


LEADERSHIP PRACTICIES TOWARDS ATTAINING INTEGTATED
FUNCTIONAL ADULT EDUCATION BALE ZONE GINNIR
DISTRICT OROMIA REGIONAL STATE

 

MA THESIS




ABERA GAREDEW








JULY, 2019
HARAMAY UNIVERSITY, HARAMAYA
50

              



Leadership Practices towards Attaining Integrated Functional Adult
Education in Bale Zone Ginnir District
	

A Thesis Submitted to the Department of Educational Planning and
     Management College of Education and Behavioral Sciences
                 Postgraduate Program Directorate
                   HARAMAYA UNIVERSITY

           In Partial Fulfillment of Requirements for the Degree of
          MASTER OF ART IN EDUCATIONAL LEADERSHIP

By
Abera Garedew




July, 2019
Haramaya University, Haramaya

[bookmark: _Toc16728656][bookmark: _Toc16733812]HARAMAYA UNIVERSITY
[bookmark: _Toc16728657][bookmark: _Toc16733813]POSTGRADUATE PROGRAM DIRECTORATE
We here by certify that we have read and evaluated this thesis entitled ‘‘Leadership Practices toward Attaining Integrated Functional Adult Education in Bale Zone Ginnir District’’ prepared under our guidance by Abera Garedow. We recommend that it be submitted as fulfilling the thesis requirement. 
Yilfashewa Seyoum (PhD)            __________________            ___________________ 
Major Advisor                                        Signature                                   Date 
Gemechu Abera (Ass.prof.)         __________________            ___________________
Co- Advisor                                               Signature                              Date 

As a member of the Board of Examiners of the MA thesis Open Defiance Examination, we certify that we have read and evaluated the Thesis prepared by Abera Garedow examined the candidate. We recommend that the thesis be accepted as fulfilling the thesis requirements for the degree of Master of Arts in School Leadership. 
__________________                 _______________                 ____________
Chairperson                                            Signature                             Date 

__________________                 _________________              ___________
Internal Examiner                                  Signature                             Date 

___________________                ________________                 ______________   
External Examiner                                      Signature                              Date
Final approval and acceptance of the Thesis is contingent up on the submission of its final copy to the Council of Postgraduate Program Directorate through the candidates of its department or postgraduate program committee.

[bookmark: _Toc509218973][bookmark: _Toc16728658][bookmark: _Toc16733814]STATEMENT OF THE AUTHOR
By my signature below, I declare and affirm that this thesis is my own work. I have followed all ethical and thnical principls  of scholarship in the preparation, data collection, data analysis and compilation of this Thesis. Any scholary matter that is included in the Thesis has been given recognition through citation.
This thesis has been submitted in partial fulfillment of the requirement for MA Degree at Haramaya University and is deposited at the University Library. I seriously declare that this Thesis is not submitted to any other institution anywhere for the award of any academic degree, diploma or certificate.  
 Brief citations from this thesis are allowed without special permission provided that accurate acknowledgment of the source is made. Requests for permission for extended quotations from or reproduction of this manuscript in whole or in part may be granted by the head of the major department or the dean of Post Graduate Studies when in his or her judgment the proposed use of the material is in the interests of scholarship. In all other instances, however, permission must be obtained from the author.   
Name Abera Garedew	
Date___________________
Department: Educational Planning and Management
Signature________________





[bookmark: _Toc509218974]


[bookmark: _Toc16728659][bookmark: _Toc16733815]
BIOGRAPHICAL SKETCH OF THE AUTHOR
The author was born in Ebisa kebele at Ginnir Woreda in Bale Zone of Oromia Regional State, in 1968. He attended primary school in Ginnir at Makuriya Tessema primary school in 1975-1982 and his high school education at Ginnir senior Secondary School 1983-1986.Then he joined Robe Teacher Training Institute in 1987 graduated by certificate, then joined Robe Teachers Training College in 1996 and graduated in 1999 with Diploma in Mathematics, then he joined Dilla University in 2000 and graduated in degree in  Educational planning and Management in 2004. To pursue his further studies, he joined the postgraduate studies at Haramaya University for MA Degree program in School Leadership in 2008.


 















[bookmark: _Toc509218975][bookmark: _Toc16728660][bookmark: _Toc16733816]ACKNOWLEDGMENTS
My special gratitude and appreciation with respect goes to my major advisor Dr.Yilfashewa Seyoum and my Co-advisor Gemechu Abera (Ass.Prof.) who gave me their invaluable comments, suggestion and unreserved guidance in overall enrichment and development of this Thesis. Of course, without their critical advice, this thesis would not have taken its present shape.  I would like to thank to Haramaya University for initiating and sponsoring with financial lubricants of the whole scheme for Master of Arts in School Leadership. I would also like to express my thanks to my respondents who helped me with filling the questionnaire and participating in the interview. 
Meanwhile, I would like to take this opportunity to express my inmost appreciation to my parents’ for their moral support they rendered me up to the end of this study. 
Last but not least, my special and heartfelt thanks go to all my beloved staff members for their unforgettable and valuable contribution in moral and material support during my study time.










[bookmark: _Toc16728661][bookmark: _Toc16733817]
                                ABBREVATION AND ACRONYMS
                        CRC                                  Cluster resource Center
                        ESDP IV                            Education Sector Development Program
                        ETP                                    Ethiopian Education and Training Policy
                        IFAE                                  Integrated Functional Adult Education
                        IFAL                                  Integrated Functional Adult Literacy
                        IFAP                                  Integrated Functional Adult Program
                    MDGs                                Millennium Development Goals
                        MOE                                  Ministry Of Education
                       UNDP                                        Unied Nation Development Program


Contents
HARAMAYA UNIVERSITY	iii
POSTGRADUATE PROGRAM DIRECTORATE	iii
STATEMENT OF THE AUTHOR	iv
BIOGRAPHICAL SKETCH OF THE AUTHOR	vi
ACKNOWLEDGMENTS	vii
ABBREVATION AND ACRONYMS	viii
LIST OF TABLES	xii
Table                                                                                                                                      Page	xii
ABSTRACT	xiv
1. INTRODUCTION	3
1.1. Background of the Study	3
ckground of the Study	1
1.2. Statement of the Problem	2
1.3. Research Questions.	4
1.4. Objectives of the Study	4
1.4.1. General objective	4
1.4.2. Specific objectives	4
1.5. Significance of the Study	5
1.7. Limitation of the Study	6
1.8. Organization of the Study	6
1.9. Definitions of key terms	6
2. REVIEW OF RELATED LITERATURE	8
2.1. Concept of Integrated Functional Adult literacy	8
2.2. Integrated Functional Adult Literacy Education in Ethiopia	9
2.3. National Adult Education Strategy as the Legal Base of IFAE in Ethiopia	10
2.3.1. The memorandum among line ministries	10
2.3.2. The structure for the management of IFAE	11
2.4. Participation of Stakeholders in the Implementation of IFAL in Ethiopia	13
2.4.1. Government contribution on IFAL program	13
2.4.2. Contributions of non-governmental organizations (NGOs)	14
2.4.3. Communities and private sectors contributions	14
2.5. The Role of Facilitators and Technical Committee in IFALP	15
2.6. The New IFAL Program Policy and Strategy	16
2.6.1. Strategic objective	16
2.6.2. Expected program outcomes	17
2.6.3. Binding directions for implementation of the IFAL program	17
2.7. Adult Education in Some African Countries	21
c. Integrated functional adult literacy program in Mozambique	23
2.8. Challenges in the Implementation of Adult Education	23
2.9. Problem of Appropriate Legislation to Guide the Practice of IFALP	24
2.10. Institutional Problems	26
3. RESEARCH DESIGN AND METHODOLOGY	28
3.1. Description of the Study	28
3.2. Research Design	28
3.3. The source of data	28
3.2.1. Primary Sources of data	29
3.2.2. Secondary sources of data	29
3.4. population,Sample size and Sampling Technique	29
3.5. Instruments of Data Collection	30
3.5.1. Questionnaire	30
3.5.2. Interview	31
3.5.3. Document Analysis	32
3.6. Procedures of Data Collection	32
3.7. Methods of Data Analysis	33
1.8. Ethical Consideration	33
4. RESULTS AND DISCUSSION	34
4.1. Background Information of the Respondents	34
5.  SUMMARY, CONCLUSIONS AND RECOMMENDATIONS	53
5.1. Summary	53
5.2. Conclusions	66
5.3. Recommendations	67
6. REFERENCES	69
Best, J. W., & Kahn, J. U. (2004). Research in Education. New Jersey: Orentice Hall.	69
APPENDEX-A	71
ANNEX-B	76
ANNEX-C	78












[bookmark: _Toc16728663][bookmark: _Toc16733818]
LIST OF TABLES
[bookmark: _Toc16728664][bookmark: _Toc16733819]Table                                                                                                                                      Page
Table 1: Sample size and Sample Technique	30
Table 2: Background information of respondents	34
Table 3: Work experience	35
Table 4: Marital status	36
Table 5: Educational background of respondents	36
Table 6:Do think that the adults are interest to attend integrated functional literacy program in your locality	37
Table 7: Is there any special support to needy adult to ensure that they do not dropout of from IFAL program?	37
Table 8:In what rate adult in your locality are willing to be engaged in IFAL program	38
Table 9, Extent to which IFAL program links adult to economic empowerment	39
Table 10: How do adult involve in integrated functional adult literacy program in your locality?	40
Table 12 : Levels of community’s recognition to IFAL Program under implementation for adults	42
Table 13 :The budget allocated to implement IFAL Program in relation with the other programs in education is	42
Table 14: Efforts made to equip learning center with adequate facilities to enhance adult is	43
Table 15: Planning and organizing IFALP	44
Table 16:  Provision of training for facilitators	45
Table 17: Community mobilization	46
Table 18 :Monitoring and evaluation	47
Table 19 : Supervision services	48
Table 20 : Extra attention to Adult in teaching learning process to encourage them	49
Table 21 :Attempt to have more Adult facilitators as role models	50


 
[bookmark: _Toc14360798][bookmark: _Toc14984477]LIST OF FIGURE

Figure 1: National Adult Education board and technical committee structure	12

Leadership Practices to words Attaining Integrated Functional Adult
Education in Bale Zone Ginnir Woreda
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[bookmark: _Toc14360799][bookmark: _Toc14984478][bookmark: _Toc16728665][bookmark: _Toc16733820]ABSTRACT
The purpose of this study was to investigate Leadership Practices towards Attaining Integrated Functional Adult  Education in Bale Zone Ginnir District.For this study ,descriptive research design was employed;Both qualitative and quantitative data were gathered through questionnaire, interview and document analysis. Data were gathered from 6 cluster resource center, which is 32 integrated functional adult literacy  center directors, 68 integrated functional adult literacy facilitators, 6 educational experts and 6 cluster resource center supervisors from the selected 6 integrated functional Adult Literacy  centers. The six integrated functional adult education centers were selected by using simple random sampipling and availible sampling. Two separate set of questionnaires were prepared to be completed by integrated functional adult literacy facilitators and school principals. The interview was employed to the educational experts cluster resources center supervisors.The findings from data analysis showed that some of the integeated functional adult literacy  program was affected by lack of budget to implement and develop the program successfully, lack of practical stakeholder’s participations and involvement in the integrated functional adult literacy program, low attention given to the program in providing supervision and support, assignment of untrained facilitators, unavailability of learning materials and poor understanding about integrated functional adultl Literacy program. Therefore, to alleviate these problems, allocation of necessary budget and mobilization of resources through different machanism such as fund raising from communities and government bodies,to encouraging integrated functional adult literacy stalkholders participation building their capacity.Training of facilitators, improving the amount of their payments and solving their problems, developing relevant  integrated functional adult literacy curriculum, constructing IFAL centers equipping with the necessary educational materials and facilities, developing learners attitudes and interest towards the program were suggested.
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1. INTRODUCTION
This chapter consists of background of the study, statement of the problem, objective of the study, significance of the study,limitation of the study and definition of key terms.
[bookmark: _Toc16728667][bookmark: _Toc16733822]1.1. Background of the Study
[bookmark: _Toc16728668][bookmark: _Toc16733823]ckground of the Study
Adult and lifelong learning is necessary to enhance development especially in an era of competitive globalization. The trends to words global economy, information networking and technology system inevitability call for a literate, productive and creative society (Awel, 2003). As a result, more than ever before, the significance of adult education to cope with global challenges becomes recognized. Basically need based and development oriented adult education enables people to be aware of their problems, empowerment and social action for a better tomorrow (Samuel, 2007).
 The establishing of quality and relevant education program developed based on social, economic and moral values of the beneficiaries for the achievement of individual, societal and national growth through adult education becomes a central national and international issue. Since quality and relevance of education are directly related to curriculum, IFAL facilitators training, educational materials, educational support, etc, fulfilling these inputs is of crucial importance to the proper implementation of the program ( MoE 2010a).
Ethiopian education is in some respect different from that of most other African countries. Ethiopia was not colonized and there has not been any external educational policy influence and this made her unique. This idea was strengthened by (Guboku and Lekoko, 2007) as:  “The educational systems in most African countries were adopted from Missionaries or colonialists” whereas the educational system in Ethiopia was long standing and based on indigenous educational policies (Mulugeta, 2002).  In spite of this difference in historical background Ethiopia shares most of the current problems of other African countries in relation to studies indicate that adult in developing countries face several challenges in accessing education at all levels,and successfully under the federal system of government education is a shared responsibility of the federal, 

