that descriptive
design is concerned with conditions or level of principals performance thatexist, opinions
thatare held, process that are going on, effects that are evident or trends that are developing.
Due to this reason this study was employed and descriptive survey method is appropriate to
investigate the actual status on instructional leadership of principals in secondary school of

Pastoralist Woredas in Bale Zone Oromia regional state.
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3.3. Sources of Data

In this study, both primary and secondary data sources was working to obtain adequate and
reliable information about instructional leadership of principals in secondary school of
pastoralist woredas Bale Zone Oromia regional state.

3.3.1. Primary sources of data

These was the key informants and sources of data from school principals ,teachers and
supervisor, The reasoning that researcher selected these population as primary sources of data
was due to they are related directly or indirectly related with the cluster supervision and
instructional leadership practices of principal, adequate exposure to research title and

representative of school populations.

3.3.2 .Secondary sources of data

The secondary sources were used to strengthen the primary sources. These include books,

journals, and articles.

3.4. Sample size, Target Population and Sampling Techniques

3.4.1. Population of the Study

The population of the study composed of Secondary School Teachers , Secondary School
Principals and supervisors of the selected government schools. Bale Zone Pastoralist district
has 27 secondary schools in this school there are 745 teachers ,45 school principals and 9

supervisors according the report tof Bale Zone Education office 2018.

3.4.2. Sample Size

Bale Zone is one of the twenty Zones of Oromia regions which organized from eighteen
Woredas and two city administrations. In Bale Zone there are 9 pastoralist woredas. In this

pastoralist woreda there are 27 government secondary schools according to the report of
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BaleZone Education office 2018. To make the research manageable and easy to analyze and
interpret result the research was conduct on seven (25.5%) secondary schools those was
selected from seven pastoralist woredas as target population for the study. The target
populations of this study was 13 secondary school principals and seven(7) school supervisors
and 119 teachers .

3.4.3. Sampling Techniques

The researcher employing non-probability sampling techniques(Avelable) for this study .The
reasons why researcher was use the above sampling techniques was the cases that judged to
represent similar characteristic and prior purpose with known characteristic was studied
intensively under this techniques. Generally, population and sampling techniques employed

were described in the following table.Table 1: Target population and samples of the study.

Population and Sampling techniques

Principals School Supervisor Teachers
(CRC-Coordinator)

o
=z School Name o @ © o ® © o @ ©
o o S =3 S o = e
S E s " E o8 5 E
(9p] w wn
1 HawoSac.School 1 1 100 1 1 100 12 12 100
2 MennaSec.School 2 2 100 1 1 100 31 31 100
3 DumalSec.School 2 2 100 1 1 100 22 22 100
4 WalabuSec.School 2 2 100 1 1 100 12 12 100
5 Cirri Sec .School 2 2 100 1 1 100 14 14 100
6 SawenaSec.School 2 2 100 1 1 100 12 12 100
7 RayituSec.School 2 2 100 1 1 100 16 16 100
Total 13 13 100 7 7 100 119 119 100
Sampling techniques AS AS AS

Key:A S=Avelable sampling
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3.5. Tools of Data Collection

The method of data collection employed in this research was questionnaire and interview.

3.5.1. Questionnaires

In an effort to collect data, questionnaires was prepared by the researcher and used as a main
data gathering instrument.The pilot test was conducted on BullukSecondary school and the
respondents of the pilot test were not included in the main study. In the testing area, the
researcher provided explanation about the objective of the study and how to respond the
questionnaires for the respondents. Twenty teachers were taken for responding the respective
questionnaires in the testing area. The result of the pilot testing was statistically computed by
using the SPSS computer program. The Cronbach’s Alpha model was used for analysis. The
Cronbach’s alpha value for pilot test was 0.710 which is acceptable, indicating questions in
each construct were measuring a similar concept. As suggested by Cronbach cited by Tech-
Hong &Waheed, (2011), the reliability coefficients between 0.70-0.90 are generally found to
be internally consistent.Accordingly, 5 point Likert Scale items were prepared for respondents
to know their feelings about the practices of instructional leadership in Bale Zone these
justifications made questionnaire more appropriate for this study. Questionnaires was prepared
in English language because the researcher believes that the respondent could understand the
language becouse they teach in secondary school and English lauangate was used as instractional
media in secondary school of the contry .The items wasprepared in accordance with the
designed objectives and research questions to be answered in the study concerning
instructional leadership practice of principals in bale zone pastoralist wored in
secondary school.

The questionnaires contained four parts. The first part contains the cover page with short
introduction of research purpose .The second part deals with respondents’ demographic
characteristics which comprised sex, age, academic qualification, and experience and
pedagogical backgrounds to be answered by the respondents from the given options . The third
part contains rating scale type questionnaires which related instructional leadership of
principals in bale zone pastoralist woredas in secondary school. The last part contains
open-ended questions those used to collect further data and create an opportunity for

respondents to express their opinion freely.
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Table :2. Reliability Statistics

No Variables No.of Cronbach’s
Items Alpha
1. What are the perceptions of principals about that the 8 0.770

instructional leadership of principal in secondary
schools of pastoralist woredas in bale zone?

2. To what level the school principals instructional 10 0.793
leadership in public secondary schools of pastoralist
woredas in bale zone?

3. What is the major challenge that hinders principals to 10 0.746
practice instructional leadership in public secondary
schools of pastoralist woredas in bale zone?

Total Reliability Coefficient 37 0.710

To ensure the face validity, advisors , senior and experienced friends of Robe teachers’
College instructors were personally consulted to provide their professional comments. Finally,
taking into account the suggestions from the respondents to the questionnaire and interview,
irrelevant items were removed, lengthy items were shortened and many unclear items were
made clear. Thus, the instruments were found valuable to collect the data for the main study
and hence, it was administered as scheduled.

3.5.2. Interview guide

For the purposes of this investigation, all sampled school principals and Supervisor was
interviewed to collect further data that may not be easily held by the questionnaires .Semi-
structured interview items were prepared for principals and Supervisor to substantiate data
gathered by questionnaires. The interviews was made by researcher in accordance with the
objectives of the study and research questions .The advantage of the interview is that it enables

the participants to enlighten the researcher about unfamiliar aspects of the situation.

3.6. Procedures of Data Collection

An interview was conducted with principals and supervisors through disclosing the purpose of
the study based on the permission and willingness of respondents by the researcher. Finally,

observation check list was filled by the researcher himself.
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3.7. Method of Data Analysis

The researcher collected both a quantitative and qualitative data from sample respondents. To
get the collected data ready for analysis, the questionnaires were checked for completion, and
then were classified and tailed by the researcher himself. The characteristics of respondents
analyzed by using frequency and percentage, whereas the other quantitative data were
analyzed by using mean scores with standard deviation. The scores of each item was organized
and imported in to SPSS V.20 to obtain Sum, Mean value and Standard deviation. The mean
scores were used to interpret data gathered through questionnaire. To compare and test
whether the mean scores of the three groups of respondents were statistically significant or
not, one way ANOVA was used. For structured question items, Likert scale was employed. It
consists of five scales, 5 = strongly agree, 4 = agree, 3 = undecided, 2 = disagree, and 1 =
strongly disagree. On the other hand qualitative data was analyzed by narration and

description.

3.8. Ethical Considerations

To make the research process professional, ethical consideration were made. The researcher
informed the respondents about the purpose of the study i.e. it was purely for academic
purpose. In addition the purpose of the study was introduced in the introduction part of the
questionnaires and interview guide to the respondents and confirms that subjects
confidentiality was protected. In addition to this, they were informed that their participation in
the study was based on their consent. The research has not personalized any of the respondents
response during data presentations analysis and interpretation .Furthermore, all the materials

used for this research have been duly acknowledged.
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4. RESULTS AND DISCUSSION

This chapter deals with result and discussion of data collected from respondents through
questionnaire and interview. The chapter consists two parts. The first part concerned with
description of characteristics whereas; the second deals with the analysis and interpretation of
collected data both quantitatively and qualitatively. To achieve the purpose of research one
hundred nineteen teachers, seven supervisors and thirteen principals were participated on
questionnaires from seven secondary schools sample. To this effect, a total 119 copies of
questionnaires for teacher, 13 copies for principals and 7 copies for supervisors were
distributed. The return rate of questionnaires from teachers was 113 (95%), 13 (100%) from
principals and 7(100%) questionnaires were returned from supervisors. Finally, the researcher
analyzed and interpreted data collected from133 respondents through questionnaire and

interview.

4.1. Characteristics of Respondents

The importance of characteristics of respondents is to provide some basic backdrop
information about the target population with the assumption that it might have some kind of
relationship with the issue to be assessed .The respondentswere askedtoindicate
theirbackgroundinformation .The detail characteristics of respondents were presented in table

below.
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No
Items Variable
Category

1 Sex Male

Female
Total
Below 20

21-25
26-30
31-35
36-40
41 and

above
Total

Academi Diploma

3 C  Degree
Qualific

ation Masters

Others skill
Total
1-5
4 Experie  6-10
nce in 11-15
years 16-20
21 & above
Total
5 Educatio Applied
nalBack Education
ground  Egppv
Other

Total

Respondents

Principals
No %
13 100
13 100
7 54
3 23
3 23
13 100
10 77
3 23
13 100
3 23
7 54
3 23
13 100
4 31
6 46
3 3
13 100

Supervisors
No

7

~N 0 N o1 ~N o

01 N

~

%
100

100

72
28

100

28
72

100

72
28

100

28
72

100

Teachers
No %
65 65
35 35
100 100
40 40
51 51

9 9
100 100

3 3
94 94

3 3
100 100
13 13
46 46
35 35

3 3

3 3
100 100
77 77
23 23
100 100

Total

85

35
120

47

59
14

120

94

120

16

53
43

120
81
31

8

120

%
71

29
100

39

49
12

100

88

100

13
44
36

100

68
26
6

100

As presented on the above table 2, item 1, 78(69%) and 35 (35%) of teachers respondents

were males and females respectively. Among 7 school principals, 13(100%) and 7 (100%)

supervisors of them were males and there is no females schoolprincipals and supervisors in

secondary school of pastoralist woredas of Bale Zone Oromia regional state. From this, one
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can realize that the number of females in teaching profession and the position of school
principals are much lower than males in the sampled schools. All the interviewee participants
were males. Accordingly, 13(100%) Principals and 7 (100%) supervisors were a male, which
implies that the leadership positions of the sampled secondary schools were controlled by
males.From this, it is possible to conclude that the school principals and supervisors position
were dominated by malesin secondary school of Bale zone this is gap make negative impact

on practicing instractional leadership in the school .

As item 2 of table 2 shows, 40(40%) of the teachers respondents were found to be in the
ranges of 26-30 years, 51 (51 %) were in the range of 31-35 years 9(9 %) were in the range of
36-40 years respectively. From the age of interviewed, 7(54%) of the principals ages were
found in 26-30 years, 3(23%) of principals in the range of 31-35 and 3(23%) of principals
were found in the ranges of 36-40 years. The age of intervened 5(72%) of the supervisors were
in the range of 31-35 years and 2(28%) of the supervisors were in the range of 36-40 years
.Thus, they could be in a better position to help the teachers in improving their professional
growth.

Concerning academic qualification item 3 table 2 shows 3(3%) of teachers has diploma level,
(94%) of teacher had first degree and 3(3%) had 2" degree. As well as 10(77%) of principals
had first degree and 3(23%) of them had second degree in other hand 2(23%) supervisors have
1% degree and 5(77%) of them have second degree. From this fact, one may conclude that
there is no much gap in level of education between the teachers and school principals on the
level of education. Regarding the educational level, except five supervisors have second
degree holder, the rest of the interviewees have first degrees in teaching. From this, one can
understand that there is no difference between principals and supervisors as well as teachers
regarding their level of education. Concerning the current position 100(83%) of them were

teaches and 13(11%) of them were school principals.

As illustrated in the table 2 of item 3, teacher’s service years were as follows: 13(13%) of
teachers were between the service year range of 1-5 years, 46(46 %) of them were between the
experience range of 6-10 years, 35(35%) of them were between the experience range of 11-15

, the 3(3%) were between the experience range of 16-20 years and 3(3%) were above the
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range of 21 years . On the other hand, 3(23%) of school principals were between the service
year range of 1-5 years, 7(54 %) of them were between the experience range of 6-10 years and
3 (23%) of them were between the experience range of 11-15. As well as, the supervisors
respondents, 5(72%) of them were between the experience range of 11-15 and 2 (28 %) of
supervisors respondents were between the range of 16-20 years of experience respectively.
This implies that the majority of teachers respondents have less than 6 years teaching

experience which implies that they need support from their senior teachers.

From this, one can conclude that principals were relatively less experienced than teachers in
the sample Woredas of Bale zone Pastoralist district. Therefore, teachers might not get the
necessary support from principals and teaching learning process were not well practiced.This
is an implication of less instructional leadership practice of principals in secondary school.On
the other hand supervisors have more than 11 years™ service. This is an implication of good
practice to handle challenges encountered in instructional leadership practice of principals in
secondary school, supervisors are in good position to critically identify the practices and the
challenges encountered against instructional leadership practice of principals in secondary
school. In case of principals there is a critical impact on instructional leadership practice in the

school.

4.2. Perception of principals on Instructional leadership

Under this all items were listed and the response of respondents also indicated by means
scores. In categorizing the rating scales of mean scores were calculated for certain responses.
Those are: Table 4 present the results on the basis of rating scale ranging fromMean value 0-
1.49 Very low, 1.5-2.49 Low, 2.5-3.49 Medium, 3.5-4.49 High ,4.5-5 Very high(Aron , 2008).
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practice school vision,
mission and goal with
stakeholders.

Item Statics Teac Princ Superv Total Compu Sig.
her(n ipals( isors(n Men ted level

S =100) n=13) =7) Score F-value

1 Principals must need D 233 45 25 0.023
orientation about the X 233  3.46 3.57 312  2.338
activities of instructional SD 0.686 0.077 0.7991
leadership practice.

2 Principals must well D 228 31 19 245  0.703  0.107
aware of the importance X 228 2.38 2.76
of instructional leadership SD 0225 0.233 0.070
practice.

3 All principals must D 238 48 23 2.78 0490 0.917
consider that instructional X 238  2.69 3.28
leadership practice S.D 0457 0417 0.219
contributed for
improvement of effective
instructional leadership.

4 Principals in our school 0.569
believe that instructional D 232 36 26 293  1.263
leadership practice allow X 233  2.77 3.7
them to use variety of SD 0699 0.657 0.311
practicing techniques.

5 Principals must believe 0.333
that instructional 3 217 32 2.17 244 1.717
leadership practice helps X 217  2.46 2.7
to increase the SD 0265 0.169 0.205
improvement of students
learning.

6 Principals should know > 229 34 16 239 0.638  0.959
the way of instructional X 2.29 2.6 2.28
leadership practice and SD 0181 0.226 0.219
how they demonstrate to
foster sense of among
stakeholders.

7 Principals must know the > 245 33 14 2.33  1.308 0.176
method they use to X 245 254 2.00
improve instructional SD 0.289 0.381 0.063
leadership practice skills
of relevant stakeholders.

8 Principals have awareness D 232 37 16 248  1.259 0.414
and skills to communicate X 232 285 2.28
with stakeholders to SD 0318 0403 0.374
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Key: a=0.05, degree of freedom, (117) and table value (F Critical=3.07), Y =Sum, x=Mean
score, S.D=Standard Deviation,Xt-mean of teacher,Xp-mean of principal , Xs-mean of

supervisors.

As shown in item 1 of table 4, respondents were asked thatPrincipals must oriented about the activities
of instructional leadership. Accordingly, teachers, principals and supervisors responses (the mean and
standard deviationscore(Xt=2.33,SD=0.686)(Xp=3.46,SD=0.077)and(Xs=3.57,SD=0.799)
respectively)this show that ;teachers have low perception about the issue, Principahave medium
perceptionon the issue and supervisors have high fealingon the issue.

The interviewed supervisor said ‘’Our Principals do notwell oriented about the
activities of instructional leadership’’because higher official giveorientation about
political systemonly and accordingly about leadership activities.

The computed value of one way ANOVA Mean value is 2.43 with 2 and 117 degrees of
freedom and significance level of 0.023 is less than the table value (3.07) indicated that, there
is no statistically significant difference among the responses. It is possible to concludethat
Principals beleave that higher officials can direct me ( heneeds orientation )about the activities
of instructional leadership. One study on school instructional leadership practices, (Rorrer
,2008) established that orientation and capacity-building are key roles in mediating

instructional leadership in schools.

With regards to item 2 of table 4, one of the question raised to respondents was Principals
aware of instructional leadership practice, teachers ,principals and supervisors (with the
meanand standard deviation score(Xt= 2.28 ,SD= 0.225),(Xp= 2.38 ,SD=0.233)and (Xs= 2.7
SD=0.070) respectively) teachers and principals low awarenness on the point and supervisors
were medium awarenness about the point. The computed of one way ANOVA mean value is
2.45 with 2 and 117 degree f freedom and significance level 0.107 is lessthan table value(3.07)
this indicate that shows they have medium understanding(not have full understanding) about
instractional leadership the majority of respondents with the issuethe table value (3.07)
indicated that, there is no statistically significant difference among the responses. Therefore
based on the majority of teachers, Principals and supervisors responce; it can be conclude that

the Principals understand herself they have less awerness to instructional leadership
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practice.The result of this study also justified by Ministry of Education .Regarding
instructional leadership practices of principals, MoE (2005) argues that principals have

unsuccessful to play their key roledue to lack of skills and sufficient knowledge.

As the responses to item 3 table 4, indicate, respondents were asked all Principalsconsider that
instructional leadership practice contributed for improvement of effective instructional
leadership, the response of teachers, principals and supervisors (with the mean and standard
deviation  score(Xt=2.38 SD=0.457),(Xp=2.69 SD=0.417)and (Xs=3.28,SD=0.217))
respectively they have medium perception about the issue. In relation to this,

Intervewed supervisor said ‘’Most of our principal does not consider that
Instructional leadership activities can contribute for the improvement
andeffectiveness of the school. Theycompare allactivates with immediate result , but
instructional leadership activities take reality long result’” .Another school principal
also said; School principals are not capable enough to accept their responsibilities in
assisting the day to day instructional leadershipactivities in the schools. This is due
lack of knowledge and experience concerning instructional leadership, to thisend
Principals don’tconsider instructional leadership practice contributed for
improvement and effective instructional leadership.