regional state and local governments. In Ethiopian context, MoE gives technical and policy mandate to run formal and non-formal education programs. Woreda education offices are responsible for primary, secondary education as well as non-formal education for adults and youth out of school children (MoE, 2006).Completing their course of study. The studies have identified some of these challenges as economic (like poverty at family and country level), cultural and social (like cultural division of labor, early marriage careers choice of girls. (Mulugeta, 2002).
[bookmark: _Toc425837749][bookmark: _Toc435596483][bookmark: _Toc451765545][bookmark: _Toc452601866][bookmark: _Toc452603239][bookmark: _Toc452603853]As indicated in the document prepared by Federal Ministry of Education of Ethiopia (MoE, 2010b), although government and international organizations made the attempts to eradicate illiteracy from adult educational of Ethiopia, but it continued to grow as the population grows.   Therefore, this study attempts to investigate the practices and challenges of integrated functional adult literacy implementation for Bale zone Ginnir woreda.  The study gives more emphasis to identify the major challenges that hinder adult education to engage in integrated functional adult literacy program.      
[bookmark: _Toc16728669][bookmark: _Toc16733824]    1.2. Statement of the Problem
Social scientists and educational researchers paid attention to issues of functional adult literacy program until 1990, when concepts of consociation concerning culture and politics in adult education emerged. Paid little attention to issues of functional adult literacy program until 1990.The emphasis on adult education now  a day was integrated functional adult literacy which was focused on the achievement of a level of reading, writing and numeracy adequate for effective participation in the life of one’s community (UNESCO 2OO4).
 As the report of the commission for Africa points out, Africa’s challenges will not be effectively addressed unless the exclusion faced by adult is tackled across the world. Adult must be included and the full power of their development skills unleashed. For example, in Ethiopia illiterate productive aged population / 15-60/ are 20.5 million, among them 7.8 million found in Oromia and 67% of them were illiterate (OREB, 2007). This figure shows that there exists a huge number illiterate rural adult of in the region. 
It is quite clear that adult education is very essential for sustainable development of the country and to improve adults the ability to calculate, to read and write. To integrate what he/she learns with day to day improvement to get the skill of using best production, to improve their health condition, to develop culture of saving and poverty reduction (ANFEAE, 2011).  As the report of the commission for Africa points out, Africa’s challenges will not be effectively addressed unless the exclusion faced by adult is tackled across the world.
    Under ESDP IV, the government put more efforts into mobilizing the resources and developing the partnerships necessary for a sustained functional adult literacy program. The focus shift towards integrated functional adult literacy (IFAL) to ensure the active participation of the newly literate population into social, political and economic development within an overall framework to promote adult education with special focus on adult (MoE, 2010a).
In Oromia, many researchers have been done concerning the issue of Adult Literacy. But, few studies have been conducted on Integrated Functional Adult Literacy in the local context; and these studies are different in purpose and focus from those cited in the preceding paragraph. One of the studies was carried out by (Danabo, 1996) on “Functional Literacy programs for Pastoralists in Oromia.” The other study was conducted by (Melkamu, 1997) on “Opportunities and challenges of non-formal skills Training in Oromia.” Other research conducted by (Tekalign, 2010) on “The Practices in the Management of Community Skills Training Centers in selected Woredas of Ilu Abba Bor Zone of Oromia Regional Training Centers”.Recently,in west Welega there is research conducted on “Practice and Challenges on Organization and Management of IFALP in West Welega,” by (Dire, 2014). Even if, there are large proportion of rural adult and are illiterate at regional and zonal woreda levels, none of the studies addressed on practice and challenges of integrated functional adult literacy implementation for rural adult. As a result, this research attempted to answer the following basic research questions:
[bookmark: _Toc16728670][bookmark: _Toc16733825]
1.3. Research Questions.
Based on the above mentioned purpose the study attempted to address the following basic question:
1.What was the status of integrated functional adult literacy in the area under the study?
2. What efforts have been made by leaders to support adults to engage in integrated functional adult literacy program?
3. How does the program implemented in terms of planning, budgeting and resources provision and management?
4.  What are the major challenges of leaders to engage in integrated functional adult literacy program?
[bookmark: _Toc435596484][bookmark: _Toc451765546][bookmark: _Toc452601867][bookmark: _Toc452603240][bookmark: _Toc452603854][bookmark: _Toc16728671][bookmark: _Toc16733826]          1.4. Objectives of the Study
[bookmark: _Toc425837751][bookmark: _Toc435596485][bookmark: _Toc451765547][bookmark: _Toc452601868][bookmark: _Toc452603241][bookmark: _Toc452603855][bookmark: _Toc16728672][bookmark: _Toc16733827]                       1.4.1. General objective
[bookmark: _Toc425837752]The overall objective of this study was to investigate practice and challenges of integrated functional adult literacy program implementation in the case Oromia region Bale zone Ginnir woreda.
[bookmark: _Toc435596486][bookmark: _Toc451765548][bookmark: _Toc452601869][bookmark: _Toc452603242][bookmark: _Toc452603856][bookmark: _Toc16728673][bookmark: _Toc16733828]                     1.4.2. Specific objectives
Specifically, the specific objectivies of the study were intented to:
Examine the efforts made in supporting to implement an integrated functional adult literacy program.
Examine the extent to which integrated functional adult literacy have been practice and implement in bale zone Ginnir woreda.
Point out major challenges that hindering the engagement in integrated functional adult literacy program in the study area
Suggest the ways of improving the existing practices in the implementation of integrated functional adult literacy program for adult in the study area.
[bookmark: _Toc451765549][bookmark: _Toc452601870][bookmark: _Toc452603243][bookmark: _Toc452603857][bookmark: _Toc16728674][bookmark: _Toc16733829]
1.5. Significance of the Study           
Investigating the existing practices and the challenges facing adult in the implementation of integrated functional literacy program in selected villages of Ginnir woreda have the following significance:
[bookmark: _Toc425837754][bookmark: _Toc435596488][bookmark: _Toc451765550][bookmark: _Toc452601871][bookmark: _Toc452603244][bookmark: _Toc452603858]It enables to suggest possible recommendations that could assist to alleviate adult problems to participate in the literacy program. Adult education facilitators can get valuable insights from the study on how they ought to treat adult in literacy program to increase participation. It initiates adult education technical committees to render the necessary support to the implementation of integrated functional adult literacy program. It provides Ginnir woreda education officials with necessary information concerning the practices and challenges of integrated functional adult literacy implementation in woreda. Finally, it serves other interested researchers as a stepping stone to conduct more extensive research in related area.                 
 1.6. Delimitation of the Study
It could be comprehensive if all sub-component modes of delivery for adult and non-formal education are included in this study. However, to make the study manageable it was conceptually delimited to integrated functional adult literacy program. Furthermore, it dealt only with issues of  integrated functional adult literacy, major challenges discourages from engagement and ways of improving the practice of the provision of integrated functional adult literacy program. 
[bookmark: _Toc425837765][bookmark: _Toc452601872][bookmark: _Toc452603245][bookmark: _Toc452603859]Moreover, the study was focused on investing the challenges of integrated functional adult literacy implementation in line with adult participation. Besides, to make the study more specific, it was delimited to illiterate adult who are aged 15-64 years; those denied access to formal education during the childhood. Geographically, the study was delimited to seventeen cluster resource center (CRC), namely  Adeno, Getara, Jafara, Dello, Kebena, Akesha, Ebisa, Doyo, Herawa6, Herewa3, Herewa1, ,Elbuko, Ardatere, Odaroba, Melkaoda, Gemoduks and dobu in Bale zone Ginnir woreda.
[bookmark: _Toc16728675][bookmark: _Toc16733830]
1.7. Limitation of the Study
This study was not totally free of limitations. There were some discrepancies that limited the findings of the study to talk in absolute terms. Some of these constraints were: the absence of appropriately organized data at woreda and zonal level and mismatch statistical reports because of poor data organization. To solve these problems, the researcher exerted all possible efforts to cross check statistical reports at different levels including kebele, woreda, zone reports and feedback and directives from regional office.
[bookmark: _Toc16728676][bookmark: _Toc16733831]1.8. Organization of the Study
This research study has five chapters. The first chapter deals with introduction, where by the
Background of the study, statement of the problem, objectives of the study, significance of the study, scope of the study, limitation and definition of terms of the study were included. Chapter two presents the review of related literature whereas chapter three deals with research design and methodology. Chapter four presents data analysis and interpretation followed by chapter five which deals with the summary of the major findings, conclusions, drawn and recommendations of the study.
[bookmark: _Toc452601873][bookmark: _Toc452603246][bookmark: _Toc452603860][bookmark: _Toc16728677][bookmark: _Toc16733832] 1.9. Definitions of key terms
To reduce difficulty in understanding of the study the following key terms are defined as follows.
Adult education: is referring to any learning activities of program deliberately designed to                               satisfy learning need or interests that may be experienced at any stage in their lives by persons whose major social roles are characteristics of adult status and whose principal activity is no longer in education (Darkenwald Merriam,1982).
Adult literacy program: organized primary to impart basic literacy and numeracy skills to adults (Carr-Hill 1988,Gallart 1989).
Functional adult literacy: specific non formal education programs and activities organized to enhance the ability needed to function in daily life, society and the environment (Carr-Hill, 1988, Gallart,1989).
Integrated functional adult literacy: is the education that is given by cooperation of different sectors to teach adults. It is to link writing, reading numeracy skills to livelihood and skill training in areas such as agriculture, health, civic and culture education.
Leadership: the action of leading group or people or an organization and the ability of to inspire or influence others to words the leaders’ goal.
[bookmark: _Toc451765552]

  