The computed value of one way ANOVA mean value is 2.78 with 2 and 117 degrees of
freedom and significance level of 0..917 is less than the table value (3.07) indicated that, there
is no statistically significant difference among the responses. From this one can concluded that
allPrincipals don’t considerequally that instructional leadership practice contribute for
improvement andeffectiveness of school, such kinds ofperception are emerged due to lack of
leadership skills and personal outlook .

As it can be observed from table 4 item 4, respondents were asked that Principals in our school
believe that instructional leadership practice allow them to use variety of practicing
techniques, teachers, principals and supervisors (withthe meanand standard deviationscore
(Xt=2.33,SD=0.699),(Xp=2.77,SD=0.657) and(Xs=3.7,SD=0.311) respectively) they have low
perception about the issue .The computed of one way ANOVA mean value is 2.93 shows
medium perception with the issue andsignificance level of 1.263 is less than the table value
(3.07) indicated that, there is no statistically significant difference among the

responsestherefore, it can be concluded as Principals in secondary school are in confusion
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aboutinstructional leadership this is due to lack of leadership skills , If they believe in the

response of the respondent was positive outlook.

As the responses to item 5 table 4, indicate, respondents were asked Principals believe that
instructional leadership practice helps to increase the improvement of students learning ,
teachers , principal and supervisors (with the meanand standard deviations score(Xt=2.17
,SD=0.265) ,(Xp=2.46 ,SD=0.169)and (Xs=2.7,SD=0.205)) respectively teachers were low
perception on the issue , Principal and supervisors have medium perception about the
point.The computed of one way ANOVA mean value is 2.44 shows the majority of
respondents have medium perception and significance level(0.333) is less thanthe table value
(3.07) indicated that, there is no statistically significant difference among the responses.From
this, one can concluded that teachers, principals and supervisors are unsatisfied on Principals
activities and the perception of principaloninstructional leadership havemis understanding on
the issue.However, according to Fiseha (2005), most of the principals did not have the
required qualification for secondary school principal ship and they did not get educational
leadership training. Dereje (2007) added that Ethiopian school leaders badly lack theoretical
knowledge of school leadership. This a problem on the quality of educational leadership they

provide.

As it is indicated on item 6, table 4, respondents were asked Principals know the way by which
instructional leadership practice to demonstrates and foster sense of cooperation among
stakeholders,teachers, principal and supervisors (withthe meanand standard deviations
score(Xt=2.29 SD=0.181),(Xp=2.6,SD=0.226) and (Xs=2.28,SD=0.219) respectively)
principals were medium perception and teacher and supervisors have low perception on the
issue.The computed of one way ANOVA mean value is 2.39this shows that there is a medium
perception on the issue the significance level (0.959) is less than the table value (3.07) this
indicated that, there is no statistically significant difference among the responses. From the
result, it is possible to say that Principals do not well know the way instructional leadership

practice todemonstrates andfoster sense of cooperation among stakeholders .

As shown in item 7 of table 4, respondents were asked Principals know the method they use to

improve instructional leadership practice skills of relevant stakeholders. Accordingly,
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teachers, principal and supervisors (withthe meanand standard deviations score (Xt=
2.45,SD=0.289),(Xp=2.54,SD=0.381) and (Xs =2 ,SD=0.063) respectively) principal have
medium , teacher and supervisors have low perception about the issue.The interview

supervisors said

Most of Principals do notknow the method they use to improve instructional
leadership practice skills for relevant stakeholdersand not using different mechanisms
to enhanceinstructional leadership in schoolby providing the new mechanism. Hence,
it is possible to conclude that principals do not know the method to
improveinstructionalactivities and not almost implemented sufficiently.

The computed value of one way ANOVA mean value is 2.33 with 2 and 117 degrees of
freedom and significance level of 0.176 is less than the table value (3.07) indicated that, there
is no statistically significant difference among the responses of respondent. From this result, it
can be said that teachers, principals and supervisors were not satisfied on the issue that
Principals do not know the method to use and to improve instructional leadership practice
skills for relevant stakeholders.

As shown in the above table 4 item 8, respondents were asked Principals have awareness and
skills to communicate with stakeholders to practiceschoolvision, mission and goal
withstakeholders .The mean score of teachers, Principals and supervisors (with
(Xt=2.32,SD=0.318),(Xp= 2.85,SD=0.403)and (Xs= 2.28 ,SD=0.374) ,respectively) Principal
have medium perception and teacher and supervayzor have low perception on the issue . The
computed value of one way ANOVA mean value is 2.48 with 2 and 117 degrees of freedom
and significance level of 0.414 is less than the table value (3.07) this indicated that, there is no
statistically significant difference among the responses of respondent.From the result, it is
possible to conclude that Principals don’t have awareness and skills to communicate with

stakeholders to practiceschool vision, mission and goal withstakeholders .

4.3. The Extent Instructional leadership of principals in secondary school

Table.5. Responses of respondents on the extent Instructional leadership of principals in
secondary of pastoralist woredas of bale zone oromia regional States being practiced
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byprincipals. Under this all items were listed and the response of respondents also indicated by

means SCOres.

Item Stastic Teacher Princi Supervi Total Comp
S (n=100) pal sor mean uted  Sig.lev
o (n=13 (n=7) scores F el
2z ) value
1 The schools have a D 255 33 16 2.79 1.013  0.564
clear vision on X 25 35 2.2
student learning . SD 0680 0919 0707
2 The school vision is D 234 29 18 2.37 2.045 0.211
formulated by school X 3.2 2.2 2.5
community or S.D 0.513 0.212 0.707
members in a
participatory
meeting(s).
3 The school has an D 247 23 19 0.952
achievable action X 2.4 1.7 2.7 2.31 1.224
plan. S.D 0513 0.707  0.494
4 School have clear D 239 27 17 2.29 1537  0.687
mission. X 2.3 2.0 2.4
S.D 0.208 0.282  0.212
5 Action plan is strictly D 231 30 17 2.33 2605 0.743
followed. X 2.3 2.3 2.4
S.D 0.057  0.070  0.000
6 A school teacher D 225 21 15 2.0 1922  0.103
participates in
common tests X 2.2 1.6 2.1
preparation. S.D 0321 0.353 0.424
7 School heads Y 222 23 14 1.99 0.702  0.371
supervise teachers
during classroom X 2.2 L7 2.0
teaching. S.D 0.251 0.212  0.353
8 Students often meet Y 232 31 19 25 1407  0.521
with other students X 23 23 27
onacademicissues. g p 0230 0282  0.000
9 Principal provides D 255 23 18 2.29 1.159  0.064
motivations to X 2.5 1.7 2.5
individual student S.D 0.461 0.565 0.565
and teachers.
10  Teachers also take up D 246 24 18 2.29 0.319  0.320
(academic or X 2.4 18 25

curriculum)
|eader5hip positions S.D 0.378 0.494 0.424

in school.
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Key: degree of freedom (2, 117) and table value (F Critical=3.07), >=Sum, x=Mean score,

S.D=Standard Deviation, Xt-mean of teacher,Xp-mean of principal,Xs-mean of supervisors

As shown in item 1 of table 5, respondents were asked that the school has a clear vision on
student learning. Accordingly, the mean and standard deviation score of teachers, principals
and supervisors (with the (Xt=2.5, SD=0.680),(Xp=3.5 , SD=0.919) and (Xs= 2.2
,SD=0.707),respectively) supervisor have low practice responce about thepracticeofissue,

teachers and Principals medium response on the issue.

Furthermore, the response of the interview held with school supervisors also revealed
that “’there was no anything clear vision on student learning attempt made in the
secondary schools. Principals and supervisors also made little attempt to clear school
vision on student learning”’.

The computed value of one way ANOVA ('F' value 1.013) with 2 and 117 degrees of
freedom and significance level of 0.564 is less than the table value (3.07) as indicated from
the table above.lIt is possible to conclude that the school have low performance in practicing a

clear vision on student learning.

With regards to item 2 of table 5, one of the question raised to respondents was the school
vision is formulated by school community members in a participatory meeting(s),the meanand
standard deviation score of teachers , principals and supervisors ((Xt=2.3,SD=0.513),(Xp=2.2
,SD=0.212 )and (Xs= 2.5 ,SD=0.707)in that order) teachers and principals have low response
on the idea and supervisors have medium response about practiceof the point. The computed
value of one way ANOVA mean value is 2.37 with 2 and 117 degrees of freedom and
significance level of 0.211 was less than the table value (3.07) indicated that, there is no
statistically significant difference among the responses of respondent.Therefore based on the
majority of teachers, Principals and supervisors respondents; one can be conclude that the
school practice in vision formulated by school community members in a participatory
meeting(s) are in low level.Litrature reviled that School vision must be known and define by
school community ,because school community can be participate if they have awareness’

about the school vision , the result also justified by(Leithwood ,2004) he stated that ; practice
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related to defining the schoolvisionincludes overseeing the development of specific goals and

ensuring their communication clearly too all members of the school community.

As the responses to item 3 table 5, indicate, respondents were asked the school has an
achievable action plan,themean score of teachers, principals and supervisors (with the (Xt=2.4
,SD=0.513),(Xp=1.7 SD=0.707 )and (Xs=2.7 SD=0.494)) respectively teachers and principals
have low perception about the issue and supervisors have medium perception about the

practiceof issue. One of the interviewed principal said that;

In our school action plan is prepared at the beginning of each year, also all school
community can prepare its ownaction plan once a year and higher officials cheek and
approved with schoolseal finally put it in to locker and forget it. At the end of the
year or for the sake of report looks it at a time.

The computed value of one way ANOVA mean value is 2.78 with 2 and 117 degrees of
freedom and significance level of 0.952 is less than the table value (3.07) indicated that, there
is no statistically significant difference among the responses of respondent. From this one can
concluded that the school has no an achievable action plan and low level of practicing
instractional leadership.

As it can be observed from table 5 item 4, respondents were asked that the schools have a clear
mission,themean score of teachers, principals and supervisors (with the Xt=2.3, Xp= 2.0and
Xs=2.4) have low response about thepracticeof issue. The computed value of one way
ANOVA mean value is 2.29 with 2 and 117 degrees of freedom and significance level of
0.687 is less than the table value (3.07) indicated that, there is no statistically significant
difference among the responses of respondent. Therefore, it can be concluded that
instractional leadership practice of principals are on low level and this show that the school

have no a clear mission.

As the responses to item 5 table 4, indicate, respondents were asked action plan is strictly
followed,themeanand standard deviation score of teachers, principal and supervisors (with the
(Xt=2.3 ,SD=0.057),(Xp= 2.3,SD=0.070) and (Xs=2.4 ,SD=0.000)) respectively teachers,
principal and supervisors have low responce about thepracticeof point. The computed value of
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one way ANOVA mean value is 2.33 with 2 and 117 degrees of freedom and significance
level of 0.743 is less than the table value (3.07) indicated that, there is no statistically
significant difference among the responses of respondent.From this, one can concluded that
action plan is not strictly followed in the school can not practice instractional leadership at

high level.

As it is indicated on item 6, table 5, respondents were asked teachers participates in common
tests preparation , the mean and standard deviationscore of teachers, principal and
supervisors(with(Xt=2.2,SD=0.321),(Xp=1.6,SD=0.353)and(Xs=2.1,SD=0.424),

respectively)principals, teacher and supervisors have low responce on thepracticeof issue.

The computed value of one way ANOVA mean value is 2.00 with 2 and 117 degrees of
freedom and significance level of 0.103 is less than the table value (3.07) indicated that, there
is no statistically significant difference among the responses of respondent. From the result, it

is possible to say that teachers do not participate in common tests preparation.

Common test preparations for students by school department or teachers are one tools of
instructional leadership improvementand performance measurementsof theschool andsuch
kinds of activity is too important for student academic performance improvement.Cobb(
2003)also justify that; instructional leadership tools include staff-mandated tests to make
students’ learning visible and approved instructional programmers produced by school

departments of education.

As shown in item 7 of table 5, respondents were asked School heads supervise teachers
during classroom teaching. Accordingly,themean score of teachers, principal and supervisors
(with the (Xt= 2.2,SD=0.251),(Xp=1.7 ,SD=0.212)and (Xs =2,SD=0.353) respectively)
principal , teacher and supervisors have low responce about thepracticeof issue.Similar to

this, one of the school principalduring interview also said,;

“’Even if the school had a plan to supervise teachers 2 times per monthdue to various
reason could not supervise teachers adequately, As a result we supervise teachers
when there is same problem occurs or when disagreement occur with students and
teachers’’.
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The result of one way ANOVA test (F-value=0.702) with 2 and 117 degrees of freedom and
significance level of 0.371 is less than the table value (3.07).From this result, School heads do
not supervise teachers during classroom teaching. The result of this study also
justifiedby(Sergiovanni, 2001) hestatesthat; to improve such problem in the school,principals
carried out supervision activity in a well-arranged manner, it promotes teacher development.
Hence, making effective Supervision at a school level is crucial to improve the teaching
learning process at the spot. Whatever attempt made at the various levels it is meaningless
unless supervisory roles are strengthened at the school level.

As shown in the above table 5 item 8, respondents were asked Students often meet with other
students on academic issues. The mean score of Teachers, Principals and supervisors (with
(Xt=2.3SD=0.230),(Xp= 2.3,SD=0.282) and (Xs=2.7,SD=0.000), respectively) supervisors
have medium response about the issue and teacher and principal have lowresponse on the
practiceof issue. The computed value of one way ANOVA test value is 2.46 with 2 and 117
degrees of freedom and significance level of 0.521 is less than the table value (3.07) indicated
that, there is no statistically significant difference among the responses of respondent. From
theresponce, it is possible to conclude that Students do not meet with other students on

academic issues this point out that instractional leadership were not well practiced.

As shown in the above table 4 item 9, respondents were asked Principal provides motivations
to individual student and teachers. The mean score of Teachers, Principals and supervisors
(with (Xt=2.5,SD=0.461),(Xp=1.7 ,SD=0.565)and (Xs=2.5,SD=0.565),respectively) teachers
and supervisors have medium response about the issue and principal have low perception on
the practice issue. The computed value of one way ANOVA F value is 2.29 with 2 and 117
degrees of freedom and significance level of 0.05 is less than the table value (3.07) indicated
that, there is no statistically significant difference among the responses .From the result, it is
possible to conclude that Principal do not provides motivations to individual student and
teachers. Motivation is important for student and teachers for their academic achievement and
this result also justified by (Blasé and Blasé,2004),The authers suggest that principals use
instructional leadership strategies include (a) talking with teachers and students to promote
reflection and (b) promoting professional development. Those strategies have powerful

increasing impacts on teachers emotionally, cognitively and behaviorally.
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As shown in the above table 5 item 10, respondents were asked teachers also take up
(academic or curriculum) leadership positions in school. The mean score of Teachers,
Principals and  supervisors  (with  (Xt=2.4,SD=0.378),(Xp= 1.8 ,SD=0.494)and
(Xs=2.5,SD=0.424) ,respectively) supervisors have medium responce on the practiceof the
point and teacher and principal have low perceptio on the practiceof issue. One of supervisor
saidthat;

“’Ididn’t observe suchacademic or curriculumpositiondemocraticallyin schools in the
past three years ,this is due to same teachers who are get positionare based on
poletical view other than academic and performance . As a result teachers do not take
up (academic or curriculum) leadership positions in school.”’

The computed value of one way ANOVA (‘F' value 0.319) with 2 and 117 degrees of freedom
and significance level of 0.320 is less than the table value (3.07) as indicated from the table
above. From the result, it is possible to conclude that teachers do not take up (academic or
curriculum) leadership positions in school.lt is important for school principals to bring
teachers in to leadership position. Similar to this study (Firestone and Martinez |,
2007)statesthat;teachers may occupy formal or informal positions or roles, even asformal
teacher leader roles , such as department heads , pedagogical center coordinators teachers are
inevitable to decentralize structures as well as empower individuals and professionalize

teachers .

4.4. Challenges that Hinders Instructional leadership of Principals

Table.7. Response of respondent on challenges that hinders Instructional leadership of
principals in secondary of pastoralist woredas of bale zone oromia regional states .Under this
all items were listed and the response of respondents also indicated by means scores. In
categorizing the rating scales of mean scores were calculated for certain responses. Those are:
1.00-1.49 very low , 1.50 — 2.49 low, 2.50 — 3.49 medium, 3.50 — 4.49 high and 4.50 — 5.00
very high (Aron et al., 2008).
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No Item Teachers Princip Superviso Total Compu Sig.le
Statics (n=100) als(n=1 rs(n=7) Mean ted vel
3) score F-value
1 Lack of training in D 269 42 23 0.53
school leadership X 2.7 3.2 3.2 3.02  3.692 9
management. S.D 0.321 0.070 0.424
2 Lack of adequate D 211 21 15 0.29
resource. X 21 1.6 2.1 2.0 0.265 4
S.D 0.288 0.353 0.353
» 221 23 14 0.89
3 The problem of X 2.21 1.76 2 1.99 0.030 6
work over load. S.D 0.225 0.169 0.318
» 256 36 19 0.95
4 Lack of personal X 2.6 28 271 5
quality. sD 0100 0063 0141 207 0265
5  Social, 3 234 41 24 0.44
organizational and X 234 3.15 3.42 7
cultural context and SD 0.562 0.190 0.572 255 0.861
school nature.
6  The problems of 3 211 21 16 0.54
limited acceptance X 351 361 35 8
of principals. S.D 0.356 0.487 0.353 3.50 1.241
7 The problem of 3 256 45 26 3.47 0.018 0.39
managing change. X 2.6 3.5 3.7 6
S.D 0.585 0.141 0.636
8  Selection and D 226 46 24 345 0.273 0.65
placement of school X 2.3 3.53 3.42 2
principals. SD 0.680 0.077 0.869
9 Higher officials 3 256 51 26 3.63 0.993 0.44
only ordering X 2.6 3.9 3.7 4
principals but not sD 0700 0141 0919
sharing the
problems
10  Quick turn over of D 211 27 13 0.14
the principals X 211 21 1.86 2.01 0.229 4
‘appointment. S.D 0.141 0.169 0.007