[bookmark: _Toc16728678][bookmark: _Toc16733833][bookmark: _Toc425837767] 2. REVIEW OF RELATED LITERATURE
[bookmark: _Toc435596491][bookmark: _Toc451765554][bookmark: _Toc452601876][bookmark: _Toc452603249][bookmark: _Toc452603863][bookmark: _Toc16728679][bookmark: _Toc16733834]2.1. Concept of Integrated Functional Adult literacy
Adult education can be viewed from two different pillars namely: planned and unplanned ways of education. In its planned way, adult education is perceived as a process of learning undertaken with wider participation of adult learners. In its wider connotation, the term adult education represents the ideas of education of adults & vocational training for matured person (Ali, 2006).
Adult education also refers to any form of education provided for mature men & women outside the formal schooling system. Generally, individuals of both sex over 15 years of age, poor or socially disadvantaged and other social classes are the beneficiaries of the provision of adult education.  In this context, adult education is understood as a transmission of general, technical or vocational knowledge and skills that takes place out of the formal school system in order to enhance self- fulfillment and active participation training through the program to those who discontinued their formal education and no longer go to school full-time. Thus, the adult education program incorporated community skill training, basic development oriented education, distance education, in addition to the literacy and post literacy education.
[bookmark: _Toc14297844][bookmark: _Toc14304004][bookmark: _Toc15874406][bookmark: _Toc15948930][bookmark: _Toc16130286][bookmark: _Toc16562074][bookmark: _Toc16562785][bookmark: _Toc16728680][bookmark: _Toc16733835]Functional adult literacy was defined as work oriented and production oriented. Functional means something which is relevant, meaningful and practical utility. i.e. it would make literacy more attractive. In the same way Papen, (2005) defined functional literacy as a skill which is required for a range of activities associated with the individuals participation in societies. It is a means of developing the personality of the literates.Integrate functional adult literacy links counting linked with practical knowledge and skill. It is a process of correlation development purposes with educational programs and inputs. It is regard, Samuel Asneke,( 2007) and livelihood elements. It is a practical approach that provides skill on reading, writing and states the importance of two fold integration. At the community level the program must integrate itself into the wider poverty reduction and sustainable development strategies in systematic way.
[bookmark: _Toc16728681][bookmark: _Toc16733836]
2.2. Integrated Functional Adult Literacy Education in Ethiopia
According to the MoE,( 2006) functional adult literacy was started in Sidama and Eastern Tigray and then in Gurage Zone in the year 1996. Generally this program could be understood as development oriented programs since they are different from the traditional literacy or adult basic education offerings. Earlier adult education program was to help adults to read, write and perform simple arithmetical calculations. It was hoped that this would enable the target people, particularly the women in rural areas, to improve their condition of living in some ways. In later development it was attempted to give different kinds of training through the program to those who discontinued their formal education and no longer go to school full-time. Thus, the adult education program incorporated community skill training, basic development oriented education, distance education, in addition to the literacy and post literacy education.
The provision of adult education beginning from early 20th can be categorized in to the imperial period & the current situation. The imperial periods is known for its emphasis on train personnel who can shoulder the responsibility of government institutions. During the ‘Dergue’ regime, it was focused on raising the level of consciousness of the masses through the literacy.
The ‘Dergue’ regime launched various adult literacy programs in the hope to empower the rural farmers and implement functional programs such as the work oriented adult literacy project. The then UNDP approach has been realized to be intensive rather than extensive, selective rather than diffusive, work-oriented rather than culturally orientated. It emphasized functional rather than teaching the three R’s (Kebede, 2005). The objectives of the programs were purposively targeted with the hope to eradicate illiteracy and eventually to enable the population of the country to feed itself and totally overcome poverty.
The 1994 the education and training policy of the country considers non-formal education as a program that offers literacy, numeracy, environment, crafts, health services and civics. Community involvement in designing and implementing a program is of the major characteristics of non-formal education. . Particularly, a new variety of adult education program has been introduced into a broader community development program (ETP, 1994). 
[bookmark: _Toc16728682][bookmark: _Toc16733837]
2.3. National Adult Education Strategy as the Legal Base of IFAE in Ethiopia
The Government of Ethiopia endorsed the National Adult Education Strategy in 2008. The adult education has significant contribution to poverty reduction, national socio economic development, addressing the motto “Education for All” and ensuring the achievement of millennium Development Goal/MDG/.(source)		
In order to successfully implement the National Adult Education Strategy, the Ministry of Education in collaboration with the concerned stakeholders had prepared the necessary curriculum framework and the program implementation manual. The documents focused on expanding Integrated Functional Adult Program (IFAP) which is strongly related to trainees’ occupation and everyday life i.e. reading, writing and basic arithmetic skills. The results and outcomes of Integrated Functional Adult Program (IFAP) highly demand the coordinated effort from the concerned development ministries, the government and the community at large. Ministry of Agriculture and Rural Development, Ministry of Health, Ministry of Labor and Social Affairs (MOE, 2008).
[bookmark: _Toc16728683][bookmark: _Toc16733838]2.3.1. The memorandum among line ministries
[bookmark: _Toc14297848][bookmark: _Toc14304008][bookmark: _Toc15874410][bookmark: _Toc15948934][bookmark: _Toc16130290][bookmark: _Toc16562078][bookmark: _Toc16562789][bookmark: _Toc16728684][bookmark: _Toc16733839]At the same time a Memorandum of Understanding was agreed between the MOE and five federal ministries to use resources in common to implement the Integrated Functional Adult Literacy which is renamed as IFALP, within their development strategies and packages. The objective is clear i.e. to reduce poverty and ensure Sustainable development by providing the necessary skill to the productive part of the community /youth, adults/ which enable them to actively participate in the National development.
Similar agreements have been agreed at regional level. The ministries concerned are the:The idea of establishing the National Adult Education Board and the Technical Committee was part of the memorandum of understanding signed in the year 2006 among six concerned ministries to facilitate the effective implementation of the National Adult Education Strategy. Similar procedures have been followed in establishing Adult Education Board and Technical Committee at regional, zonal and woreda level.To ensure sustainable implementation of the program and achieve the intended result necessitates the formation of a strong responsible body which manages the program and the corresponding institutional arrangement. The six signatory ministries believe the establishment the National Adult Education Board which will take the overall responsibility of the program is mandatory (MoE, 2008a).
[bookmark: _Toc452601881][bookmark: _Toc452603254][bookmark: _Toc452603868][bookmark: _Toc16728685][bookmark: _Toc16733840]2.3.2. The structure for the management of IFAE
  Ethiopia has launched a new adult education strategy in March 2008. The strategy was developed, enriched and finalized by involving many actors that are engaged in adult education in one way or another. For the first time in the history of the country, a national adult education strategy was endorsed by six government ministries who are involved in adult education directly or indirectly. Following the national strategy, the Ministry of Education has developed a Functional Adult Program guideline and a three-year national action plan to expand functional adult literacy in Ethiopia with the active involvement of stakeholders (MoE, 2008).
The idea of establishing the National Adult Education Board and the Technical Committee was part of the memorandum of understanding signed in the year 2006 among six concerned ministries to facilitate the effective implementation of the National Adult Education Strategy. It was clearly indicated in the MoE that the successful accomplishment of the program and the attainment of the strategic objectives are the power and duty of the six signatory ministries. Similar procedures have been followed in establishing Adult Education Board and technical committee at regional, zonal and woreda of these concerned sectors extends to all phases of the program that ranges from planning, resource and community mobilization, implementation to monitoring and evaluation of the program (MOE, 2006).
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[bookmark: _Toc14303615]Figure 1: National Adult Education board and technical committee structure


[bookmark: _Toc16728686][bookmark: _Toc16733841]
2.4. Participation of Stakeholders in the Implementation of IFAL in Ethiopia
[bookmark: _Toc452601883][bookmark: _Toc452603256][bookmark: _Toc452603870]Various stakeholders have played a significant role in the designing and implementation of integrated functional adult education in Ethiopia.
[bookmark: _Toc16728687][bookmark: _Toc16733842]2.4.1. Government contribution on IFAL program
Adult educations in many developing countries are planned with in the broader context of the general education policy. According to patha, (2003), in India, the central government plays a leading role in policy formulation and planning to direct overall educational development in the country, while individual states are responsible for the expansion and growth of education in their respective areas on the basis of specific directions and guidelines provided by the central government.
In Ethiopia according to MoE,( 2010b), the new IFALP policy and strategy formulated by government enable them the education sector plays its role as a tool for development by providing educational support for strategies as well as development packages and programs developed for the productive part of the society by the different organizations, eradicating poverty and ensure sustainable development so as to open up avenues for post- secondary institutions. Furthermore, the policy helps to implement beneficiaries need and development package- based educational program in a continuous and sustainable manner, by integrating adult education programs run by regions with the different development organizations, to contribute to the achievement of the millennium development Goals and education for all goals by reducing illiteracy rate by 50% through launching consistent and comprehensive program to eradicate the adult population which plays a direct role in national development as a tool for the different development strategies of the government , especially , agricultural, health, women and youth development packages.
[bookmark: _Toc452601884][bookmark: _Toc452603257][bookmark: _Toc452603871]


[bookmark: _Toc16728688][bookmark: _Toc16733843]2.4.2. Contributions of non-governmental organizations (NGOs)
[bookmark: _Toc452601885][bookmark: _Toc452603258][bookmark: _Toc452603872]There are so many Literacy Working Groups (LWG) member organizations which contribute a lot in the area of integrated functional literacy to attain MDGs. For instance, Action aid work in 40 countries with an There are different NGOs which contribute a lot on the area of IFALP.Anthony,( 2006), described that, annual budget of about 150 million Euros where education is one of the six priorities in its strategic plan "Rights to end poverty"2005-2010. Similarly, Book Aid international promotes literacy indeveloping countries by creating reading and learning opportunities for disadvantaged people in order to help them to realize their full potential and eradicate poverty. In Uganda, British Association of literacy in Development also plays a great role. It is a non-government voluntary organization that promotes literacy and numeracy as a basic human right and a network of member organizations and individuals, engaged in the policy, practice and research of adult literacy and numeracy in development.
[bookmark: _Toc16728689][bookmark: _Toc16733844]2.4.3. Communities and private sectors contributions
[bookmark: _Toc452601886][bookmark: _Toc452603259][bookmark: _Toc452603873]Communities or private sectors are individual or groups of a stakeholder that maintains a stake in an organization in the way that they possess shares. In most developing countries, IFAL centers nearby communities and private sectors play a great role for instance, in India (UNESCO, 2009). Report indicates that, different communities and private sectors involved in the implementation of IFAL program to identify learning materials and resources to meet the ongoing needs of the training groups. They also coordinate activates together with the community learning centers and other organizations.(MoE, 2008) informs participation of community as, “Communities also substantially contribute to the governance of non formal education programs. Center Management Committees are often composed of influential people in the community, usually elder men, and to lesser extent women (though women’s participation is highly encouraged and set as a goal in the ESDP IV)”. This implies role and responsibility of the community in implementation of  IFAL program is constructing the center   and managing the implementation of the program through local committees.


[bookmark: _Toc16728690][bookmark: _Toc16733845]2.5. The Role of Facilitators and Technical Committee in IFALP
The role of facilitators, according to (Sirivasan, 1992) is providing a process that enables the group to discuss the content of learning in the most effective and productive way. The facilitator is concerned with providing a process in which the target groups can share their concern, their information and opinion, formulate goals, and make decisions and plan actions with target groups.Sirivasan, ( 1992) further explained that due to lack of experience and training, many facilitators resort to the traditional teaching method disregarding the fact that IFAL is learners centered and that the contents of training are based on needs of beneficiaries. On the other hand Bhola,(1995) pointed out that the literacy facilitators working in a integrated functional literacy program cannot work alone. This is so because in integrated functional literacy, literacy is combined with the learning of economic skills. At the very least, the IFAL facilitator must work with extension workers who are promoting development in the community and are working with learners on various income generating activities to make literacy classes the vital center for all extension with in the community. Sirivasan, (1992) indicate that the role of facilitators should include:-Posing problems instead of solving for them, Motivating the search for cause and solution, Stressing the capacity of the learners to solve their own problems, Ensuring that all group members are satisfied with process of learning, Animating attention and commitment, Developing the learner’s capacity for self-evaluation, Clarifying difficulties or obscurities, Expressing agreement and support, Present information or demonstrating process.
A number of adult education projects in south East Asia have been successful because the learning was based on locally identified problems and solutions. The facilitators were selected locally and well trained. The target group participates in the planning, implementation and evaluation of the programs. The projects were successful in that they attained community participation, initiated many kinds of econ water supply, hygiene and infrastructure.
[bookmark: _Toc452601889][bookmark: _Toc452603262][bookmark: _Toc452603876]Referring the role of technical committees, (Foley, 2000), write that the role of technical committee is bringing people to gather action and strengthen each other. In their view, however, the technical committee should have all skills of facilitators. Furthermore, Foley,( 2000) stated that there is no significant difference between technical committee and facilitator in participatory process.
[bookmark: _Toc16728691][bookmark: _Toc16733846]2.6. The New IFAL Program Policy and Strategy
The expansion of a comprehensive adult education system is essential and central to improvement of the quality of life of every Ethiopian. To this end, the ministry of education published in 2008 the National adult education strategy of which an Integrated FAL has been defined in the master plan for adult education, which the ministry has developed with support from Institute for International cooperation of the German Adult Education Association. In general terms it seeks to link writing, reading and   numeracy skills to livelihoods and skills training in areas such as agriculture, health, civic, cultural education, etc. such an approach requires delivery by various governmental and non-governmental service providers in multiple settings and also ensures that literacy skills development is meaningful to the learners (MoE,2010). 
However, more recently, the ministry has placed more emphasis on adult and non-formal education and has undertaken a number of initiatives to better coordinate existing initiatives and assume greater leadership. Most noteworthy are the creation of integrated adult and non-formal education unit with the ministry, the signing of a memorandum of understanding between the MoE and five others. This agreement ensures the creation of the adult education board and a technical committee, which should be replicated up to the word level.
[bookmark: _Toc452601890][bookmark: _Toc452603263][bookmark: _Toc452603877] According to(MOE,( 2008) the focus of adult education is to impart livelihood knowledge, skills and attitudinal change among the adult and to facilitate conditions for the provision of the FAL program in an integrated manners. In addition, it enables adult to read and write in order to acquire knowledge and skill in agriculture, health, civic, cultural education etc. The strategy document designed in 2008 contains issues on status and relevance of adult education, strategic directions for accessibility and quality of adult education, as well as management organization of education (MoE, 2008)             
[bookmark: _Toc16728692][bookmark: _Toc16733847] 2.6.1. Strategic objective
[bookmark: _Toc452601891][bookmark: _Toc452603264][bookmark: _Toc452603878]The new NAES is aimed at facilitating the launch of a practice-focused adult education program which supports the productive parts of the society (the adults) by mastering knowledge and skill to perform their personal and social roles. Another equality significant objective of the national adult education strategy is to build democratic and good governance culture through expansion of adult education, to bring about a change on social life of the society through expansion of adult education as well as ensuring sustainable economic development through quality and relevant adult education (MoE, 2008).
[bookmark: _Toc16728693][bookmark: _Toc16733848]           2.6.2. Expected program outcomes
For the MoE (2008) the main expected outcomes of the program include democratic and good governance culture improved through expansion of adult education, economic development made more sustainable through quality and relevant adult and non-formal education, with a special focus on functional adult literacy, an efficient institutional system created for adult and non-formal education and finally significant improvement in adult literacy will be attained.
[bookmark: _Toc16728694][bookmark: _Toc16733849]2.6.3. Binding directions for implementation of the IFAL program
[bookmark: _Toc452603266]The new national adult education strategy proposed the following guiding principles for implementation of IFAL program all over the country
2.6.3.1.  Creating awareness on the significant of adult education
To achieve full commitment for the success of the program by reacting to an understanding between ministries and bureau of regional states and woredas, as well as government and nongovernment organizations relevant to implement integrated functional literacy programs to bring about a meaningful change among adults in their respective occupations is vital. In addition, conducting massive awareness creation and popularization activities at regional, woreda and Keble levels to create common understanding on the contribution of adult education in accelerating development, in creating democratic culture, eradicating poverty as well as on its importance to individual and societal living standard viewed as an integral part of the program implementation scheme.
 Awareness creation and advertisement means/ methods (mass-media, printings, conferences, workshops, public meeting etc). Efforts would be made to increase the coverage by encouraging the society, development agencies, non-government organization as well as civic societies to implement the program or give financial and m material support for adult education (MoE, 2008) 