Key: 0=0.05, degree of freedom (2, 117) and table value (F Critical=3.07), > =Sum, x=Mean

score, S.D=Standard DeviationXt-mean of teacher,Xp-mean of principal , Xs-mean of

supervisors,Under this all items were listed and the response of respondents also indicated by

means scores compared with degree of freedom and significance level..
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As shown in item 1 of table 7, respondents were asked that Lack of training in school
leadership management. Accordingly,themeanand standard deviation score of teachers,
principals and supervisors (with the (Xt=2.7 SD=0.321) ,(Xp=3.20 SD=.070) and (Xs= 3.2
,SD=0.424) respectively) all respondents were answerd that Lack of training in school
leadership management medium challenges .The result of one way ANOVA mean score 3.02
with 2 and 117 degree of freedom and significance level 0.539 is less than the table value
(3.07). This indicated that there is no statistically significance difference nresponses of
respondent .1t is possible to conclude that in instructional leadership practice of principals in
secondary school of pastoralist woredas in bale zone oromia regional state ,lack of training in
school leadership management challenge ininstructional leadership practice.Based on her
study(McEwan ,2003) has concluded that lack of skills , training, teacher cooperation, vision
and good determination and shortage of time are common obstacle to educational leadership

effectiveness.

With regards to item 2 of table 7, one of the questions raised to respondents was lack of
adequate resource. The meanand standard deviation score of teachers, principals and
supervisors (with the(Xt=2.1 SD=0.288 ),(Xp=1.6 SD=0353) and (Xs= 2.1 SD=0353) )
teachers , principals and supervisors were no lack of adequateresources the point iare not the

challenges .One of the interviewee principal said that:

In our secondaryschool there is no lack of adequateresources, the problem is on
instruction ,there is no clear instruction about the school resource usage generally
for teachers , students and other supportive workers .

The result of one way ANOVA mean score 2.1 with 2 and 117 degree of freedom and
significance level of 0.294 is less than the table value (3.07).Therefore based on the majority
of teachers, Principals and supervisors respondents; it can be conclude that there is lack of
adequate resource are not a challenge but, there is a problem on in instructional material
practice of principals in secondary school of pastoralist woredas in bale zone oromia regional

state .

As the responses to item 3 table 7, indicate, respondents were asked the problem of work

over load,the meanand standard deviation score of teachers, principals and supervisors (with
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the (Xt=2.2,SD=0225),(Xp=1.7 SD=0169 )and (Xs=2.0 SD=0318) ),respectively all
respondent were disagree about the issue.Most of the interviewed principals and supervisors
said that;

Those Schools found in pastoralist woredas of bale zone done there work efficiently
below the regular time,most of school stakeholders spent their time on personal cases.

The result of one way ANOVA mean score 1.99 with 2 and 117 areas of freedom and
significance level of 0.896 is less than the table value (3.07). From this one can concluded that
there is no the problem of work over load , it have a problem on using time effectively in
instructional leadership practice of principals in secondary school of pastoralist woredas in

bale zone oromia regional state.

As it can be observed from table 7 item 4, respondents were asked that lack of personal
quality. The mean and standard deviationscore of teachers, principals and supervisors (with
the (Xt=2.6, SD=0.100) ,(Xp= 2.8 ,SD=0.069 ) and (Xs=2.7 ,SD=0.141) ) all respondent were
medium idea about the issue.The result of one way ANOVA mean score 2.67 with 2 and 117
areas of freedom and significance level of 0.955 is less than the table value (3.07).Therefore, it
can be concluded that there is lack of personal quality of principals to practiceinstructional
leadership in secondary school of pastoralist woredas of bale zone oromia regional states.
Schools really can make a difference in the achievement levels of students, but a school is
most often only as good or bad, as creative or sterile as the person who serves as the head of
that school, According to (Ubben and Hughes ,2000) explained personal quality in leadership
as ; principal‘s own personality, vision, extent of commitment, human relation skills etc. can
serve to constrain/namper the exercise of leadership. Strengthening this idea (Gorton ,2001)
stated that if the principal does not possess the appropriate personal qualities needed, the
absence of these characteristics can be self- constraining in carrying out leadership

responsibilities properly

As the responses to item 5 table 7, indicate, respondents were asked Social, organizational and
cultural context and school nature ,the mean score of teachers, principal and supervisors (with
the(Xt=2.3 ,SD=0.562) ,(Xp=3.1 SD=0.90), and (Xs=3.4 ,SD=0.572)) respectively teachers

low responce on the issue, principal and supervisors were medium idea about the point.The
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result of one way ANOVA mean score 2.55 with 2 and 117degree of freedom and significance
level of 0.447 is less than the table value (3.07). From this, one can concluded that Social,
organizational and cultural context and school natureis impact on instructional leadership
practice of principals in secondary school of pastoralist woredas of bale zone oromia regional
states.According to(Walker and Dimmock ,2002) defined culture is the enduring sets of
beliefs, values, and ideologies underpinning structure, processes, and practices that distinguish
one group of people from another. Organizational culture can influence many administrative

functions. Among these are motivation, leadership, decision-making, and change.

As it is indicated on item 6, table 7, respondents were also asked the problems of limited
acceptance of principals. Response of teachers, principal and supervisors (with
(Xt=3.5SD=0.356),(Xp=3.6 SD=0.487)and(Xs=3.5 ,SD =0.353) the mean and standard
deviationscore respectively) agree on the issue. The calculated result of one way ANOVA
mean score 3.50with 2 and 117degree of freedom and significance level 0.548 is less than the
table value (3.07).From the result, it is possible to say that there is problem of limited
acceptance of principal, in instructional leadership practice in secondary school of pastoralist
woredas of bale zone oromia regional states. If teachers do not accept principals as the head of
the school, it may challenge the principal. In line to this, Gorton (1983), states that teachers do
not always recognize the principal as the leader of the school. This is because they consider

him/her as not having the necessary expertise regarding the activities

As shown in item 7 of table 7, respondents were asked the problem of managing change.
Accordingly, the mean and standard deviationscore of teachers, principal and supervisors
(with the (Xt=2.6 SD=0.585 ),(Xp= 3.5. ,SD=0.141) and (Xs = 3.7 ,SD=0.636) respectively)
teacher have low response and principal and supervisors have high responce about the issue.
The calculatedresult of one way ANOVA mean score 3.47 with 2 and 117degree of freedom
and significance level of 0.396 is less than the table value (3.07).The overall mean 3.47 was
also shows undecided of the majority of respondents with the issue .From this result someone
concluded that in instructional leadership practice of principals in secondary school of
pastoralist woredas of bale zone oromia regional states the problem of managing change are

the challenge of instractional leadership practice of principals.
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This is the result of the complexity of school community needs and school principals do not
updates her day to day leadership activities.Lucas and David, 2008 explained thattoday
instructional leadershipactivities become a very complex phenomenon because of the
complexity of industrial, social, or political organization, globalization, and technological

advancement especially in information technology.

As shown in the above table 7 item 8, respondents were asked Selection and placement of
school principals. Teachers, Principals and supervisors (with (Xt=2.3, SD=0.680),(Xp= 3.5
,SD=0.077) and (Xs=3.4 SD=0.869)meanand standard deviationscore respectively)
supervisors have medium response and teacher have low response on the issue and principal
high responce on the issue.The result of one way ANOVA mean score 3.45 with 2 and 117
degree of freedom and significance level of 0.652 isless than the table value (3.07). This
indicated that there is statistically significance difference of responses. From the result, it is
possible to conclude that Selection and placement of school principals are challenges in
instructional leadership practice of principals in secondary school of pastoralist woredas of

bale zone oromia regional states.

One to be selected for principal ship it must be experienced and qualified with related
subject.The current selection criterion of secondary school principal was first regulated by
MoE (2009) and specified the criteria. Hence, the candidate should fulfill the specified grade
level (qualification) and should be trained a teacher should at least reach the medium position
in the teachers career ladder(structure) , should serve as a unit leader, vice principal, or serve
as students‘ dean, department head and pedagogical center head ,but this criteria can not apply

in similar way in the country.

As shown in the above table 7item 9, respondents were askedhigher officials only ordering
principals but not sharing the problems.The mean and standard deviationscore ofTeachers,
Principals and supervisors (with (Xt=2.6 SD=0.700) ,(Xp=3.9 , SD=0.141)and (Xs=3.7
SD=0.919) respectively) teachers have medium response on the issue and principals and

supervisors have high responce on the issue. The interviewed principals said;
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The huge challenge that affecting instructional leadership practices of principals are
higherofficials.They (higher officials) order and give attention for politics and their
daily benefit only,ordering principals for politicalpropose and forget academic and
educational process , most teachers refuse higher officials , most higher officials are
hard speaker but their word have no any result it is the main impact on instructional
leadership .

The result of one way ANOVA mean score 3.63 with 2 and 117 degree of freedom and
significance level 0.444 is less than the table value (3.07). This indicated that there is no
statistically significance difference among the responses of repondent.From the result, it is
possible to conclude that higher official’s only ordering principals but not share the
problemsto improve instructional leadership practice of principals are the challenges that
hinder in secondary school of pastoralist woredas of bale zone oromia regional states. In
similar to this Sofojustifythat principals still rely on the instructions and orders from their
superiors in the school districts (Sofo , 2012) .As a consequence the principals are not able to

take initiatives to make necessary changes they need in order to develop their schools.

As shown in the above table 7 item10, respondents were asked quick turn over of the
principals appointment.The mean score of Teachers, Principals and supervisors (with
(Xt=2.1,SD=0.141 ),(Xp=2.0 ,SD=0.169) and (Xs=1.86,SD=0.007) respectively) teachers |,
principals and supervisors have low perception on the issue.ln the interview session

twoprincipals and one supervisors also supported the above idea.

At this time in our schoolquick turnover is not affect our school leadership activities.

From this one concluded that quick tarn over is not a factors for instructional leadership
activities in our zone. The result of one way ANOVA mean score 2.01 with 2 and 117 degree
of freedom appointmentand significance level 0.144 is less than the table value (3.07). This
indicated that there is no statistically significance difference of responses.From the result, it is
possible to conclude that Quick turn over of the principals ‘appointment is not
challengesoninstructional leadership practice of principals in secondary school of pastoralist

woredas of bale zone oromia regional states.
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5. SUMMARY, CONCLUSIONS AND RECOMMENDATION

This study focus on instructional leadership of principals in secondary school of pastoralist

woredas of Bale Zone Oromia Regional State. With this regards, this part deals with the
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summary of findings, the conclusions reached at and the recommendations forwarded on the

basis of findings.

5.1. Summary of the Findings

The purpose of this study was assessing instructional leadership practice of principals in
secondary school of pastoralist woredas of Bale Zone Oromia Regional State and
Recommending Possible Solutions. The study also tried to answer the following basic

research questions:

1. What are the perceptions of principals about that the instructional leadership practice of
principal in secondary schools of pastoralist woredas in bale zone?

2. To ldentify extent the school principal practice instructional leadership in secondary
schools of pastoralist woredas in bale zone?

3. What is the major challenge that hinders principals to practice instructional leadership

in secondary schools of pastoralist woredas in bale zone?

To this effect, the study was conducted on 7 secondary schools of Bale zone. Accordingly,
from 7 secondary schools, 100 teachers, 13 principals, and 7 supervisors, were included using
systematic random sampling and available sampling techniques. Questionnaire was the main
data gathering tool. An interview was also conducted to substantiate the quantitative data. The
quantitative data collected by using questionnaire was analyzed and interpreted by using mean
scores,Standarddeviation and computed F-value (using one way ANOVA). The homogeneity
of the response was checked by comparing the mean scores of the three groups of the
respondents ,table value and significance level . Percentage was also used during the analysis

of the characteristics of the respondents.

The qualitative data collected through interview was analyzed qualitatively by narration in line
with quantitative data. According to the result of data analysis, the following major findings

are summarized.

Basic questions:
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1. What are the perception of principals about instructional leadership in secondary
schools of pastoralist woredas in bale zone?

» Based on the findings of the study, teachers, principals and supervisors responded
that on the perception of principals . Principals beleavethat higher officials can
direct me(they needs orientation) about the activities of instructional leadership
the mean score of teachers, principals and supervisors (with the Xt=3.33
Xp=3.46 and Xs=3.57 respectively indicate the reason.

» Principals understand herself like less practitioners on the contribution of
instructional leadership practice, same principals can not consider that
instructional leadership practice contributed for the improvement of effective
instructional leadership, this is due to lack of leadership skills this show that
principals have low levelperception of instractional leadership practice, this is
justified by the mean score of teachers , principals and supervisors (with the
Xt=2.38 Xp=2.69and Xs=3.28) respectively .

» Most principals donot have awerness and skill to communicate with stakeholders
to practice school mission,vission and goal generally they have low level of
instractional leadership perception.This is justified by the mean score of
teachers,principalsand supervisors (Xt=2.32,SD=0.318),(Xp= 2.85,SD=0.403)and
(Xs=2.28 ,SD=0.374) ,respectively

2. To what extent the instructional leadership of principals in secondary schools of pastoralist

woredas in bale zone oromia regional state?

> Based on the findings of the study, teachers, principals and supervisors responded that
the school has no clear vision on student learning and the school have low level of
instractionl leadership of principals.

» . The mean score of teachers, Principal and supervisors indicate, (with the Xt=2.5
Xp=3.5 and Xs= 2.2 respectively) . The total mean score 2.79 shows that the school
have no a clear vision on student learning and the school are similar to low level in
practicing instructional leadership in secondary school of pastoralist woredas of bale

zone oromia regional state.
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» On school vision formulation by school community or members in a participatory
meeting(s), the mean score of teachers, principals and supervisors (with the Xt=2.3
Xp=2.2 and Xs= 2.5 demonstrate that there is no vision formulation by school
community or members in participatory meetings.

» On formulating achievable action plan,onaction plan strictly following,on school
mission practice ,the school are under low level of instractional leadership practice,
the mean score of teachers, principals and supervisors (with the Xt=2.4 Xp=1.7and
Xs=2.7) justified that school has no achievable action plan formulation.

» On supervising teachers during classroom teaching,on academic meetingthe school
are under low level of instractional leadership practice, +the mean score of teachers,
principal and supervisors (with the Xt= 2.2 Xp=1.7 and X s=2 respectively) justified
that school heads do not supervise teachers during classroom teachingin secondary
school of pastoralistworedas of bale zone .

> Based on leadership position of teachers in the school mean score of Teachers,
Principals and supervisors (with Xt=2.4 Xp= 1.8 and Xs=2.5 respectively)
demonstrate that school teachers do not take academic position in the school.

3. What are the major challenge that hinders instructional leadership of principals in public

secondary schools of pastoralist woredas in bale zone?

> Based on the findings of the study, teachers, principals and supervisors responded that
lack of training ,lack of personal quality ,Social, organizational and cultural context
and school natureon school leadership are one of the major challengesof instractional
leadership of principals. The mean score accordingly, for teachers, principals and
supervisors (with the Xt=2.7 Xp=3.2 and Xs= 3.2),(with the Xt=2.6, Xp= 2.8 and
Xs=2.7) (with the Xt=2.3 Xp=3.1, andXs=3.4)indicate respectively.

» On problems of limited acceptance of principals. This factor is one of the challenges
that affectinstructionalleadership of principals with mean score of teachers, principals
and supervisors(with (Xt=3.5),(Xp=3.6 )and( Xs=3.5) respectively.

» On problem of managing change, The mean score of, teachers, principal and

supervisors (with the Xt=2.6 Xp= 3.5. and Xs = 3.7 respectively) justified that problem
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of managing change is the factors that hindersinstructional leadership of principals in
secondary school of pastoralist woredas of bale zone.

» On Selection and placement of school principals, the mean score of teachers, Principals
and supervisors (with Xt=2.3 Xp= 3.5 and Xs=3.4 respectively) demonstrated that
there is problem on selection and placement of principals in the zone.

» On higher officials only ordering principals but not sharing the problems, the mean
score of respondent (with Xt=2.6 Xp=3.9 and Xs=3.7 respectively) respond that clearly
higher officials only ordering principals but not share the problem to improve

instructional leadership of principals in school.

5.2 Conclusions

Based on the findings of the study, the following conclusions were drawn ;The findings of this
study revealed that the instructional leadership of principals are at low level:in sating of school
mission ,vision formulation,school coordination, organizing school activities, managing
change, coordinating school community and achievement of students in scoring good result.
Therefore, instructional leadership was not practiced well by principals.

The main purposeof low level of instructional leadership of principals are:weak organizational
coordination, less improvement of school instruction,unclear School mission and vision
formulation , no conducting of achievable action plan, less creating attractive school
environment, low making friendship between school community ,action plan don’t fallowed
strictly , low accomplishment of school mission and vision,decreases of personal and
organizational motivation and low curriculum development by creating a better learning
condition for students. This requires low levelresult towards instructional leadership practice
of principals in secondary school of pastoralist woredas of Bale Zone.Unless instructional
leadership practice of principals as a process of promoting organizational growth and
improving instruction , Instructional leadership practice resolve the desired effect in secondary

school of pastoralist woredas of bale zone oromia regional state.

However, the findings show that principals were not well oriented about the possible benefits

of instructional leadership could bring them to the desired target, they lacked awareness of
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instructional leadership,due to this instructional leadership of principals can negatively
affected.From this, it can be concluded that principals in secondary schools of pastoralist
woredas of Bale Zone Oromia regional state have limitedunderstanding about the instructional
leadership ,

The findings of this study also revealed that the instructional leadership was affected by
problem of managing change; this is due to lack of understanding about leadership , fear of

losing position , lack of skills about leadership , problem on acceptance.