2.6.3.2.  Allocating budget and human power for implementation
Proper allocation as well as economic and effective utilization of budget and human power is necessary for implementation of adult education and expansion of its coverage. Therefore this new strategy stresses the needs to increase money allocated for adult education by increasing budget allocated at the federal, regional and woreda levels, and develops and implement strategies to look for additional resources from other sources (MoE, 2008). As explained in the strategy document, Since 2001/2, the Ethiopian government has allocated the highest proportion of its national budget to the education sector. The Education Sector Development Program III committed to increasing the contribution to adult and non-formal education from Birr 164.1 million to Birr 288.2 million in the current educational. In the same respect in ESDP IV the budget for five year planed as...the overall cost of ESDP IV is around 140 billion Birr. 71.2% of the cost goes to recurrent spending and 28.8% for capital spending. About 37% of the program costs are for primary level, 11.2% for secondary education, 8.8% for adult education and some 21.7% dedicated to higher education. (MoE, 2008, 2010a)
2.6.3.3.  Establishing quality and relevant adult education system
The establishing of quality and relevant education program developed based on social, economic and moral values of the beneficiaries for the achievement of individual, societal and national growth through adult education becomes a central national and international issue. Since quality and relevance of education are directly related to curriculum, IFAL facilitators training, educational materials, educational support, etc, fulfilling these inputs is of crucial importance to the proper implementation of the program( MoE, 2010a).
Proper allocation as well as economic and effective utilization of budget and human power is necessary for implementation of adult education and expansion of its coverage. Therefore this new strategy stresses the needs to increase money allocated for adult education by increasing budget allocated at the federal, regional and woreda levels, and develops and implement strategies to look for additional resources from other sources (MoE, 2008). As explained in the strategy document, Since 2001/2, the Ethiopian government has allocated the highest proportion of its national budget to the education sector. The Education Sector Development Program III committed to increasing the contribution to adult and non-formal education from Birr 164.1 million to Birr 288.2 million the same respect in ESDP IV the budget for five year planed in the current education.
2.6.3.4.  Developing needs based curriculum
The ministry of education (MoE, 2010a) states in order to develop practical skills, creativity, farsightedness and democratic culture among the adult through education, due consideration could be given to social and economic developments while developing the curriculum. The curriculum should help improve working and life style of help improve working and life style of adults by strengthening their knowledge, skill and attitude. In general, to make the adult a development focused and productive citizen, with capabilities of understanding his/her environment, developing democratic culture with general, to make the adult a development focused and productive citizen, with capabilities of understanding his/her environment, developing democratic culture with readiness for implementation the curriculum frame work for IFAL program focuses on developing program with due consideration of social, economic and pedagogical conditions of the target groups (youth, adults, women and citizens with special needs) and based on beneficiaries needs and problems. 
[bookmark: _Toc452603270]Depending on the MoE guideline Oromia education bureau prepare adult education curriculum by categorizing Oromia regional state in four groups as: East Oromia, Middle, West and Urban Oromia. In the same respect need based curriculum were developed in the case of Oromia. These are curriculum framework, Facilitators Manual, Facilitators guide and learner’s texts were developed (OREA, 2007).
2.6.3.5.  Building the capacity of facilitators and other experts
One of the indispensable inputs for quality education, according to MoE (2010), is availability of competent adult facilitators and technical committees. As well known, since adults have their status in the s underlines the needs to raise the capacity of program facilitators, training institutions, adult education board technical committee and experts to the required level, establish a system to train facilitators and providing the training in teachers training institutions. MoE document stress on the quality of facilitators and other experts as inputs for quality of adult education program for all target groups in the program. 
Similarly,   facilitators’ qualities were indicted in directives written from Oromia education bureau to Zonal education office in the year 2007E.C by Ref. No. BBO/4-2G/3142/01/35 on date 04/02/2007 to informs Zonal education office about quality and quantity of facilitators will be One of the indispensable inputs for quality education, according to MoE (2010), is availability of competent adult facilitators and technical committees. As well known, since adults have their status in the society and are owners of rich experiences, facilitating them requires special methodology in order to get well committed, trained and competent functional adult literacy practitioners the new strategy underlines the needs to raise the capacity of program facilitators, training institutions, adult education board technical committee and experts to the required level, establish a system to train facilitators and providing the training in teachers training institutions. 
MoE document stress on the quality of facilitators and other experts as inputs for quality of adult education program for all target groups in the program. Similarly,   facilitators’ qualities were indicted in directives written from Oromia education bureau to Zonal society and are owners of rich experiences, facilitating them requires special methodology in order to education office in the year 2007E.C by Ref. No. BBO/4-2G/3142/01/35 on date 04/02/2007 to informs Zonal education office about quality and quantity of facilitators will be employed. As indicated in this directive, it is inevitable to employee two facilitators (one male & a female) in 6447 rural kebeles in Oromia regional sate. In this directive letter the idea which is clearly indicted were training facilitators before they join teaching adults. 
Facilitators’ monthly payments were 694 ETB and part time payments for volunteer professionals were 12 ETB/hrs. Capacities building for facilitators were inevitable, because “the most important part of any education is the person standing in front of the classroom. It is time to treat teaching the profession that it is” (Guboku & Lekoko, 2007). In addition to the above quotes, (Patha, 2003) noted that one of the major impediments to effective adult education programs is non-availability of qualified educators with adequate training. A good number of adult educators lack training on how best adults can be taught. Therefore one can attribute lack of qualified personnel in adult educational system to poor implementation of the programs.

2.6.3.6. Provision of adequate educational material
The new National adult education strategy of Ethiopia states any learning and awareness creation process will be more effective when all necessary inputs are fulfilled. Therefore, fulfillment of educational materials and teaching aids play an important role in keeping quality of education. For this critical purpose the new IFAL program underscores the needs to develop learning and supportive reading materials by regions based on the syllabus and taking in to account the life style and needs of adults and their surroundings and prepare learning teaching aids and educational materials (MBE, 2010b).
In addition, this strategy outlines the need to prepare additional reading materials for new readers by identifying the conditions to improve their writing and reading skills in order to avoid relapse to illiteracy and develop reading culture as well as providing village reading centers with books, develop reading culture of the users and strengthen democratic culture by using the centers as cultural and conference venues. Finally, identifying and fulfilling the necessary materials to keep adult education running in the community, the utilization of alternative basic education schools and farmers training centers as teaching and reading centers by providing appropriate reading materials to the centers and supporting adult education centers with radios and ICT to facilitate conditions for the society to have access information will be scaled up in FAL program E
[bookmark: _Toc16728695][bookmark: _Toc16733850][bookmark: _Toc451765557]                          2.7. Adult Education in Some African Countries
Almost all-African countries were under colony before the 1960's. Thus, when countries got their independence after years of struggle, large percentages of the population were illiterate and poverty had been over whelmed these countries. As Bhola (1984) state, because  the illiterate are desperately poor, hungry, sick and power less to overcome all these problems governments took literacy education as their best solution. 
[bookmark: _Toc14297861][bookmark: _Toc14304021]                         2.7.1. Integrated adult literacy in ethiopia 
Adult is still engaged with problems accumulated through years. Thus, the ministry of federal education identified the following visible problems in the current adult and non-formal education in Ethiopia context. Program undertaking will be successful if favorable condition is created for the society to discharge its share of responsibility collectively. Following the decentralized administration system all over the country, woredas are administration system all over the country; woredas are responsible for the implementation of development programs of all sectors, including education. It is believed that the different ministries have been successful in educating and training youth, women and adults based on different extension and development packages they implemented in the past years. 
The available limited resource could not be commonly utilized due to problems like unavailability of coordinating and leading organization with duties and responsibilities to coordinate these efforts and lack of focus and awareness among the existing educational leaders. Since adult education program could not be implemented by one ministry alone and requires coordinated efforts of all development organizations and communities, it is indispensable to establish integration appropriate for adult education with clear duties and responsibilities (MoE, 2008).
[bookmark: _Toc14297862][bookmark: _Toc14304022]2.7.2. Integrated functional adult literacy program in Tanzania
Tanzania is one of the East African countries that practiced the literacy program after independence and achieved results that could be mentioned as model for other African nations and developing countries in general Unsicker, 1997).In Tanzania, adult education in general and literacy education in particular has been exercised starting from the Germans colonial period and the British time of protectorate. But, the great majority of the people of Tanzania hadn't been beneficiaries from the program. As a consequence at least 75% men and 85% of the women were illiterate at the time of independence (Miekwa, 989). Thus, it was to educate the illiterate population and to reach the stage of development that the adult education (the Literacy campaign) was started in Tanzania.
[bookmark: _Toc451765561][bookmark: _Toc452601900][bookmark: _Toc452603279][bookmark: _Toc452603887]Concerning, the importance of education for development, President Nyrere remarked in his speech on the introduction of the first five year plan (1964-1969), that first we must educate adults. Our children will not have an impact on our economic development for five, ten, or even twenty years...’’(Bhola1005). Moreover, the president disclosed that illiteracy should be completely eradicated from six districts of the country, within one year time in his New Year speech on the 31st of December 1970 (Unsicker 1997) To fulfill the presidents’ appeal, Tanzania launched the national literacy campaign in September 1971 and TANU the ruling party passed a resolution that supports the eradication of illiteracy, among the population of the country who as 10years old and above (Bhola, 1995).The main objective of the literacy campaign was to realize the country's dream to be self-reliant and to work towards socialism, which was clearly indicated in the Arusha deceleration. Thus, goals and objectives of the literacy campaign were totally integrated with the development objectives of the country (Bhola, 1984).
[bookmark: _Toc14297863][bookmark: _Toc14304023][bookmark: _Toc16728696][bookmark: _Toc16733851]c. Integrated functional adult literacy program in Mozambique
Mozambique is located in the southeastern part of Africa. It has been under the colonization of Portugal for centuries. Mozambique gained its independence in 1975 and 85% of the population are peasants. During the colonial rule of the Portuguese, the people of Mozambique were denied the right of education. Africans were confined only in pre-primary grades. At the time of independence, the illiteracy rate was 93 percent, which was among the highest in the world. After the country got its independence, the government and the people recognized that literacy education has importance for the development of the country. Moreover, literacy was conceived as one of the most important means of promoting national unity by mobilizing the people politically, and disseminating the Portuguese language as the only language of unity and cross-national communication (Lind, 2008).
The Mozambique Liberation Front as a party that was influenced by the socialist ideology accepted the role of literacy to raise the political consciousness and as one of the major tasks for the country's reconstruction.  Because of all the above mentioned assumptions, conditions were suitable to begin adult literacy classes in the country. As a result of this, in a short period of time, literacy classes flourished all over the country (Lind, 2008)
[bookmark: _Toc16728697][bookmark: _Toc16733852]2.8. Challenges in the Implementation of Adult Education
 Although the extents are different from country to contry, there are different factors which affect the organization and managment of functional adult literacy program. For instance, socio-economic factors, unskilled human resources, institutional problems, social resistance and lack of domestic political commitment are among  major factors to be selected under the study. 


[bookmark: _Toc14297865][bookmark: _Toc14304025]a. Economic related challenges	
This aspect of education is not properly funded by the government and as such, practitioners are not motivated enough to do their work.  The provision of alternative to formal education becomes the response to the needs and aspiration of the vast majority of the poor living in the village. Alternative to primary education could go on in rural education centers parallel to primary education. But, the practitioners in the face of scarce resources still struggle unaided to produce artisans, craftsmen and other economically independent individuals and groups. It is however sad to note that this set of persons are neither recognized by government for award of bursary, retraining of its personnel, sponsorship to conferences and seminars to update existing knowledge nor paid any stipend. They are virtually left alone unaided, unguided and in some cases, laughed at by the very society that they struggle to serve. The belief in a close and manageable linkage between education and the economy may be seen in operation on at least three levels; those of the individual, the organization and of the whole society (Tight, 2004).
[bookmark: _Toc14297866][bookmark: _Toc14304026]2.8.2. Cultural related challenges
[bookmark: _Toc425837776]Robin, Ian, & Rennie,( 2005); Tight, (2004) stated that, the practitioners in the adult and non-formal education sector are looked upon as the nobodies in the society and as such the young and indeed. The adult do not wish to be associated with them. No one wonder the sector does not appear to grow especially in terms of personnel. It is now very difficult to persuade people to take to certain vocations because they are not satisfied with the status of existing practitioners in the field.
[bookmark: _Toc451765565][bookmark: _Toc452601904][bookmark: _Toc452603283][bookmark: _Toc452603891][bookmark: _Toc16728698][bookmark: _Toc16733853]2.9. Problem of Appropriate Legislation to Guide the Practice of IFALP
The various economic and social policies of government are major problems helping to strangulate the practice of Adult and Non-formal Education. It has been observed that the importation of textile. Importation of textile and second hand clothes into the country has gradually forced certain practitioners out of business. The great clothes that are produced in Abeokuta and the beautiful tie and dye from the northern part of the country are gradually giving way to imported and more sophisticated materials. 
[bookmark: _Toc452603285]Government policy has also accounted for the gradual extinction of tailors and “obiomas” from the streets in Nigeria. This very lucrative trade in the time past is gradually fading away as people are no longer interested in patching clothes neither are they willing to wait for tailors to sew their clothes. They would rather buy imported second hand clothes in the open market and move on with their lives. This is however having a drastic effect on the lives of the existing practitioners. Organizational development is not an area that has received much attention in Adult basic education. Historically, Adult basic education has been a marginalized field with fragmented and inadequate resources (Drew, 2001).

[bookmark: _Toc16728699][bookmark: _Toc16733854]
2.10. Institutional Problems
As indicated in (Tekalign, 2010) a major problem raised by all institutions was the shortage of resource (both financial and physical facilities).  In some training centers shortage of stationery, absence of black board, books, power supply and transport service were identified as problem areas. In some other training centers selection of methodologies and duplication of training materials were reported as hindering factors of the success of the FALP. Accordingly,MoE, (2006), stated that in most rural and pastoral areas of the country; improper learning schedule, lack of appropriate learning centers, distance from learning centers, were the prevailing institutional problems in functional adult literacy program.
According to the writer, many literacy program relay on highly structured work book which introduces learners to new lesson and a new topic, often new character. However, ordinary materials (especially prepared materials) which are highly related with lives of learners are appreciated.
2.11. Finding Related to the Implementation of Integrated Functional Adult Literacy Program
Integrated functional adult literacy program is one of the strategies designed by MoE to widen the chance of the education for citizen. In Ethiopia different researchers tried to carry out research on integrated FAL. For eg. The research entitled as the implementation of the adult literacy program in west Gojjam was done by Mulugeta Menkir in 2002. The objectives of the study were: to investigate the implementation of adult literacy program, in west gojjam zone, to assess the status of community in supporting adult literacy program, to assess whether the facilitator have sufficient professional training and the like.
The major finding of the study was: adult literacy program facilitator have great role in the implementation of adult literacy program, and there are problems with adult literacy program which are: Adult lack of willingness to participate in the program,in adequate budget allocation, lack of facilities (resources), lack of effective leadership, and the like.There are different between this study and the above one. To begin with this study was focused on IFAL, but the above study focused on reading and writing. 
The Objectives of the research under study was to asses practices in the implementation of IFAL which is linked with the real life of adults while the previous studies was focused only on how to read and write. Generally speaking, the study held by Mulugeta Menkir was based on the assessment of the implementation of adult literacy which more seems like obligation, due to unmatched way of teaching and adults need. However, my study focused on the practices in the implementation of IFAL, which is the way of teaching/training with connection with their privacy life such as how to save themselves from disease, how they can develop their productivity with different professionals and etc.    
 



[bookmark: _Toc435596502][bookmark: _Toc443645024][bookmark: _Toc451765570][bookmark: _Toc452601909][bookmark: _Toc452603289][bookmark: _Toc452603896]
                  

  

 


[bookmark: _Toc499980600][bookmark: _Toc509219034][bookmark: _Toc16728700][bookmark: _Toc16733855]3. RESEARCH DESIGN AND METHODOLOGY
This section of the study deals with description of the study area, research method and design, source of data, population, sample size and sampling technique, data collection instruments, procedures of data collection,  methods of data analysis and ethical consideration.
[bookmark: _Toc16728701][bookmark: _Toc16733856]  3.1. Description of the Study
The study was conduct at Ginnir District Bale Zone Oromia Regional State.Ginnir District is located at 550 km. from the capital city of oromia regional state Finfine in south east direction. Ginnir District has 86 primary and 7 secondary schools. In Ginnir woreda three types of climatic condition are present.These are; hot, moderate and cold.  The economic condition of Ginnir District is as any oromia region 90% of citizens depend on agriculture and produce crops like wheat, teff, sorghum and cash crops like onion,(Woreda education office, 2008).  
[bookmark: _Toc16728702][bookmark: _Toc16733857]     3.2. Research Design
The study employed mixed research method to enable the researcher to see the issue understudy from qualitative and quantitative aspects. A descriptive survey design was employed on the assumption that it could help not only to gather a large variety of data related to the subject under investigation but also it helps to show a prevailing problems of the program statistically and qualitatively. Besides, related literatures and research findings was reviewed to enrich the study .Eloit, (2000) also reported that descriptive survey design is important to answer questions related to the current situation of the problem. 
[bookmark: _Toc16728703][bookmark: _Toc16733858]                3.3. The source of data 
To get valid and reliable information, the use of appropriate data sources is vital. Therefore, two sources of data (primary and secondary) were employed for this study. Primary sources of data were facilitators, District level adult education experts,CRC supervisors and primary school director. For this study the relevant data was collected from primary source 68 facilitators, 22 experts, 17 CRC supervisors and 24 school directors  and secondary sources documents such as, educational statistics, semi annual reports were used as valuable source of data. 
[bookmark: _Toc16728704][bookmark: _Toc16733859]3.2.1. Primary Sources of data 
 The primary data for this study were collected from IFAL facilitator,educational experts,CRC supervisors, and school directors using questionnaire and interview.
[bookmark: _Toc16728705][bookmark: _Toc16733860]3.2.2. Secondary sources of data 
The secondary data were obtained from documents. These documents include, educational statistics, semi annual reports were used as valuabie sources of data. 
[bookmark: _Toc16728706][bookmark: _Toc16733861]              3.4. population,Sample size and Sampling Technique	
 The populations of this study are integrated functional adult literacy programs implementers and participants such as IFAL facilitators, education office experts, supervisors and schools principals.In this study, both probability and non-probability sampling techniques were employed.
In 2009, the number of centers carries out adult and non formal education was only 24.Based on these data six centers were taken as sample to represent the 24 centers which are 25% of the total population. The selected centers were Herewa 9,Ilani,Gemoduksi,Balekecha,Habibo and Barbare.
Of the total 82 primary schools facilitators, 68 (83%), out of 17 supervisors, 17(100%) ,out of 22 experts, 22(100%) and  out of 24 school directors, 24 (100%) respond for the questionnaires which makes a total 131  respondents.





[bookmark: _Toc14297875]
[bookmark: _Toc16388234]Table 1: Sample size and Sample Technique
	No
	Name of Kebels
	Facilitators
	Educational supervisors
	Educational expert
	
	School Directors
	Total

	
	
	
	
	
	
	
	

	
	
	p
	s
	%
	   P
	 S
	 %
	 P        S
	
	%
	P
	S
	%
	p
	S
	%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	1
	Herewa-9
	12
	10
	83
	   3
	 1
	100
	  3       3
	
	100
	4
	4
	100
	22
	20
	

	2
	Ilani
	16
	13
	81
	   3
	 1
	100
	   5       5

	
	100
	4
	4
	100
	28
	25
	

	3
	Gamoduks
	12
	10
	83
	   3
	 1
	100
	   4          
	  4
	
	100
	4
	4
	100
	23
	21
	

	4
	Balekecha
	12
	10
	83
	   3
	 1
	100
	  3          
	  3
	
	100
	4
	4
	100
	22
	20
	

	5
	Hebibo
	12
	10
	83
	    2
	 1
	100
	  2
	  2
	
	100
	4
	4
	100
	20
	18
	

	6
	Berbere
	18
	15
	83
	    3
	 1
	100
	  5
	  5
	
	100
	4
	4
	100
	30
	27
	

	Total
	82
	68
	83
	   17
	 17
	100
	22
	22
	
	100
	24
	24
	100
	145
	131
	

	Smpling Technique
	Strataified
Random 
Sampling
	Availability sampling
	Availability sampling
	Availability sampling
	Random sampling technique


[bookmark: _Toc509219041][bookmark: _Toc16728707][bookmark: _Toc16733862][bookmark: _Toc499980607]3.5. Instruments of Data Collection
In order to collect data, the researcher was used questionnaire, interview guides and document analysis. By using these instruments, both quantitative and qualitative data were collected and the analysis and interpretation have been made based on the information collected. The detailed activities performed in administering the instruments of data collection are presented as follows.
[bookmark: _Toc499980608][bookmark: _Toc509219042][bookmark: _Toc16728708][bookmark: _Toc16733863]3.5.1. Questionnaire
Questionnaire is widely used in educational research to obtain information about certain conditions and practices, and inquire in to opinions and attitudes of individuals or groups (Best,2004). In this study questionnaires were used to collect information about the practices of integrated functional adult literacy program implementation from program IFAL Facilitators, school principals. The questionnaires were containing mainly close ended and some open ended items. As kumar, (2006) suggested by saying, using both open and close ended questions are minimized the risk instead of using one of them. Open-ended questions are designed for respondents to trap valuable additional information and to express his or her feelings about the research problem. Depending up on the type of question items, choices and rating scales were used in the questionnaire. The questioners for each respondent have similarity and difference based on the position of the respondents in the IFAL program.
[bookmark: _Toc14297878][bookmark: _Toc14304037][bookmark: _Toc15874438][bookmark: _Toc15948962][bookmark: _Toc16130317][bookmark: _Toc16560464][bookmark: _Toc16562105][bookmark: _Toc16562813][bookmark: _Toc16728709][bookmark: _Toc16733864]All of the questionnaire were returned and questionnaire for each group of respondents were similar with some difference to gain all the possible information from the respondents, participants and facilitators/trainers. Pilot test was conducted in non-sample center of integrated functional adult literacy center in Dallo sabro CRC, that validity and reliability of the questionnaire was checked. The purpose of the pilot test is to find out ambiguities, omissions or misunderstandings in the instruments, to direct possible flaws in measurement procedures including instruction, time limits and operationalization of independent variables and to get important information about any discomfort experienced concerning the content or wording of items in a questionnaire. Face validity of the instrument was ascertained from experts in the field. As a result of pilot study some questions have been improved and rejected from the questionnaires.
[bookmark: _Toc499980609][bookmark: _Toc509219043][bookmark: _Toc16728710][bookmark: _Toc16733865]  3.5.2. Interview 
Interview is considered as very much important tool to collect in depth information about the issue included in the study and to get the real practices. As Kumar, (2006) suggested that interview is important in collecting qualitative data because it gives in depth information about the issue raised in the study.
Interview was held with five coordinators for the purpose of eliciting supplementary information which may not be secured by the questionnaires. Semi- structured interview items were prepared in English and later the researcher was hired a data collectors who could able to speak Afan Oromo for the sake of clarity.
[bookmark: _Toc451765578][bookmark: _Toc452601917][bookmark: _Toc452603297][bookmark: _Toc452603904][bookmark: _Toc16728711][bookmark: _Toc16733866]3.5.3. Document Analysis
In the document analysis the researcher tends to analyze reports and records on integrated functional adult literacy program using observation checklist. Different available documents which are related with the subject were used to obtain relevant information of the study. Document was used from Zonal education office annual abstracts, directives and feedbacks. These documents were used to obtain data on the selection criteria of facilitators, enrollment rate and major dropout causes for adults at Zonal level, best practice of technical committee support for rural adults engagement in IFAL program and challenges frequently encounter adults group in IFAL Program that were reported. From Woreda education office statistical data reports on adult education practice, minutes of adult education technical committee and IFAL centers records (such as learner’s attendance and learner’s achievement result from rosters) were investigated.
[bookmark: _Toc451765579][bookmark: _Toc452601918][bookmark: _Toc452603298][bookmark: _Toc452603905][bookmark: _Toc16728712][bookmark: _Toc16733867]3.6. Procedures of Data Collection
Review of related literature was made to get information on what has been done in relation to the problem. Documentary sources were referred in order to have background information for the researcher. Then basic questions were formulated and data gathering instruments were prepared. Questionnaire was prepared in English and translated into Afan Oromo for the purpose of clarity and to make easily understandable by the respondents. Then the researcher collected letter of cooperation from HU, Department of Educational Planning and Management to the study area. Then after, official contact was made with Bale zone Ginnir woreda education office to get permission and support for the research work. 
Based on the information obtained from the pilot test necessary correction was taken by excluding some vague words and phrases and modifying and/ or including others. Concerning questionnaires based on the feedback of the pilot test some vague words and phrases were excluded and modification was made. 
Then finally, the researcher hired five assistant data collectors. The assistant data collectors were oriented on how to administer and collected data through questionnaire. Then, the respondents were identified and next the questionnaires were distributed in face to face to the respondents to be filled and gathered. Lastly, the filled questionnaire collected by the assistant data collectors and the researcher. However, interviews and observation were carried out by the researcher. 
[bookmark: _Toc451765580][bookmark: _Toc452601919][bookmark: _Toc452603299][bookmark: _Toc452603906][bookmark: _Toc16728713][bookmark: _Toc16733868]3.7. Methods of Data Analysis
Depending on the nature of data both qualitative and quantitative analysis were employed. Data that were collected through questionnaire was statistically analyzed. To analyze the quantitative data frequency, percentage and mean value and standard deviation   were used to report facts as they were described by respondents. To this end they were used in the study to analyze the way respondents’ rate the current practices, efforts made to support adults and the challenges facing rural adults to engage in integrated functional adult literacy program in the study area. Besides, the statistical analysis, the data collected through interview and focus group discussion and document analysis were narrated qualitatively using words, sentences and paragraphs.   
[bookmark: _Toc16728714][bookmark: _Toc16733869]            1.8. Ethical Consideration
All the study participants will be informed verbally about the purpose and benefit of the study along with their right to refuse. In line with this Best and Khan (1999) described that involving participants in a research work it is important considering. The ethical principles lay down protect them, In addition to this the study participants will be resourced of confidently by explaining to them, their name and their identifiers of their status will be not documented in the questionnaires and the information they will provide is not be used for any other than research purpose. 