Finally, the results of the study portrayed that instructional leadership of principals was
negatively affected by many problems; such as: lack of training in school leadership
management; lack of personal quality; impact of Social, organizational and cultural context
and school nature, Problem of Selection and placement of school principals; Pressure of higher
officials only ordering principals but not sharing the problems. As a result, instructional
leadership of principals was less efective in school of pastoralist woredas in bale zone,Oromia

Regional State.

5.3 Recommendations

Based on the findings obtained and conclusions are go under the following recommendations
are forwarded to improve the instructional leadership of principal in pastoralist woredas of

Bale Zone Oromia Regional State.

> Instructional leadership of a principal is a requirement in schools as a wealth to
organize the activity of the school community . Strong coordinationis the indicator
for improvement of instructional leadership in the school. Therefore, a wider
variety of instructional leadership practice options should be provided by principals
to improve instructional leadership activities in school. Instructional leadership of
principals needs all activities that are directed specifically toward establishment,
maintenance, and improvement of teaching and learning process in schools. To this

end, it is recommended for school principals to apply a wider range of instructional
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leadership option to improve the current instructional leadership perception in the

school.

In a School,principals facilitates the setting of high concrete goals and expectations
that all students meet them. Therefore, School principals able to share vision for the
school change that all activities are preparing children to cross the
threshold;Principal creates with all stakeholders a set of core beliefs and a vision
for the school that captures people’s attention and imagination; Uses symbols,
ceremonies, stories and other similar activities to communicate the core beliefs,
vision and mission of the school goals. Thus, the school principal has to open the
door for parents and make them involve in school affair and managing external
relations acting as the interface between the organization and outside world. Thus,
it is advisable for principals to improve instructional leadership of principals in the

school.

Appropriate and continuous training programs must given on instructional
leadership for school principals. Conducting frequent instructional leadership
practice is crucial for improvement of principal’s capacity in secondary school.To
prepare school administrators, especially principals, for an instructional leadership
role, pre-training programs with integrate courses on instructional leadership can
important for the current and other principals to modifyinstructional leadership
situation in secondary school of pastoralist woredas in Bale Zone, Oromia regional
state.Therefore, training program thought life create opportunities for the
implementation of frequent as much as possible and increases instructional
leadership output of principals.Thus, it is advisable for the Cluster Supervisors
,Woreda education offices, Zonal Educational Department, Regional Education
Bureau and National Education Bureau in cooperation with non-governmental
organizations to facilitate the capacity building program for the effectiveness of
instructional leadership practice of principals.

In order to improve instructional leadership of principals in secondary school,

experienced and skilled person must lead the school,The study show that
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experienced and skiled teachers are far from school leaders,this whay the the
criteria of selection and placement of principals are mixed with political and ideal
view. To this end woreda education office take care in selection and placement of
new principal for the school.

» The bureaucracy or policy systems of government are sometimes not giving a
chance tohave more creativity in the schools.Students can learn based on control
/institution choce/ atherthan their choice.This can be a challenge for enhancing the
instructional leadership in schools. School principal must not only be concerned
with the professional problems of his staff, their personal problems are his concern
also. The principal should realize that a member of staff, who is saddened by some
personal worry, utter in his family, is definitely not balanced to produce the
maximum and optimum work .Thus, it is advisable for the Woreda education
offices, Zonal Educational Department,Regional Education Bureau and National
Education Bureau in cooperation with non-governmental organizations facilitate
the system and situation for the effectiveness of principals to practice instructional

leadership in school.
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APPENDXI A
HARAMAYA UNIVERSITY
Postgraduate Program Directorate

College of Education and Behavioral Sciences

Department of Educational Planning and Management

Questionnaire to be filled by teachers, Principals and Supervisors
Dear Respondent

This study is being conducted as part of Master‘s Thesis by a graduate student in Department
of Educational Planning and Management, College of Education, Haramaya University. This
questionnaire is designed to assess instructional leadership practices of principal in secondary

school of pastoralist woredas in Bale zone Oromia regional state.

This is not the study on individual person or individual school, but of secondary schools in
Bale Zone Pastoral woredas . The information gathered through this questionnaire was used
for academic research purpose. You school has been selected as a study title instructional
leadership practice of principal and hence your responses on assessing to the research place try
to answer as honestly and frankly as possible. Under no circumstances your individual
responses be made available to anyone in your school. In advance, | would like to thank for
your participation in this study. It is through your cooperation in this studies that we all

improve instructional leadership practice of principal in our zone
Thank you in advance for your cooperation!
A. Instruction

1. No need of writing your name
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2. Write your answer for the questions that need explanations
3. Give short and precise answers for short answer questions.
4. Puta “v” sign when required

B.Personal Information

1. Place of Work: Zone_ Woreda School

2. Sex: Male [ ] Female [ ]

3. Ageinyears: 25-30[_131-36 [ ] 36-40 [ ] 46-50 [ ]
Greater than 50 [ ]

4. Qualification:. MA/MSC [ BA [ Jloma  Certif[_Je ]

5. .Work Position; ---------=--=--=--- teachers [] Principals§__Jrvisour
[1]

6. Work experience in years: Lessthan 5[]  5-10 [.bo ]

20-25 [ 1  Greaterthan25 [ ]

Part —I Respond by putting an’’v" ¢ in the appropriate box to show the extent to which the

and Instructional leadership practices by principals in your school

Part ii:PerceptionofPrincipals on Instructional leadership practice in Secondary School

Key:-1. S.D.A- strongly disagree2. D-A —disagree, 3. Undecide; 4. A-agree

5.S.A-strongly agree

Indicator
No Items SA A UD | DA |SDA
5 4 3 2 1
1 Principals are well oriented about the
activities of instructional leadership
practice.
2 Principals are well aware of the
significance of instructional leadership
practice

3 Same Principalsdonot consider that
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instructional leadership practice
contributed for improvement of effective
instructional leadership.

Principals in our school believe that
instructional leadership practice enable
them to use variety of practicing
techniques

Principals believe that instructional
leadership practice helps to increase the
improvement of students learning.

Principals know the way instructional
leadership practice they demonstrates
principles to foster sense of cooperation
among stakeholders.

Principals know the method they use to
improve  cluster  supervision and
instructional leadership practice skills of
relevant stakeholders.

Principals have awareness and skills to
communicate with  stakeholders to
practice cluster supervision and
instructional leadership vision, mission
and goal to stakeholders.

Part iii:The Extent practice of principals in Instructional leadership practice in Secondary

Key:- 1. S.D.A- strongly disagree 2. D-A —disagree, 3. Undecide; 4. A-agree
5.S.A-strongly agree
No Item SA A UD | DA |SDA
5 4 3 2 1
1 The school has a clear vision on student
learning.
2 The school vision is formulated by
school members in a participatory
meeting(s).
3 The school has an achievable action plan.
4 Schoolhave a clearmission.
5 Action plan is strictly followed.
6 School participates in cluster in common
tests.
7 School heads supervise teachers during
classroom teaching.
8 Students often meet with other students

on academic issues.
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9 Principal  provides motivations to
individual student and teachers.
10 Teachers also take up (academic or

curriculum)  leadership  positions in
school.

Part iv:.The out came of and instructional leadership practices of principals in secondary

school Key:- 1. S.D.A- strongly disagree 2. D-A —disagree, 3. Undecide; 4. A-agree
5.S.A-strongly agree
No Item SA A UD | DA |SDA
5 4 3 2 1
1 Common school vision and goals
accomplished.
2 Positive interactions among school staff
members created.
3 Decision making process shared among
subordinates.
4 Participationofstakeholdersin
implementing sharedvision.
5 Equal partnership created among
stakeholders.
6 Stakeholders  feel empowered and
committed.
7 Friendly working culture cultivated in
school environment.
8 Personal inspiration and motivation
increased.
9 Student are well supported and score

good result

Part v:To what extent do the following challenges may hinder instructional leadership
practice of principals

Key:- 1. S.D.A- strongly disagree 2. D-A — disagree, 3. Undecide;

5.SA-strongly agree

4. A-agree

No

Item

SA

ub

DA

SDA

5

A
4

3

2

Lack of training in school leadership
management.

Lack of adequate resource.

The problem of work over load.

Lack of personal quality.

g lwinN

Social, organizational and cultural
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context and school nature.

6 The problems of limited acceptance of
principals.

7 The problem of managing change.

8 Selection and placement of school
principals.

9 Higher officials only ordering principals

but not sharing the problems.

10 Quick turn over of the
principals‘appointment.

1.1f there is additional challenges ,causes and impacts that affect instructional leadership
practices of principals , please write the identified challenges (You can write in
Ambharic,AfanOromo or

English.
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APPENDXI B

HARAMAYA UNIVERSITY

Postgraduate Program Directorate

College of Education and Behavioral Sciences

Department of EDPM; School Leadership Program

Guides to interview conducted with instructional leadership practice of principal in

Secondary School of pastoralist woredas in Bale Zone, Oromia regional State.