[bookmark: _Toc451765583][bookmark: _Toc452601921][bookmark: _Toc452603301][bookmark: _Toc452603908]


[bookmark: _Toc16728715][bookmark: _Toc16733870]4. RESULTS AND DISCUSSION 
[bookmark: _Toc14297885][bookmark: _Toc14304044][bookmark: _Toc15874445][bookmark: _Toc15948969][bookmark: _Toc16130324][bookmark: _Toc16560471][bookmark: _Toc16562112][bookmark: _Toc16562820][bookmark: _Toc16728716][bookmark: _Toc16733871]This chapter deals with data presentation, analysis and interpretation. The first part presents the characteristics and background of the sample population involved in the study. The second part deals with the analysis and interpretation of data obtained from the respondents on the practice towards attaining  integrated functional adult literacy program implementation for rural adults the case of Bale zone Ginniir District.
[bookmark: _Toc451765584][bookmark: _Toc452601922][bookmark: _Toc452603302][bookmark: _Toc452603909][bookmark: _Toc16728717][bookmark: _Toc16733872] 4.1. Background Information of the Respondents
Totally 102 questionnaires were distributed to 68 IFAL facilitators and 24 school director found in selected schools of Ginnir District of  Bale zone. All of the questionnaires were collected from the respondents and used for the analysis quantitativeiy. The interview was conducted with 17 CRC experts and 22 District education experts. The interview responses and document analysis result were analyzed qualitativelyAll the respondents from six clusters were asked to indicate their personal information in the questionnaire. The result from different sources were triangulated in words under each analysis part or title.
	[bookmark: _Toc452602849][bookmark: _Toc16388235]Table 2: Background information of respondents

	
	Age
	Frequency
	Percent    
	
	Cumulative Percent

	Valid
	
	
23-27
	
11
	
16.9
	
	
18.3

	
	
	28-32
	23
	35.4
	
	56.7

	
	
	33-37
	17
	26.2
	
	85.0

	
	
	38 and above
	9
	13.8
	
	100.0

	
	
	Total
	60
	92.3
	
	

	Missing
	
	System
	5
	7.7
	
	

	Total
	
	65
	100.0
	
	


As indicated in Table2, the most prevalent age group among the respondents  was found to be 23-27 years 11 (16.9%), 28-32 years  23 (35.4%), 33-37 years 17(26.2%) and 38 and above 9 (13.8%). Whereas the age category of the facilitators of IFALP were below 32 years; in which most of them lied in the range of age category 28-32 years. The least age category recorded among the IFALP facilitators was 23-27 years 11 (16.9). From this age category, the highest numbers of facilitators were in   the age group between 28-32 years. This group formed   the most active, energetic, and may be productive age level of humans. This clearly implies that the facilitators were most active to facilitate the IFAL program for the target groups successfully.  
	[bookmark: _Toc16388236] Table 3: Work experience

	

	         Years
	Frequency
	Percent
	
	Cumulative Percent

	Valid
	<1 
	5
	7.7
	
	7.7

	
	1-5 
	23
	35.9
	
	93.8

	
	6-10
	22
	33.8
	
	58.5

	
	11-15
	11
	16.9
	
	24.6

	
	16 and above
	4
	6.2
	
	100.0

	
	Total
	65
	100.0
	
	



Regarding the work experience of both the school director and IFALP facilitators may affect or determine the skills and knowledge of the respondents in facilitating and managing the IFALP program. Based on table 3, from the respondents included in the study, 5(7.7%) have below one year, of experience in their job. Those who had engaged, in their work for 1-5 years, 23(35.9%) years,  6-10 years 22 (33.8%), and 11-15 years were 11(16.9%) and  above 16years 4 (6.2%) respectively. Whereas the IFALP facilitators has less than 5 years of experience. This implies the majority of the facilitators were 1-5 years’ work experiences i.e. they have low work experience. Unless, this group supported with short term training, they were not in the position to play the role of activities of the program as desired. 

	

[bookmark: _Toc16388237]  Table 4: Marital status

	
	Frequency
	Percent
	
	Cumulative Percent

	Valid
	Single
	11
	16.9
	
	18.3

	
	Married
	44
	67.7
	
	91.7

	
	Divorce
	5
	7.7
	
	100.0

	
	Total
	60
	92.3
	
	

	Missing
	System
	5
	7.7
	
	

	Total
	65
	100.0
	
	



Regarding marital status of respondents, as depicted in table 4, 11(16.9%) were single, 44(67.7) were married, while 5(7.7%) were divorced.  From this the majority of the facilitators were more than (67.7 %) married and 5(7.7%) were divorce. This situation is an appropriate condition for the majority of the facilitators and to consider family related challenges of rural adults, since they have family responsibility as that of the beneficiaries.
	[bookmark: _Toc16388238]Table 5: Educational background of respondents

	Frequency
	Percent
	
	Cumulative Percent

	Valid
	below grade 10
	2
	3.1
	
	3.3

	
	Certificate
	13
	20.0
	
	25.0

	
	Diploma
	33
	50.8
	
	80.0

	
	Degree
	12
	18.5
	
	100.0

	
	
	
	
	
	

	
	Total
	60
	92.3
	
	

	Missing
	System
	5
	7.7
	
	

	Total
	65
	100.0
	
	



Regarding the educational back ground of respondents in table 5, 2 (3.1%) were below grade 10, 13 (20%) were certified, 33 (50.8) were diploma, and 12 (18.5%) were degree holders. This implies majority of the ILAL facilitators were diploma.they were skillful to support adults.
	[bookmark: _Toc16388239]Table 6:Do think that the adults are interest to attend integrated functional literacy program in your locality

	
	Frequency
	Percent
	
	Cumulative Percent

	Valid
	
	5
	7.7
	
	7.7

	
	Yes
	32
	49.2
	
	56.9

	
	No
	28
	43.1
	
	100.0

	
	Total
	65
	100.0
	
	



 As shown in table 6, 32(49.2) the facilitator and school directors respondents Have interest to attend the IFAL program. This indicates that majority of the adults who were attending the program have interest. 
	[bookmark: _Toc16388240] Table 7: Is there any special support to needy adult to ensure that they do not dropout of from IFAL program?

	

	Frequency
	Percent
	
	Cumulative Percent

	Valid
	
	5
	7.7
	
	7.7

	
	YES
	10
	15.4
	
	23.1

	
	NO
	50
	76.9
	
	100.0

	
	Total
	65
	100.0
	
	



Basically, Successful implementation of IFAL program requires adequate participation and integration of every stakeholder. The participation and integration of technical committee ensures the implementation of IFAL Program, to be more effective, efficient and sustainable. In this regard, respondents were asked to rate the degree of technical committee participation in the program. This implies support from the concerned body is very low.
	 
[bookmark: _Toc16388241]Table 8:In what rate adult in your locality are willing to be engaged in IFAL program

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	VERY HIGH
	1
	1.5
	
	9.2

	
	HIGH
	7
	10.8
	
	20.0

	
	. medium
	21
	32.3
	
	52.3

	
	LOW
	28
	43.1
	
	95.4

	
	VERY LOW
	3
	4.6
	
	100.0

	
	Total
	65
	100.0
	
	


Concerning rate of adult willing to be engaged in IFAL program table 8, reveals that of 
respondents 1(1.5%) rated as very high, 7(10.8)   of respondents rated as high,21(32.3%) rated medium,  while 28(43.1) and 3( 4.6%) of the respondents rated as low and very low respectively. the rate of adult willing  be to engaged in the IFAL program low.	 The respondent from interview also reveals that this is due to their private and social problem. Among private and social problems some are maket days ceremonies and farming activities.(Mulugeta Menkir,2008).	
On the other hand the interview from the woreda experts and CRC supervisors also explained that, “adults are free from any kind of mistreatement, because of their unwillingness to attend on the literacy program”	.Even through the majority of IFALhave an interest to learn voluntary due to the above hindering force ihe implementation is very low.(Mulugeta Menkir). 


	[bookmark: _Toc16388242]Table 9, Extent to which IFAL program links adult to economic empowerment 

	

	Frequency
	Percent
	
	Cumulative Percent

	Valid
	
	    5
	7.7
	
	7.7

	
	VERY HIGH
	   16
	24.6
	
	32.3

	
	HIGH
	   11
	16.9
	
	49.2

	
	MEDIUM
	   23
	35.4
	
	84.6

	
	LOW
VERY LOW
	   10
	15.4
	
	100.0

	
	Total
	   65
	100.0
	
	



	


Table 9, shows that perception of facilitators school principal respond 5(7.7%) very high, 16(24.6%) high, 11(16.9%) medium, 23(35,4%)and 10(15.4%) low and very low on the influence of IFAL program to empower adults. The interviewed had also expressed issues related to IFAL program to contribute to the empowerment of adults in economic role experts and supervisors agreed on its contribution. This shows that, the technical committees believe IFAL program have contributed to the empowerment of women in their economic development.
The skill and knowledge obtained from IFAL program enable adults’ learners to eradicate poverty and to generate income. This implies that most of the rural adults have positive attitude towards the skill, knowledge and attitude gained from IFAL program. The program helps them to eradicate poverty and to improve their house hold food securities, to participate in decision making and children raring practice.


	[bookmark: _Toc16388243]
Table 10: How do adult involve in integrated functional adult literacy program in your locality?

	
	Frequency
	   Percent
	
	Cumulative Percent

	Valid
	
	  5
	     7.7
	
	7.7

	
	By their own request
	  16
	   24.6
	
	32.3

	
	By force or obligation
	  4
	    6.2
	
	38.5

	
	By understanding the importance of the IFALP
	  39
	   60.0
	
	98.5

	
	Other, please specify
	  1
	   1.5
	
	100.0

	
	Total
	  65
	   100.0
	
	



Table 10, indicated 5(7.7%) joined the program by their own request, 16(24.6%) engaged the program by obligation, 39(60%) understanding the importance of the IFALP and the others 1(1.5%) engaged by force. This implies majority of the adults understanding the importance of the program.



	Table 11:Governments attention to implement IFAL Program with special emphasis for adult is

	

	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	VERY HIGH
	3
	4.6
	
	12.3

	
	HIGH
	16
	24.6
	
	36.9

	
	MEDIUM
	18
	27.7
	
	64.6

	
	LOW
	21
	32.3
	
	96.9

	
	VERY LOW
	2
	3.1
	
	100.0

	
	Total
	65
	100.0
	
	



Regarding the government attention to implement IFAL program facilitator and school principal respond in table 11, 3(4.6%) very high, 16(24.6%) high, 18(27.7%) moderate, 21(32.3%) low and 2(3.1%) very low. this implies that government attention to implement IFAL program is low.


	[bookmark: _Toc16388244]Table 11 : Levels of community’s recognition to IFAL Program under implementation for adults

	
	Freq16uency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	HIGH
	1
	1.5
	
	9.2

	
	MEDIUM
	16
	24.6
	
	33.8

	
	LOW
	26
	40.0
	
	73.8

	
	VERY LOW
	17
	26.2
	
	100.0

	
	Total
	65
	100.0
	
	


Regarding community recognition to IFAL program facilitator and school principal respond in table 12, 1(1.5%) high, 16(24.6%) moderate, 26(40%) low, 17(26.2%) very low. The implication is that; community to community recognition to IFAL program is low. 

	[bookmark: _Toc16388245]Table 12 :The budget allocated to implement IFAL Program in relation with the other programs in education is

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	VERY HIGH`
	5
	7.7
	
	7.7

	
	 HIGH
	1
	1.5
	
	9.2

	
	LOW
	5
	7.7
	
	16.9

	
	VERY LOW
	54
	83.1
	
	100.0

	
	Total
	65
	100.0
	
	




From the above table 13, data obtained from respondents on the allocation of budget 5(7.7%) very high, 1(1.5%) high, 5(7.7%)  low, 54(83.1) very low, one can see that lack of allocated budget and material resources, absence of coordination for adults engagement in IFAL program were among threats to adults participation in IFAL program and hence, the engagement of rural adults in the IFAL program was highly affected due to low budget allocation to adult education program and poor infrastructure of IFAL center.
According to the new national adult education strategy, proposed guiding principles for implementation of IFAL program, proper allocation as well as economic and effective utilization of budget and human power is necessary for implementation of adult education and expansion of its coverage. 
	[bookmark: _Toc16388246]Table 13: Efforts made to equip learning center with adequate facilities to enhance adult is

	

	
	Frequency
	Percent
	
	Cumulativ Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	MEDIUM
	12
	18.5
	
	26.2

	
	LOW
	22
	33.8
	
	60.0

	
	VERY LOW
	26
	40.0
	
	100.0

	
	Total
	65
	100.0
	
	



Regarding efforts made to equip learning center with adequate facilities table 14, both group of respondents reported that 12(18,5%) moderate,22(33.8%), low,26(40%) very low%). This implies efforts made to equip with adequate facilities is very low attention.





	[bookmark: _Toc16388247]Table 14: Planning and organizing IFALP

	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	 Very high
high
medium
Low
 Very low
 total

	 
	5
	7.7
	
	7.7

	
	
	3
	4.6
	
	12.3

	
	
	20
	30.8
	
	43.1

	
	
	36
	55.4
	
	98.5

	
	
	1
	1.5
	
	100.0

	
	
	65
	100.0
	
	

	
	
	
	
	
	


As indicated in table 14, item a, regarding the collaboration in planning and organizing IFAL program, activities concerned with adult education front line implementation sectors, the respondents 5(7.7%) very high, 3(4.6%)high 20(30.8) medium,36(55.4%)low, 1(1.5%) very low, these indicated that of existence of training for facilitators and technical committee was rated low. The study respondents asked to rate community mobilization. Information from interview and IFAL document revealed that IFAL Program was planned only as sub-content of the woreda education office formal education plan. This indicates that woreda level technical committee did not give close attention to multi-faceted nature of adult education and its contribution in development.


	[bookmark: _Toc16388248]Table 15:  Provision of training for facilitators

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	1
	24
	36.9
	
	44.6

	
	2
	35
	53.8
	
	98.5

	
	3
	1
	1.5
	
	100.0

	
	Total
	65
	100.0
	
	



In table 14, item b, respondents 5(7.7%) rated very high, 24(36.9%), rated high, 35(53.8%) and rated low, this   indicated that of existence of training for facilitators and technical committee was rated low respectively). The study respondents asked to rate community mobilization and reported facilitators and a school principal which lies in a moderate mean score.
Information from interview and IFAL document revealed that IFAL Program was planned only as sub-content of the woreda education office formal education plan. This indicates that woreda level technical committee did not give close attention to multi-faceted nature of adult education and its contribution in development.


	[bookmark: _Toc14301982][bookmark: _Toc16388249]Table 16: Community mobilization

	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	Very high
	5
	7.7
	
	7.7

	
	High
	6
	9.2
	
	16.9

	
	Medium
	11
	16.9
	
	33.8

	
	Low
	43
	66.2
	
	100.0

	
	Total
	65
	100.0
	
	

	



Regarding the community mobilization facilitators and technical committees group of respondents reported that table 15,itemb, 5(7.7%)very high,6(9.2%)high, 11(16.9%)moderate, and 43(66.2%) woreda adult education technical committees were low participating in community mobilization for rural adult engagement in IFAL program. Technical Committee was triangulated by the information collected via interview discussion and interview. Information from interview revealed that most technical committees of IFALP in the woreda were participating low in community mobilization aspects for women education program in their view sectors, but this community mobilization is not in integrated and planed form.


	[bookmark: _Toc14301983][bookmark: _Toc16388250]
Table 17 :Monitoring and evaluation

	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	1
	4
	6.2
	
	13.8

	
	2
	39
	60.0
	
	73.8

	
	3
	16
	24.6
	
	98.5

	
	4
	1
	1.5
	
	100.0

	
	Total
	65
	100.0
	
	


Further in table 14, item d, showed monitoring and evaluation for supporting adult group in the program, the mean score from the responses of both school principal and facilitators was 5(7.7%) veryhigh,4(6.2%)high 39(60%) moderate 16(24.6%) lowand1(1.5%)very low respectively; This implies that in Bale zone Ginner,woreda adult education  technical committees did not appropriately participated on monitoring and evaluation in the process of IFAL program implementation. This contradicts with the principles of integrated functional adult literacy program which states continuous monitoring and evaluation in providing technical support for   practitioners and for facilitators at center level for IFAL program implementation (MoE 2011)


	[bookmark: _Toc16388251]Table 18 : Supervision services

	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	   5
	7.7
	
	7.7

	
	V. high
	   2
	3.1
	
	10.8

	
	high
	  31
	47.7
	
	58.5

	
	Medium
	  23
	35.4
	
	93.8

	
	Low
	   2
	3.1
	
	96.9

	
	V. low
	   2
	3.1
	
	100.0

	
	Total
	   65
	100.0
	
	



Concerning existence of supervisory service for IFALP centers item e, of table 14, revealed the mean score of woreda level technical committee and facilitators was (2.53 and 2.07 respectively). The grand mean of this item was 2.20. This shows that majority of the respondents of facilitators and woredas adult education technical committee members informed the lower existence of supervisory service at IFAL centers. 
The existence of organized plan among technical committees for the IFAL program implementation to engage women in IFALP, while all the facilitators denied the existence of provision of training for facilitators for women engagement in IFALP. On the other hand the respondents rated low for monitoring and supervision service. This would imply lack of technical The result of table 8 analysis indicated that majority of the facilitators rated low regarding committee team spirit in monitoring, evaluation and supervisory service for effective IFAL program implementation.

	
[bookmark: _Toc16388252]Table 19 : Extra attention to Adult in teaching learning process to encourage them


	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	Very high

	5
	7.7
	
	7.7

	
	High

	13
	20.0
	
	27.7

	
	Medium 
	36
	55.4
	
	83.1

	
	Low

	10
	15.4
	
	98.5

	
	Very low
	1
	1.5
	
	100.0

	
	Total
	65
	100.0
	
	



	


As indicated in table 15, the affirmative action taken to support adults in IFALP was assessed and presented. 5(7.7%) rated very high, 13(20%) rated high, 36(55.4%) ratedmedium, 10(15.4%) and 1(1.5%) rated low and very low respectively.  


	
[bookmark: _Toc16388253]Table 20 :Attempt to have more Adult facilitators as role models


	

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	Very high
	5
	7.7
	
	7.7

	
	High
	19
	29.2
	
	36.9

	
	Medium
Low
	40

1
	61.5

1.5
	
	98.5

100

	
	
	
	
	
	

	
	Total
	65
	100.0
	
	



	


Concerning table 16, attempt to have more adult facilitators school principal as role model, as indicated in table ,5(7,7%) rated very high, 19(29.2%) rated high,40(61.5%) and 1(1.5%) rated medium and low. This indicates majority of the facilitators and school principals medium to have a role model.




	 Table 22: Having IFAL center in easily accessible distance

	

	

	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	Very high
	5
	7.7
	
	7.7

	
	high
	3
	4.6
	
	12.3

	
	Medium
	1
	1.5
	
	13.8

	
	Low
	45
	69.2
	
	83.1

	
	Very low
	11
	16.9
	
	100.0

	
	Total
	65
	100.0
	
	



As indicated in table 17 ,5(7.7%),very high,3(4.6%) high,1(1.5%)medium,45(69.2) and 11(16.9%) low and very low respectively., this impels IFAL center medium to  easily accessible distance from adults home and in table creating awareness among the community on values of educating adults. 



	Table23:  Creating awareness among the community on values of educating adults

	
	Frequency
	Percent
	
	Cumulative Percent

	
	
	
	
	

	Valid
	
	5
	7.7
	
	7.7

	
	1
	2
	3.1
	
	10.8

	
	2
	25
	38.5
	
	49.2

	
	3
	32
	49.2
	
	98.5

	
	5
	1
	1.5
	
	100.0

	
	Total
	65
	100.0
	
	

	


Under ESDP IV, the government will put more efforts into mobilizing the resources and developing the partnerships necessary for a sustained adult literacy campaign. The focus will shift towards functional adult literacy (FAL) to ensure the active participation of the newly literate population into social and economic development, within an overall framework to promote adult education with special focus on women.
This implies that procedures and methods of special support in the form of affirmative action had not been properly employed for adult learners in the program as differently as their male encounter parts.










[bookmark: _Toc451765587]
[bookmark: _Toc16728718][bookmark: _Toc16733873][bookmark: _Toc452601924][bookmark: _Toc452603304][bookmark: _Toc452603911]5.  SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
[bookmark: _Toc16728719][bookmark: _Toc16733874]This part deals with the summary of major findings, conclusions and recommendations of the study.
[bookmark: _Toc451765588][bookmark: _Toc452601925][bookmark: _Toc452603305][bookmark: _Toc452603912][bookmark: _Toc16728720][bookmark: _Toc16733875]5.1. Summary
The main purpose of the study was to investigate leadership practice in f integrated functional adult literacy implementation for rural adult in the case of Bale zone Ginnir woreda. The subject of the study were 68 adult facilitators,24 school principal 17 CRC supervisors and 22 wored educational experts engaged in IFAL program. The data were collected through questionnaire, interview, observation and document analysis.  
The data collected through closed indeed questionnaire were organized and analyzed using statically tool such as table frequency count, percentage and mean. The data collected through interview and observation using checklist were analyzed qualitatively.  Based on the results of the data, analysis and interpretation were done and the study was expected to find the answer to the following questions.
1. What efforts have been made by leaders to support adults to engage in integrated functional adult literacy program?
2. How does the program implemented in terms of planning, budgeting and resources provision and management?
3.  What are the major challenges leaders to engage in integrated functional adult literacy program?
The sources of data for the study were; 68 IFAL participants, 24school principal,17 CRC supervisors and 22 educatioal office experts  and relevant documents related to the issue. The employed research design was descriptive survey in which both quantitative and qualitative research methodology were incorporated. The simple random and available sampling techniques were employed to select the respondents of the study and percentage and frequency was used to analyze the collected data. The instrument used for data collections were; questionnaire,  interview and document analysis. Two separate sets of questionnaire were prepared to be completed byfacilitator and school director. The interview was employed to supervisors and woreda education experts’. Besides, document analysis was conducted. 