Part 1: General Information 1. Sex
2. Age 20-24o 25-29o0 30-34o  above40 o

3. Qualification

4. Experience: As a teacher As a principal

Part I1: Give your response to the questions in short, and be precise

1. How did you get the position of being secondary school principal?

2. To what extent does instructional leadership program organized?

3. Do you initiate school community to develop partnerships in respect to use School
resources?

4. To what extent you are supporting the schools to develop their own strategic vision,
mission and value?

5. Do you support schools and teachers to identify goals and areas that promote higher

level of learning achievements how?
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6. To what extent do you assist teachers in the location, selection and interpretation of
teaching materials?

7. To what extent do teachers perceive supervisors as a resource- person or information
person regarding to practicing cluster supervision and instructional leadership of
services?

8. Do you prepare training depend on teachers context and needs? Do teachers participate
on design?

9. To what extent do you satisfy with your work and how to create an attractive academic
environment?

10. What are the efforts made to initiate teachers in cluster supervision and instructional
leadership practice for their development?

11. What are the challenge affecting instructional leadership practices of principals? What
should be done to improve these challenges?

12. whatdo you suggest for effective instructional leadership practice of principals?
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ANOVA Summery for the data presented on Perception of principals on
Instructional leadership
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No | Dependent Variable Source of Sumof |df | Mean
Variation Squares Square | F- Sig.
value

1 Principals are well Between 7.676 2 |3.838 | 2338
oriented about the Groups 0.102
activities of instructional | Within Groups | 159.234 | 97 | 1.642
leadership practice. Total 166.910 |99

2 Principals are well aware | Between 3.460 2 |1.730 | 0.703
of thesignificance of Groups 0.498
instructionalleadership Within Groups | 238.730 | 97 | 2.461
practice Total 242.190 |99

3 Same Principals don’t Between 1.596 2 .798 0.490
considerthat instructional | Groups 0.614
leadershippractice Within Groups | 152.961 | 94 | 1.627
contributed Total 154.557 | 96
forimprovement of
effectiveinstructional
leadership

4 Principals in our school Between 4.465 2 | 2233 |1.263 | 0.288
believe that instructional | Groups
leadership practice Within 169.717 | 96
enable them to use Groups 1.768
variety of practicing Total 174.182 |98
techniques

5 Principals believe Between 7.171 2 3585 | 1.717 | 0.185
thatinstructional Groups
leadership practice helps | Within Groups | 202.539 | 97 | 2.088
0 Increase the Total 200.710 | 99
improvement of
studentslearning .

6 Principals know the Between 2.262 2 11131 .638 | 0.530
wayinstructional Groups
leadership practice and | within Groups | 171.898 | 97 | 1.772
theydemonstrates Total 174.160 | 99
principles to foster sense
of cooperation among
stakeholders.

7 Principals know the Between 4.795 2 12398 | 1.308 | 0.275
method they use to Groups
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improve cluster Within Groups | 177.845 | 97 | 1.833
supervision and Total 182640 | 99
instructional leadership
practice skills ofRelevant
stakeholders.
8 Principals have Between 4.264 2 | 2132 | 1.259 | 0.289
awareness andskills to Groups
communicate with Within Groups | 164.296 | 97 | 1.694
stakeholders to practice | Total 168.560 | 99
cluster
supervision and
ANOVA Summery for the data presented on Practice of principals on
Instructional leadership in secondary school
No | Dependent Variable | Source of Variation | Sumof | df | Mean
Squares Square F- Sig.
value
1 | The school has a clear | Between Groups 3.440 2 |1.720 | 1.013 | 0.367
visionon student Within Groups 164.750 | 97 | 1.698
learning. Total 168.190 | 99
2 | The school vision is Between Groups 8.225 2 |4.112 | 2.045 | 0.135
formulated by school | Within Groups 195.015 |97 | 2.010
members in a Total 203.240 |99
participatory
meeting(s).
3 | The school has an Between Groups 4.614 2 2307 |1.224 | 0.298
achievableaction plan. | within Groups 182.776 | 97 | 1.884
Total 187.390 |99
4 | Schools have aclear Between Groups 5.754 2 | 2877 | 1537 | 0.220
mission Within Groups 181.556 |97 | 1.872
Total 187.310 |99
5 | Action plan is strictly | Between Groups 10695 |2 |5.347 | 2.605 | 0.079
followed Within Groups 199.095 | 97 | 2.053
Total 209.790 | 99
6 | School participates in | Between Groups 7.643 2 13822 | 1922 | 0.152
cluster in common
tests. Within Groups 192917 |97 | 1.989
Total 200.560 | 99
School heads Between Groups 2.836 2 |1.418 .702 | 0.498
7 | superviseteachers Within Groups 195.924 | 97 | 2.020
during classroom Total 198.760 |99
teaching.
8 | Students often meet Between Groups 6.006 2 |3.003 |1.407 | 0.250
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withother students on | Within Groups 206.984 |97 |2.134
academicissues Total 212.990 | 99

9 | Principal provides Between Groups 4.593 2 | 2297 |1.159 | 0.318
motivations to Within Groups 192.157 |97 |1.981
individualstudent and | Total 196.750 | 99
teachers

10 | Teachers also take up | Between Groups 1.311 2 |0.656 | 0.319 | 0.728
(aca_deT'C ;” Within Groups 199.679 |97 |2.059
curriculum
leadership positions Total 200.990 | 99
inschool

ANOVA Summery for the data presented on The outcome of Instructional leadership

Practice of principals

No | Dependent Variable | Source of Variation | Sumof |df | Mean |F-

Squares Square | value Sig.

1 Common school Between Groups 5.189 2 2.595
vision and goals Within Groups 186.201 |97 | 1.920 | 1.352 | 0.264
accomplished Total 191.390 |99

2 Positive interactions | Between Groups 22.099 2 11.050 | 6.281 | 0.003
among school staff Within Groups 170.651 | 97 1.759
members created. Total 192.750 | 99

3 | Decision making Between Groups 1.914 2 0.957 | 0.435 | 0.649
processshared among | Within Groups 213.396 | 97 | 2.200
subordinates. Total 215.310 |99

4 | Participation of Between Groups 1.683 2 0.841 | 0.414 | 0.662
stakeholders Within Groups 197.067 |97 | 2.032
in implementing Total 198.750 | 99
sharedVision.

5 | Equal partnership Between Groups 2.508 2 1.254 | 0.565 | 0.570
createdamong Within Groups 215332 |97 | 2220
stakeholders. Total 217.840 |99

6 | Stakeholders feel Between Groups 1.730 2 0.865 | 0.443 | 0.643
empovyered and Within Groups 189.270 |97 | 1.951
committed. Total 191.000 |99

7| Friendly working Between Groups 443 2 0.221 | 0.120 | 0.887
culturecultivated in- Fy\within Groups 178317 |97 | 1.838
schoolenvironment. Total 178760 199

8 | Personal inspiration | Between Groups 1.505 2 0.753 | 0.376 | 0.687
andmotivation Within Groups 193.935 |97 | 1.999
increased. Total 195440 | 99

9 | Student are well Between Groups 2.240 2 1.120 | 0.545 | 0.582
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supportedand score
good result

Within Groups

199.470

97

Total

201.710

99

2.056

ANOVA Summery for the data presented on Challenges that hinders Instructional
leadership Practice of principals

No | Dependent Variable | Source of Variation | Sumof | df | Mean | F-
Squares Square | value Sig.
1 Lack of training in Between Groups 14.015 2 | 7.007 3.692 | 0.028
schoolleadership Within Groups 184.095 |97 | 1.898
management. Total 198.110 | 99
2 Lack of adequate Between Groups 4.859 2 2.430 1.278 | 0.283
resource. Within Groups 184.381 |97 |1.901
Total 189.240 | 99
3 The problem of work | Between Groups 114 2 0.057 0.030 | 0.970
overload Within Groups 183.996 |97 | 1.897
Total 184.110 | 99
4 Lack of personal Between Groups 1.123 2 0.561 0.265 | 0.768
quality Within Groups 205.437 |97 |2.118
Total 206.560 | 99
5 Social, organizational | Between Groups 3.284 2 1.642 0.861 | 0.426
:23‘;%';‘;21\‘;?3::’“ Within Groups 184.956 | 97 | 1.907
Total 188.240 | 99
6 | The problem of Between Groups 5.066 2 2533 | 1.241 | 0.294
managing change. Within Groups 197.924 | 97 | 2.040
Total 202.990 |99
7 Selection and Between Groups 072 2 0.036 0.018 | 0.982
placement ofschool Within Groups 193.638 |97 | 1.996
principals. Total 193.710 |99
8 Selection and Between Groups 1.095 2 0.548 0.273 | 0.761
placement ofschool Within Groups 194.295 | 97 | 2.003
principals. Total 195.390 | 99
9 | Higher officials only | Between Groups 4.026 2 |2013 0.993 | 0.374
ordering principals Within Groups 196.734 | 97 | 2.028
but notsharing the Total 200.760 |99
problems
10 | Quick turn over of Between Groups 530 2 0.265 0.229 | 0.795
theprincipals* Within Groups 112.030 97 | 1.155
appointment Total 112560 | 99