Based on the data analysis so far made the following are the major findings of the study: 
1. With respect to the rural adult interest to attend IFAL program and ways by which rural adult, there was no interest from rural adult to attend IFAL program.  On the other hand, large number of respondents 32 (49.2%) their view as numbers of the respondents agreed that the ways rural adult involved in the program was by force or obligation 28(43.1) % i.e. by fear of external influence not by understanding the importance of integrated functional adult literacy program for their daily life activities.   
The majority of the respondents indicated that training provided on livelihood for IFAL facilitators was inadequate for preparing facilitators with necessary skill and knowledge to apply gender responsive pedagogy to support adult group in learning.
2. Concerning the participation of different of adult education sectors and stakeholders efforts made to support adult in the planning and organizing, training of IFAL facilitators in integration, and community mobilization for adult engagement  the majority of the total respondents rated at low; only the participation of government bodies ( Woreda education office) in the supporting adult as high, and  stakeholders such as NGO, local community  rated as they have low participation in supporting adult participants in  IFAL program by the majority of the respondents. 
3. The availability of adequate  budget to run IFAL program was reported  low by all respondents and also different materials(blackboard, tables chairs) which are important to IFAL Program implementation were by the majority of the respondents reported low except student book and facilitators guide.
4. The content of IFAL program linkage with adult economic empowerment (daily income generating activities) about self-esteem and environmental protection activities fully claimed appropriate by respondents.
The interest of  adult to attend the IFAL program generally, the level of interest were found to be moderate by the majority of the respondents except for some reason mentioned such as the   learning environment are not convenient and lack of awareness on the benefit of adult education.   
Regarding the challenges that encountered rural adult the implementation of IFAL program, the majority of the respondents agreed that there is lack of budget, lack of awareness of community, inconvenient location of IFAL centers for adult attendance, inconvenient time table, lack of facilities, lack of preserves training for facilitators, lack of commitment technical committees, and absence of motivation for rural adult who were engaged in IFAL program were challenges that encountered in the implementation of IFAL program. Factors specific to rural adult  in the study area to engage in integrated functional adult literacy program, the most common factor which is rated high at mean score by respondents is learner related factor, community related factor and program related factors respectively. 
Based on the data analysis so far made the following are the major findings of the study: 
5. With respect to the rural adult interest to attend IFAL program and ways by which rural adult there was no interest from rural adult to attend IFAL program.  On the other hand, large number of respondents 81(56.6) gave their view as numbers of the respondents agreed that the ways rural adult involved in the program was by force or obligation 57(39.9) i.e. by fear of external influence not by understanding the importance of integrated functional adult literacy program for their daily life activities.   
The majority of the respondents indicated that training provided on livelihood for IFAL facilitators and for adult education technical committee members was inadequate for preparing facilitators with necessary skill and knowledge to apply gender responsive pedagogy to support adult group in learning.
Concerning the participation of different of adult education sectors and stakeholders efforts made to support adult in the planning and organizing, training of IFAL facilitators in integration, and community mobilization for adult engagement  the majority of the total respondents rated at low; stakeholders such as NGO, local community  rated as they have low participation in supporting adult participants in  IFAL program by the majority of the respondents. 
The availability of adequate  budget to run IFAL program was reported  low by all respondents and also different materials(blackboard, tables chairs) which are important to IFAL Program implementation were by the majority of the respondents reported low except student book and facilitators guide.
6. The content of IFAL program linkage with adult economic empowerment (daily income generating activities) about self-esteem and environmental protection activities fully claimed appropriate by respondents.
The interest of adult to attend the IFAL program generally, the level of interest were found to be moderate by the majority of the respondents except for some reason mentioned such as the   learning environment are not convenient and lack of awareness on the benefit of adult education.   
7. Regarding the challenges that encountered rural adult the implementation of IFAL program, the majority of the respondents agreed that there is lack of budget, lack of awareness of community, inconvenient location of IFAL centers for adult attendance, inconvenient time table, lack of facilities, lack of preserves training for facilitators, lack of commitment of adult education ecommittee and absence of motivation for rural adult who were engaged in IFAL program were challenges that encountered in the implementation of IFAL program. Factors specific to rural adult  in the study area to engage in integrated functional adult literacy program, the most common factor which is rated high at mean score by respondents is learner related factor, community related factor and program related factors respectively. 
[bookmark: _Toc16728721][bookmark: _Toc16733876]5.2. Conclusions	
 Based on the major findings, the following conclusions were drawn. The major objective of the study was to investigate the practice and challenges of integrated functional adult literacy implementation for rural adults in the case of Bale Zone Ginnir woerda.
Elements of successful program implementation rested on participants own interest, ways of involvement, by their organizers such as IFAL facilitators training, educational materials and education support. Besides, the way by which IFAL program was planned is through woreda adult education expert and the other ways were used rarely. As a result, the participation of different adult education sector and stake holders in the organizing of the program as the need of rural adult interest was not satisfactory and it has been left to weredas adult education office only. Therefore, there was a gap in participating adult education technical committee and stake holders in the planning of IFAL and in using different methods to plan. 
The content of integrated functional adult literacy program fully supports rural adults with in their daily life. That indicate the integrated functional adult literacy focused life experience which may be used to change target group; thus, the contents were selected carefully to meet the need of learners. But, creating an enabling, sound learning environment with effective structures and systems which ensure the sustenance of IFAL program which enhance adults’ engagement were issues of adult education stakeholders. However, more responsibilities were left to only to education sector. Hence, lack of integration was one of the difficulties of the development of the program. So, Continuous technical support and supervision are important component that enhance engagement of adult in the IFAL program.
[bookmark: _Toc451765590][bookmark: _Toc452601927][bookmark: _Toc452603307][bookmark: _Toc452603914]The learner related factors that encountered adult to engage in the IFAL program were lack of incentives for facilitators, lack of preserves training for facilitators, lack of commitment of facilitators, lack of motivation for adult learners. On the other hand, there were other challenges such as; lack of budget, lack of awareness of community on adult education, inconvenient location of IFAL centers for adults, inconvenient time table to adult engagement and lack of facilities. There for, were different challenges that exist during implementation of IFAL program. Giving training for facilitators and coordinators, supplying sufficient facilities, allocating budget, preparing guide line for technical committees at woreda level and creating learners awareness were the possible ways to improve the implementation of IFAL program.
[bookmark: _Toc16728722][bookmark: _Toc16733877]5.3. Recommendations
Based on the major findings and conclusion drown, the following recommendations are forwarded.
· To accomplish effectively the plan prepared each year to engage rural adults reduce the literacy rate of adults inworeda adequate budget should be allocated for the implementation of the program, and motivate adults’ learners using different mechanisms, this could help to raise adult enrollment in the program.
·  All stalk holders work together to improve integrated  functional adult literacy program as integration of stakeholder’s needs serious attention for the program improvement establishing quality and relevant adult education program monitoring and evaluation system among concerned ministries.
· To raise the community awareness continuously on the advantages of to be literate more focus on adult and to explain in detail possible benefits that could be gained in the future and the Government, NGOs and civil societies should work on awareness creation through mass media consistently about adult education in development.
· All the concerned IFAL program implementers should be improving IFAL facilitator’s coordination through satisfactory training. Moreover, it is essential to supervise activities of facilitators regularly, and find possible solutions for adult engagement.
· The study shows that, lack of coordination was the major factor that hindered successful IFAL program implementation. Hence, the integration and commitment is important for the engagement of rural adult in IFAL. The participation is also essential for mobilizing resources, creating conducive learning environments, and initiating beneficiary to join IFAL program. Therefore, all potential and practicing sectors need to be concerned about the issue of adult education.  
· IFAL program activities were highly depend on budget/ financial capacity of woredas. The government should allocate appropriate budget. Woreda adult education board should establish an active chain of communication with the stakeholders and NGOs to generate funds.
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HARAMAYA UNIVERSITY
COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
uestionnaires to be filled by Facilitator and School Director
Dear respondent! My name is Abera Garedew currently attending my MA Degree in School Leadership in Haramay University. I am doing my research on the Leadership practice towards attending Integrated Functional Adult Education in Bale Zone Ginnir woreda.
 This questionnaire is prepared to gather relevant and appropriate data based on the above title at Bale Zone Ginnir District in selected Villages; and to provide some possible recommendation for the encounter problem if there are any. The success of this study thus depends on the honesty and frankness of your response. The researcher would like to assure you that your responses are strictly confidential. 
The information you are going to provide will be used purely for academic purpose. Your answers are completely confidential and your name will not be written on this form. I genially request your collaboration in responding to this questionnaire.
                                                                                                 Thank You in Advance!

Instructions: 
1. Where alternative answers are given, please read each questions and put a “” mark in box parallel to the letter of your choice or encircle your choice.
2. Where you are required to show your reactions (ratings) by following rating scales please put   a "" mark below the number of your choice parallel to each statement.
3. In answering the open-ended questions, please be as brief as possible. In case you have additional comments, use the back of the paper by clearly indicating the number.
Part One.  Background of Respondents  
    1. Age; A. 18 - 22   B. 23 - 27     C.  28 - 32     D. 33 - 37        E.  38 and above    
2. Work experience: A. 1 -5       B.  6 -10        C.  11- 15           D.  16 and above 
3. Marital status: A. Single     B. Married        C. Divorced          D.  Widowed      
4. Educational status: A. below grade10  B. certificate C. diploma D. degree E.above degree
Part Two.  Practices of integrated functional adult education  
1. Do think that the adults are interest to attend integrated functional literacy program in your locality? A. Yes          B. No 
2. Do you think that the time, place and day of educational provision are convenient for IFAL adult learners group?   A. Yes         B. No   
3. Is there any special support to needy adult to ensure that they do not dropout of from IFAL program?     A. Yes       B. No 
4. In what rate adult in your locality are willing to be engaged in IFAL program
A. very high	B. high	C. medium	D. low	E. very low 
5. Extent to which IFAL program links adult to economic empowerment is
A. very high	B. high 	C. medium		D. low	E. very low 
6. How do adult involve in integrated functional adult literacy program in your locality?
A. By their own request   
B. By force or obligation  
C. By understanding the importance of the IFALP  D. Other, please specify _______________________________________
7. Governments attention to implement IFAL Program with special emphasis for adult is
A. very high	B. high	C. medium		D. low	E. very low 
8. Levels of community’s recognition to IFAL Program under implementation for adults
      A. very high	B. high	C. medium	D. low	E. very low 
	
9. The budget allocated to implement IFAL Program in relation with the other programs in education is
A. very high	 B. high 	C. medium		D. low  	E. very low  
   10. Efforts made to equip learning center with adequate facilities to enhance adult is
A. very high	 B. high	C. medium	D. low  	E. very low 
11. Aspect of IFAL leaders support for rural adult engagement in IFAL program?
	
	 Aspect of supports from committee
	Very High      
	High 
	Medium
	Low
	Very Low

	A
	Planning and organizing IFALP  
	
	
	
	
	

	B
	Provision of training for facilitators 
	
	
	
	
	

	C
	Community mobilization 
	
	
	
	
	

	D
	Monitoring and evaluation 
	
	
	
	
	

	E
	Supervision services  
	
	
	
	
	



12. Affirmative action that has been taken to engage Adult in IFAL program 
	
	 Emphasis given for Adult engaged in IFALP 
	Very High      
	High 
	Medium
	Low
	Very Low

	A
	Extra attention to Adult in teaching learning process to encourage them
	
	
	
	
	

	B
	Attempt to have more Adult facilitators as role models 
	
	
	
	
	

	C
	Having IFAL center in easily accessible distance 
	
	
	
	
	

	D
	Creating awareness among the community on values of educating adults
	
	
	
	
	


	               
13. What are the challenges that hinder rural Adult from engagement in integrated functional adult literacy program in your locality?  
a. Economic conditions      
b. Institutional factors     
c. Cultural factors               
d. Social factors             
e.Other, please specify it ____________________________________

	

14. Community Related Factors Part three: Challenges of IFAL program   for adults’.
The following are factors assumed to be encountered adults to engage in IFAL program. Rate their degree of influence from your woreda or center experience by making a "" mark below the number of your choice parallel to each statement. 
                   5=very high;     4=   High;   3= Medium;    2= low; and   1= very low 
	Statements
	Scale

	15. Program-Related Factors 
	5
	4
	3
	2
	1

	A
	Time required to complete a specific program  is too long  
	
	
	
	
	

	B
	Absence of responsible bodies to implement the IFALP
	
	
	
	
	

	C
	Amount of  budget allocation to the program in your locality
	
	
	
	
	

	D
	Distance of literacy center from home     
	
	
	
	
	

	E
	Program’s content relevancy  with Adult’s daily life
	
	
	
	
	




	
	

	16. Learner Related Factors  
	5
	4
	3
	2
	1

	A
	Lack of interest to participate in IFALP 
	
	
	
	
	

	B
	Lack of awareness on the IFALP    
	
	
	
	
	

	C
	Need to harvest, farm, or other works   
	
	
	
	
	

	D
	Child care and domestic duties   
	
	
	
	
	

	E
	Economic status of Adults
	
	
	
	
	





[bookmark: _Toc16728729][bookmark: _Toc16733884]ANNEX-B
HARAMAYA UNIVERSITY 
COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
Interview Guide for Woreda education office Experts and supervisors  
An interview prepared to collect relevant data for the purpose of conducting a study on Leadership practices towards attaining of integrated functional adult education program.
Part I.  Background of respondents 
1. 
79

2. Work place ___________________
3.  Work experience_______________
4. Educational level_______________
5. Current position______________

Part II. Questions related to Leadership practices towards attending of integrated functional adult literacy program for adults..
What does the current practice of IFAL Program for adults in your locality looks like?
 Does the effective financial support for the adult learners?
In terms of supervision and monitoring service for adult engagement  
Competency of facilitators in supporting adult participants
NGOs intervention for education of adult
To what extent the technical committees are exercising their responsibility in organizing, planning and supporting adult education in integrated functional adult literacy program in your locality?
Is there special emphasis provided for adult to engage them in IFAL program from your sector?  
What Major challenges hinder rural adult from participating in integrated functional adult literacy in your locality?   
If you have comment that helps to improve engagement of adult in IFAL program you are welcome_____________________________________________________________________________________________________________________________________________________________________
[bookmark: _Toc16728730][bookmark: _Toc16733885]
 ANNEX-C
HARAMAYA UNIVERSITY 
COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
Observation checklist of IFALP centers
Observation is one way to collect primary data. Observation is a purposeful, systematic and selective way of watching and listening to an interaction or phenomenon as it takes place. The researcher will observe each sample center by using an observation checklist. The purpose is to see the availability of IFAL program materials in the IFAL center for learning.
	No
	Issues under consideration for observation 
	Sufficient 
	Insufficient  
	None 

	1. 
	Sufficiency of black board at learning center
	
	
	

	2. 
	Availability of text books for learners by levels
	
	
	

	3. 
	Integrated functional adult literacy program manuals 
	
	
	

	4. 
	Facilitators guide for level one and level two
	
	
	

	5. 
	Existence of learners attendance at center level
	
	
	

	6. 
	Ratio of class facilities per learners (chair, tables)	
	
	
	

	7. 
	Suitability of learning center for Adults education  
	
	
	

	8. 
	Practical aspects of technical committee co-ordination in (e.g. committee meeting)  
	
	
	
















